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ABSTRACT

Events management education (EME) is an area aadidn that has seen
considerable growth since it first appeared inulketwenty years ago. This in-
depth review is centred on the perspective of tle main stakeholders, namely
the lecturers, employers, graduates and studeBEGS$). Conducted between 2011
and 2016 using mixed methods research, the thaksvé a grounded theory
interpretative approach and contributes to the q@ssyand direction of future EME
awards.

A central concern of this thesis is to investighte supposed gaps that exist
between education and industry and challenges it perspectives that bring
into question the quality of EME in the 21st cepttirat have dominated much of
the EME debate. It highlights concerns from witthia teaching environment that
are central to the design and delivery of EME awar8y doing so, this thesis sets
up a new research agenda focusing more specificallgsues of real concern to
EME and the relationships of those involved in nyang the expectations of each
of the main stakeholders. This thesis providegerély presenting an account of
the challenges facing EME and the experiencesaufugtes entering the events
industry today. It draws together insights from EMerature and fieldwork,
industry and academic professionals, students eadligtes, and provides a strong

basis from which further research can be developed.
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Chapter 1

1.1: The journey to and choosing an Ed. D

This research project is part of a professionatatate in education and it can be put
down to a unique set of personal circumstancesaatekire to explore HE teaching
and learning. It is these personal circumstanttaishave drawn me to a Doctor of
Education (Ed.D) rather than a Doctor of PhilosoffPlyD) or Doctor of Business
Administration (DBA) to research this topic. Hagioome to education from a long
career in the events industry, | have continuallyked on finding the levels of
confidence | rely on when working in industry. $ltomes from experience and
while postgraduate certificates contributed to,tattive academic experiences
provide further opportunities to improve and deypetay skills as a lecturer and

understand the ways of the academic environment.

In order to achieve this beyond the usual teacekpgriences, | would put myself on
committees that focused on academic procedureasiphogramme approval and
extenuating circumstances. These responsibilige® helped in understanding what
makes up an award as well as the student expermricbey did not offer much in the
way of supporting the student researcher. Thezetaoncluded that the ultimate
means of improving my academic skills to be inlibst position to support students at

every level was to undertake an Ed.D.

The Ed D programme was preferred over the othetodalaoutes because of its
systematic approach to developing skills in redeaiithe way in which the award is

structured into key stages allowed me to progrgsmbining my external



professional activities with academic researchthecacademic workplace. Stage
One introduced me to research concepts and crapm@ioaches on educational policy
while transporting me through an understanding m@ti@nale for a research design.
This led to identifying an area of learning praetand producing theoretical
perspectives that challenged the defined educabtiay. Before this final stage, the
Ed D supported me in developing an initial but etffes literature review. This was
an enormous learning curve that was central toldpiregg so many academic abilities

including my exploratory, critical and evaluativells.

My final thesis has been developed out of a dedicfive-year Ed. D based study of
EME. However, it is difficult to pinpoint the pdyclogical start date of the research.
My involvement with events is substantial. | coetpd my first live performance to
an audience in 1969 and commenced gainful employasea musician in 1974. As |
went through my time-served apprenticeship as aamaus | would take on other jobs
that would be considered suppliers or support asgdinons to the events industry.
These included working in music shops, workingrasvdor bands, as a driver for
touring bands and later after a successful cagarmausician, the management of a
globally famous venue. Even when working for majdists, | would constantly be
involved in the organisation side of the eventisTdesire to plan and manage grew
into self-employment providing entertainment foivpte events which continues
today. However, in 1996, | experienced a very @aakenlightening realisation that

completely changed my direction and ultimately miyufe.

The mid-90s were difficult times for many jobbingisicians and on an evening | had
free, | went along to watch a band with whom | bauted with some years prior that
were performing at a local social club. This baad achieved global success;
attracting audiences of tens-of-thousands, but weweonly managing to perform on

the local social club circuit. The venue was re&dy full, but instead of coming to



watch the band, the audience was largely made gjubfmembers who would attend
these events on a weekly basis. | observed thermealtalking amongst themselves
paying only sympathetic attention to the perfornreanddded to this, the public
address system was particularly poor and it wadegNithat the band members were
also not enjoying the experience. It was thenitimabelated realisation occurred. |
am primarily a drummer and if | had to live throughat these one-time legends were
experiencing to maintain a living beyond retiremage with no other form of income,
| should be concerned for my own mental state. chiytinued involvement with the
music industry has always been because | get eictien being involved. These
experiences | was seeing in front of me were véfgrént and a clear indication of
what was to come. If | was to continue as a masian any form, | needed a plan to

come off the stage.

| completed a Bachelor of Arts with Honours (BA [k#0]) in Performing Arts
Management and completed a Master of Business Asiration (MBA) majoring in
music industries all within a four-year period asil&time student. Upon graduation
from my MBA | took on a role with a funding agensgecifically for the music
industry which amongst other responsibilities ided organising conferences and
exhibitions, funding and providing an array of saggor small to medium sized
enterprises (SME’s) and delivering educational sans whilst leading on
international trade visits. This role unexpectddtyto being invited to deliver more
guest lecturers at local universities and eventualbecoming the events manager for
The Cavern Club in Liverpool. This role not onhwolved music events, but
corporate hospitality and sporting events. My-ldag interest in education was given
the opportunity to grow and the inevitable applmator full time employment in
education was made. Since embarking on a lifeaflamia, | have taught EME in

four universities.



It is appreciated that | cannot knowingly draw ba very earliest part of my journey
in events management for this research, but thereqes | have had throughout my
time as a musician and in the events industry ahadinthe stage form part of who |
am. A great deal of my life has been and contitad® as an events practitioner.
However, my primary concern today is education @mupleting a doctorate will
provide me with the necessary expertise to guidaesits appropriately in their
research. Achieving this is not a destination,ibstead a key milestone in my
continued educational journey. Completion willnegent an academic ability that is

grounded in a comprehensive academic training geoce

As a relatively novice academic | have a numbeeséarch interests that are based
around where | have come from and where | am gmind he subject areas | come
from include the impact of community based eveietstjvals, and international
events. EME is the focus of where | am goingfkoom my time in industry, | have a
proven track record to show that | have the skifld knowledge to deliver events at
the highest level. This Ed D focusing on EME ishat heart of developing a proven
track record in education. By combining the twhppe to put myself in a position

where students remain confident in the teachingl@ahing experience | provide.

1.2 Introduction

At present, anyone can plan, design and manageest. eHowever, to be an events
manager requires a complex and diverse set ofskeiny of which will be specific to
the type of business the company or individual bdltrading in. The events industry
itself is hugely diverse and its requirement fgpdiers covers a wide-ranging breadth

of professions, from staging and structures to mai@nagement and waste recycling



(Rogers, 2014) with an abundance of other tradesgtween. Significant capital
investment from governments and operators coniimdeveloping the necessary
facilities and infrastructure to accommodate thenés industry (Presbury and
Edwards, 2005). Moreover, considering the imparéaof events on so many levels,
appropriate education in the management of evergaramount to the industry as
mistakes caused by the lack of appropriate manageroenpetencies can be costly, if

not disastrous (Perry et al., 1996).

Events Management Education (EME) is currently jghed at 88 institutions across
the UK, with 292 Higher Education (HE)courses (ads@ available (UCAS, 2014).
The Universities and Colleges Admissions Servic€AS) and the Higher Education
Statistics Agency (HESA) own and maintain a codiggtem which is used for subject
differentiation across HE in the UK. Known as fdoent Academic Coding System
(JACS), it separates awards into related groupee study of travel, events
management, tourism, transport, hospitality, rd@aasport management and leisure
subjects are classed under N800 with Events Managgfthe study of managing
one-off events such as conferences, shows and"(BIESA, 2013) coded as N820.

This is the focus area of this research project.

It has now been 20 years since Leeds Metropolitaimddsity (now Leeds Beckett
University) introduced the UK’s first undergradudtés) award in events
management. EME has developed from other routstudf, particularly Tourism,
Hospitality and Geography which are often inextrigdinked to EME but also in
many ways somewhat dissimilar. For example, evectsr in a particular place and
are therefore linked to tourism and geography duenly number of impacts that may
occur, such as economic, environmental and sotlalvever, tourism focuses on the
movement of people from one destination to anothibile events management

focuses on the delivery of something that exis® jptace for a specific period of time.



As these other related subjects allowed EME tdbéistaitself as a means of study,
Thomas and Thomas (2012) observed that EME ismtlyreonsidered by JACS and
the HESA as a sub-sector of Hospitality and Toures@n though recruitment
numbers on EME courses is now greater than botihese two subject areas put

together.

Events Management is a fast-growing and multifatatea of employment with
significant differences in roles and responsilatthroughout the industry. EME is
designed to support this industry and aims to pi®employable graduates who can
meet the needs of a highly demanding and in masgscan extremely specific sector
within the broader industry. As the industry haswn, the number of higher
education institutions (HEIs) offering an EME awaiab doubled since Bowdin et al.
(2006 p.iv) suggested there were 44 institutiomwiging an events award. During
this period of substantial growth a detailed revediEME practices and methods has

not been undertaken by any representative bodymkik.

This thesis presents a case study of EME. It iny&tes the curriculum and pedagogy
of EME. In particular, data is generated fromleets, (the term ‘lecturer’ is used in
order to include all those involved in the teachifigcME including teachers,
lecturers, instructors, senior lecturers, tutord smon), employers graduates, and
students (LEGS). The students and graduates ieslotvthis study are sourced from
four English institutions (A, B, C & D) while thedturers involved come from ten
English institutions. The triangulated data présérallows a detailed understanding
of the current delivery methods within EME instituts to be developed with regards
to the challenges, developments and strategieotade the events industry with new

recruits to their workforce with consideration the requirements of employers.



1.3: Background to the study

Given the broad spectrum of the events industrythatdemployment is concentrated
not just on skills but ability and knowledge, thaimfocus of this research is to
understand how EME is designed and delivered td thegequirements of the
employers. Many believe it is not possible for EkEadequately prepare new
recruits for such a broad industry and therefdre purpose of this study is to assess
EME and to understand if EME is capable of meetiregneeds of industry. The
magnitude of this requirement is emphasised whemtbadth of the industry is
considered and the assumption that employers, messy or attendees of events
expect professionals not only to have knowledgieif role but also to have a broad
understanding of the dynamics and needs of thelpeampl the community who are
involved (Gursoy & Swanger, 2005). Moreover, thehinical or hands-on skills
necessary to undertake each given role are a fughairement to be imparted during
education to satisfy even the most basic of emploged. Combined, these issues

amount to a series of realisations that EME mustibe to accomplish.

1.4 Defining events

To understand events management, the term ‘evsatf heeds to be defined. An
event is something that is of importance to a femwmany people which is normally
planned in advance to occur at a specific timespexific place. An event covers
many life situations including leisure, businessirtsm, sports, religion, individual
and calendar related anniversaries. Events aremegly diverse and each one has its

own characteristics and requirements which nedxet tiolentified and met (Barhamain,



1997). Jago and Shaw (1998) defined an evenuagjae happening or something
that happens with an infrequent occurrence, limiteduration, providing consumers a
time of leisure and social opportunity that go beythe experiences of everyday life.
Allen et al. (2000 p3) suggest that one could reably argue that the term 'events’
has been used to define that which is extraordimapppular culture. For
simplification purposes, the thesis will use thiz&s (2003) Events Management

Body of Knowledge (EMBOK) definition which is:

“Events management is the process by which an es@tnned,
prepared and produced. Like any other form of mamet, it involves
the assessment, definition, acquisition, allocatébrection, control and
analysis of time finances, people, products, sessand other resources
in order to achieve objectives.”

1.5 Origins and growth of events and EME

Junek et al. (2007) suggest that EME curriculumec®a wide spectrum of subjects
and studies exist that identify the various tojcsrder to provide a framework for
the EME curriculum. Topics include incentive trbfgr rewarding employees,
festival management, sports events, conferencesh&igions, religious and political
events and an abundant array of private and sacralersary related events that are
celebrated throughout the year by nations, comnasnétnd individuals. Harris (2004
p107) considered this broad spectrum and suggdsaethe provision of courses and
training in events management has resulted fronomppism on the part of education
providers. This may be difficult to identify ortéemine either way and may also be

limited to a trend that only existed over ten yemge. With these issues in mind, the



perceptions of the four key stakeholders in EMEehiae&en examined to highlight

matters from four different perspectives.

As well as the evident growth in EME, the eventiustry is a rapidly growing
phenomenon (Jago and Carlsen, 2010 p5). The defoafatmal education and the
importance and wide use of events is evident byritreasingly important role events
now play in the public, not-for-profit, charitablesivate and corporate sectors. Since
this broad use of events is evident in almost ewatk of life, it is relatively easy to
find proof on the benefits events bring in termstihulating economies both local
and national (Barget, 2007, HEA, 2007), increasougism (Lee, 2008, Ross, 1997,
Getz, 1991), developing communities and their aness of the area they live in
(Ryan, 2014, Clarke and Jepson, 2011, Earl, 2@tBnhancing education and
improving quality of life (Henderson and Lissim&®10). In fact, events have
become so important to business, they are usedrppm@tions as a means of
generating revenue through events such as confsemeetings, exhibitions, rallies
and concerts. Also, many sports events rely onpamies to market their products
and for corporate sponsorships and partnershipshwiave become critically

important to the survival of many events.

1.6 Industry landscape

Shone and Parry (2013) rightly argue that attengginquantify the events industry
landscape and its value is an exercise best avoidedever, academics and those
interested in pushing the professionalisation agerduire quantifiable evidence of
the industry’s economic contribution. Dependinghomv recently the figures have

been reviewed the events industry in the UK is edlat £42.2 billion (EIF/BVEP,



2011). Only last year a Market Review of the Egdntlustry business visits and
events estimates were £22 billion (BVEP, 2010)isTha trend that has been
continuing for some time and considering the re€dobal Economic Downturn
(GED) this is a commendable achievement for anysirg. The industry is projected

to grow over the coming years and confidence irstetor appears buoyant.

Figure 1.1. Annual income from events (BVEP, 2010)

Sector Estimated value in |Estimated value in  |Estimated value in

2010 (£ billions) 2015 (£) 2020 (£)
Conferences and meetings |[18.8 21.8 25
Exhibitions and trade shows (9.3 10.8 12.4
Incentive travel 4.2 14 1.6
Corporate hospitality 1.0 1.2 13
Outdoor events 1.0 1117 %3
Festivals and cultural events (1.1 1.3 1.4
Music events 1.4 1.7 2.0
Sports events 2.3 2.8 22
TOTAL for discretionary 36.1 42.2 48.4
events

While this is an excellent forecast for the indysthe difficulties presented to EME in
providing work-ready graduates are first appreddg the diverse and fragmented
industrial landscape. A Peopl& report (Sectorskills, 2008) suggests that the sven
industry itself has a distinct lack of comprehersiwd consistent information which is
partly due to the fact that it lacks a Standardugtdal Classification of Economic
Activities or SIC code. These codes benefit am&tiy as they are used to classify
business establishments by the type of economintggh which they are engaged.
People 1 also suggest the complications are partly dubedaltfficulties in defining

the events industry as it covers so many seciorght of this, EME has the

-10 -



challenge of being able to reconcile graduatedisskiith industry needs at entry level

(Robinson, 2008).

1.7 The significance of university choice

The ongoing expansion in university attendancééUK from what was previously a
select group of users to what can now be descabeh accepted culture of HE for all
has prompted a focus on the significance of manyat&rds. In conjunction with
observations such as ensuring graduates have ithg tabplan, organise and

prioritise work or grasp technical knowledge retitie the job (Adams, 2014), some
universities in the UK have come under intensequsto equip graduates with more
than just the academic skills traditionally represd by a subject discipline and a

class of degree (Mason et al., 2009).

There is also a culture of differentiation betweeaduates from British institutions
which is based on the length of time a universég heen recognised by the Privy
Council to award degrees (Matthews, 2014, Scofit220Dorling (2014) even
suggests that the U.K’s educational system is desdigo polarise people and create an
elite who can easily come to have little respectlie majority of the population.
Supporting this outlook, Giles (2013) maintaing thigtside of a Russell Group
institution, what students are paying for is a tlenkeed degree that is going to float

straight past employers.

This lack of respect has been evidenced in somagemployers deciding to employ
only from institutions that appear in the top 2n@dete Universities Guide in the UK
(CUG, 2014). The upshot of this means many graguacluding those from EME

are being excluded when it comes to first destima¢éimployment (FDE) (Benjamin,
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2014, Fisher, 2013, Peoplelst, 2010) because es@ljscts are not taught in these
top 20 universities. For EME, the highest placenyersity that provides an events
related award in the UK is ranked 28th in the CuW@ does not actually deliver the

N820 events management award.

In response to these disapproving accounts of BM¢gutions, more favourable
statements on the quality of EME institutions atgards and graduates have also been
witnessed (Edwards, 2014) with backing from a wiglege of events management
stakeholders. Also, Junek et al. (2007) suggeststiudents believe an events
management degree will provide them with the neagsskills and knowledge to

obtain jobs in their chosen field. But while theltidisciplinary aspect of the industry
offers a wide range of employment positions, protdexist in the lack of consistency
in terminology throughout the industry (Nelson &ilvers, 2009) contributing to
challenges in a consistent curriculum and careey emd progression by job

designation.

The expansion in university attendance in the UK ¢antributed to the development
and growth of a number of vocational awards. Ansbrigese, Events Management
has become one of the fastest growing areas. Fvemmusic events and conferences
& exhibitions to private events and incentive tiatiee different skills required are

profession-specific.

1.8 Understanding & misunderstandings between edutan &

industry

The misunderstandings between education and indastrevident for a number of

specific reasons. First, as suggested above ¢aechevents is considerably wide-
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ranging and includes many different disciplinestaored within its name. Without an
understanding of what makes up an EME award, Italays be difficult to

effectively demonstrate that the needs of the eviaiglustry can be satisfied through

an UG programme. This requires considerable kndydeof the events industry itself
from those who deliver the modules combined withssantial support and focus from
the school or institution in which the award isdxhs This needs to be reinforced with
substantial access to the industry. Each of thptiens is a challenge as each requires

considerable effort to create, and resilience tomtam, for any period of time.

Second, contemporary research suggests that the kieg effective teaching of
events is often more about transmitting the tecirac hands-on skills rather than
intellectual knowledge (IK), (Jiang and Schmadé&i4£ Peoplelst, 2013b, Ryan,
2013a). Itis accepted that IK is an extremelyghle skill in itself to any industry,

but events management is largely a hands-on odouapat

Third, my experience of working in the events irtdysver a forty year period
suggests that the industry is known for and rem@irsslarge extent a sector without
university graduates. Naturally, due to the changeccess to HE in recent years and
the burden now placed on school leavers to obtamiersity degree, this situation is
rapidly changing. There is also considerable exadeof looking towards the future of
the occupation itself from the continued debatéhenprofessionalisation of events
management (Bladen and Kennell, 2014, Brown, 20ibdhg and Schmader, 2014,
Dredge, 2013, Thomas and Thomas, 2013b, ArcodiRamtl 2003, Getz and Wicks,

1994, Royal, 1994).

This is a debate that will be highly significantaiod to a large extent rely on the future
development of EME. How EME is supported by itsthastitution might be
contributing factors in the professionalisatiortteé industry. However, there is still

time to develop this area as Nelson and Silver84p6uggests that events
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management has not yet reached a number of impaonikestones indicative of a
profession. In contrast, as mentioned above, enpiat future concern for EME given
the amount of EME awards currently on offer in the is if EME remains under the

now seemingly less significant hospitality and tenr JACS/HESA coding system.

Getting the curriculum right is as Nelson and S#v@009) suggest a question of
developing quality programmes with underpinningwiealge and skills based on
industry need. This is without doubt a fundamlenitgective for all academics.
However, as previously discussed the problem foEE8/much more complicated

and in response, EME lecturers seek not only teldgvthe skills and competencies
needed to succeed in today’s workplace but to peegtadents for the changing nature
of the events industry (Robertson et al., 2012keéms the challenging demands of

the events stakeholders have little if any relatmthe customary expectations of HE.

Such considerations raise the question that if EdAesigned in order to meet the
particular needs of the events industry, why &ftién considered unsuitable by the
industry itself? If this is the case, is it po$sifor vocational based studies such as
EME, to engage students in the level of analyss ihexpected in tertiary institutions
or is the view expressed by some industry pracitie because of an upsurge in the
availability of EME awards and the whole perceptidEME graduates has been
affected? It is these circumstances that undenyiphilosophical framework and act

as the starting point for this research projec BME.

1.9 Significance of EME

A great deal more interest in EME is evident thitotlte growth in events research

leading to dedicated events management journgsifi8ant research has been geared
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towards professionalisation with education a funelatal aspect in achieving such
status. Furthermore, a number of factors haveribaméd to open debates on the
guality of education being provided. Unusually tinique challenge EME appears to
have to address is an obligation to prove thah#eessary skills event managers
require can be taught through an EME award. Withinis study and an
understanding of the quality of education availatile contention that anyone can

manage an event will always be difficult to defend.

This challenge is kindled by suggestions that EBIgroviding events management
graduates entering the industry only to fill nodpate positions (Eade, 2010, Pool
and Sewell, 2007). The Kashef (2015) study foumad little desirability from
employers was attributed to Events Managementfipaions. Alongside this,
Peoplelst (2010 p64) established that some emgldyarg into question the ability

of certain lecturers teaching events managementisveaiggesting it is detrimental [to
either the industry or the award] if lecturers haedirst-hand experience of running
events and instead depend on an academic undengiarRhising the same concern
during the International Conference on Events,mareel member flippantly
questioned how many lecturers had actually setmpsc stand? (ICE, 2013). This
may not be an appropriate identification or analygiindustry need but it does expose
a debate that perhaps exists in industry abowuhability of EME lecturers. These
observations highlight some of the challenges b&ngd by EME HEIs and the

complexity of the problems that exist for those vdesign and deliver EME awards.

What is perhaps most difficult to comprehend farsthinvolved in EME is when
events management graduates are excluded frore¢h@&tment process by events
stakeholders because of a prejudice towards EMEdswBenjamin, 2014). This

matter is intensified since there are no standafésitry (degree, certification,
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licensing or other form of credentialing) for theeats industry (Nelson and Silvers,

2009).

1.10 Availability of EME awards

As a starting point for this study, baseline dagenntroduced with a discussion from
my empirical research about the availability of EMEhe UK. To provide a deeper
appreciation of EME, a review of UCAS and universiebsites over a twelve month
period was undertaken between May 2012 and May.20h& research conducted
into UCAS and university websites has providedwattation for the more detailed
research into EME. The information that univeesitprovide is important as it has a
major influence on the decision making, expectatiand perceptions of students
before they even enter HE. These preconceiveecpeons are the first influence on
students. All of these expectations and percegtwali inevitably affect the student’s

education experience.

By the end of the desk-based research of UCAS anersity websites, a total of 292
EME awards were identified in the UK which wereghtin 88 different institutions
(UCAS, 2013). At the start of the study, the figuvas 274. During the study period,
2 institutions removed their Events management éwaduile 20 institutions

introduced awards that were not previously listethe previous academic year. Of
the 292 awards, 52 are offered under the JACS 82O (Events management).
Other variations of this coding system include alsahat are essentially the N820 but
will be variations that include fast-track (N826)waith placement or 4-year study

options (N823). Other award variations offer aetgrof routes including foundation,
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HND/C and 3/4 year BA (Hons) with 5 institutiondesfing a BSc. This research has

focused on the N820 award.

There is an abundant number of events related supmganisations that focus on
their respective area within the industry (see apgpel). There are currently three
prominent representative bodies that have all-epa®sing titles suggesting a remit
for all the different sectors of the industry. $heare AEME, Association of Event
Organisers (AEO) and IEM. All three claim to engagth education providers,
AEME and IEM claim to be engagedtime developmerdf education. Other
representative bodies such as Association of BrRiofessional Conference
Organisers (ABPCO) are working towards buildingedncation remit that includes
recognised awards. These focus on a sector ofwsanagement and are therefore
considered too specific to include. At the timehad research AEME’s membership
contained 42 HEIs based in the UK. No known infiths are members of IEM and
its membership data are not currently made avalapllEM. AEO is a trade body
representing companies which conceive, create |alewe manage trade and
consumer events (AEO, 2016). It does not makeckim to represent the education

sector.

Data available from each of the 52 UK institutiafitering the N820 events
management award, suggests many institutions tileuéing themes or specific
specialisms on the delivery of these EME awardsesé€ include an attempt to focus
the award on certain events management discipdinels as festival management,
conference delivery or legislation. From an indugperspective, this can be
considered as a constructive approach as studenébke to choose and receive
explicit guidance in a specialist area of eventaaga@ment. For example, an
institution based in the midlands offers ‘the pesienal skills needed to develop and

manage successful conferences and exhibitionsaandstitution based in the
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southwest highlights ‘the practical skills to put @vents, festivals and club nights’.
The direction of the award in each of these instihs may actually be influenced by
their geographic location as the National Exhiloiti©entre Group (NEC) is situated in

the midlands and Glastonbury Festival in the soaiw

It is also worth noting that considering the onrgpdebate on the ‘professionalisation’
of events management (AEME, 2013), institutionsaenundecided on the preferred
titte EME awards should embrace. Of the 52 N82@rda, 31 institutions name their
award ‘events’ management and 19 ‘event’ managenmBnb other institutions

remain undecided on either and have utilised dutbughout their award information.

1.11 Contributions to knowledge

| demonstrate that the existing body of researchtheory on EME is deficient in a
number of respects. There is an apparent lackfofrmation on what constitutes an
EME award and the available research does notatkpliefer to the complications
involved in assessing the skills required by indusiMoreover, little attention is
applied to the variety of roles undertaken by stislethe different varieties of
personality that fit the diverse roles and the egponding skill sets required when
practical activities feature in the curriculum. Mgalysis of the content of EME
provides the reader with important contextual detaithe current content and
assessment of EME awards and the experiencesdifaes who fulfil the employer’s

needs.

In relation to the design and development of EMEm@s and because of the limited
collective communication and widespread co-cregtivi designing EME awards,

attempts to provide guidance on improving the desigawards are principally unseen
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by the majority of lecturers. While a more intdgchapproach to communication is
needed, the claim that can be drawn from this rekaa that those who teach EME
believe that the regular reviews undertaken bytutgins do not go far enough and a

much more detailed review of EME would be preferred

LEGS have all been separately referred to in défieways in the existing events
literature; usually from a much narrower individpakspective or from one
perspective on another. The contribution of thests is analysing them jointly to
understand the sophisticated relationship thatexiBy developing an analysis of
these relationships in terms of their importanceaoh other highlights the value in

reviewing EME theory.

In relation to the inclusion of work-based learnargl by taking into consideration the
perspective of employers and students, an overagahiaim that can be drawn from
this research is an original approach developimgeot practices concerning
placement opportunities. The current practicero¥/ling placements within the
course of study is improved by adapting the prote&etter accommodate those

involved.

The detailed review of education and industry destraes clear examples of
agreement and collaboration. This is particulasdent in the various existing
bodies of knowledge. This research shows thaaicesectors of the events industry
are well advanced in their own education abilitiggith further collaboration this
knowledge will help shape the future of EME andvte a sound underpinning in the

development of a professionalised industry.

One of the most problematic recurring themes iemegears from events
professionals has been to question the backgrauhéhdustry experience of
lecturers. This research accepts that an acadsankground is vital and that all new
academic teaching positions include the requirerokatdoctorate. However, through
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meaningful research, the thesis challenges alliladsmf a lack of industry experience

from lecturers.

My suggestion for a new research agenda focusing specifically on issues of
educational practice and managing expectation r#tla@ seeking out gaps between
education and industry provides a pathway forwardevelop closer relationships
with the two sectors while at the same time hidttligg innovative research
opportunities to improve the curriculum. By dosw it is envisaged that greater
amounts of research will focus on how each of #nslstakeholders in EME relate,

communicate and actually influence each other.

1.12 Thesis outline

The focus of the remaining chapters is as follows:

Chapter Two critiques the literature on EME andBEME curriculum. It discusses
how EME has developed as well as some of the ntaibwtes of the EME

curriculum, including GW and EL (EL). A selectiohindustry-designed training
programmes are examined to compare against whatlaeet knowledge is sought to
support the design of EME awards. This in turm¢éetd how such methods can be
used to improve EME and the professionalisatiotihefsector. The effects of the
limited visibility of EME through both industry-raled and education-related
organisations are highlighted as this raises queston how EME is perceived by its
representative stakeholders. Furthermore theatgdis that exist for EME lecturers
based on this limited visibility are augmented Iy thallenges that exist in designing

a curriculum that tests knowledge and skills thatihdustry demands.
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Chapter Three justifies the research design o$tihey. It sets out the primary and
secondary research questions the study will addmdprovides an in-depth
explanation of my ontological and epistemologicasifon. In light of this, a section
is included on my etic and emic situation explagnmy knowledge and values from
each perspective. There is then a discussioneopdhsible and eventual research
paradigms the study considered which leads diratttymy methodology. The
methods of data collection and the pilot studydiseussed, as well as my ethical
considerations and the chapter is completed witbtailed explanation of the

procedure that was undertaken followed by how #te @ere analysed.

Chapter Four presents findings and data analye. chapter illustrates the
perspectives of the four main stakeholders (LEGS)the combination of data from
interviews and questionnaires highlights the depttudy and the complications
involved in EME. From these data sets, valuabdeints into the focus of EME
awards and the perspective of the various stakel®ld provided with a deeper

understanding of the relationship between industiy education.

Chapter Five offers a conclusion to the study. dlegpter considers the future of

EME, the limitations of the study and areas foufatresearch.
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Chapter 2: Literature Review

2.1. Introduction

To best understand the position of this researishnecessary to highlight the starting
point of an important debate on EME. That is hbean be seen as an academic
discipline and/or a field of study (Getz, 2012 bEi 2006). While this whole debate is
considered important to a number of EME stakehsldesits on a different level to
this research and this research should contriloutather than take from this debate.
Their importance is acknowledged but to includeséheiscussions here would weaken
the emphasis from understanding the content angsfotan EME award and how the

necessary skills are taught.

Similarly, it is important to acknowledge previawsearch around more particular
aspects of EME that is extensive and conductednmesdepth. For example, (Getz,
2010) undertook a large-scale, systematic revieth@pertinent English-language
research literature that outlined the nature angeof festival studies. This remains a
seminal text in the field of EME research and dbotes somewhat towards this
study. However, it must be remembered that whitthsstudies bring value to this

research, a much more comprehensive approach gaise® for this research.

The development of an events industry has resuitadvorld-wide demand for
education and training programmes in events manage(rletcher et al., 2009). In
the UK, despite the introduction of tuition feesrh has been a rapid growth in
demand for under-graduate programmes related & @AA, 2008 p6). The

events sector itself has grown exponentially thhmug the world and as education on
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the subject reaches 20 years in the UK, reseanmbvswell established. Research on
and around EME nationally and internationally hoererg limited and has been
overlooked as an area of research (Fenich ettl2,2Vlarcketti et al., 2011, Robson,
2011, Sperstad and Cecil, 2011, Zeng and Yang,, Zhgry, 2010, Jones, 2010, Lee,
2009). While education research remains limitddEHtself has come under scrutiny
with critical comments on EME awards more evidéantever before (Sou and

McCartney, 2015, Benjamin, 2014, Edwards, 2014).

From a local perspective, studies on the econondcsacial benefits that events bring
to host communities suggest they bring considengddlge in terms of financial
prosperity and well-being (Jepson and Clarke, 20Bdaget, 2007, Walo, 1996).

From a global perspective and since a review caeduzy Harris (2004 p103), the
worldwide events industry continues to receive @&imhigher profile as awareness has
been raised through events such as the Olympic &andkthe FIFA (Fédération
Internationale de Football Association) World Cuhese global events that are
meant for all but the most isolated of populatiplas/ an influential role in attracting

new students.

This rapid growth in events is reflected in thegvess of EME both in the UK (HLST,
2008) and around the world in order to meet thels@é the events industry, the
industry’s closely related professional fields éinel organisations that comprise them
(Bowdin et al., 2011 pxxv). This is leading toestablished academic position for
EME internationally (Foley et al., 2012 p8). Whiteich of this development is
encouraging, research that highlights issues oéteats establishment, or journalistic
style research that might criticise the social aadnomic interests behind events are

largely non-existent. (Rojek, 2014) suggests:

“If one examines the professional literature, ooekjy finds that
throughout the world, event management is overwimgiy uncritical and
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self-congratulatory. The relationship between Esemanipulation,
corruption and social control has not been rigdsoesamined”.

From an academic perspective, as EME has growmuiseiing research in the area
that should naturally have followed suit has notenalised leading to a lack of
research in the area. Other topics such as imgaatssm and behaviour are favoured
with education only appearing as a sub-topic (Manl Whitford, 2013). Taking these
observations into account, there is a necessibetier understand the approaches,
content and what constitutes EME at UG level. Thigpter will review EME
approaches and content and compare these witkedqo@ements of the industry.

What is identified and discussed will provide atstg point for improving the overall

provision of EME at UG level.

While events studies can be found from 1970s, (Mide, 1974, Ritchie and
Beliveau, 1974) the literature relating to evemsimenced in earnest in the mid-
1980s; particularly on the evaluation of festivalsecial events and visitor attractions
(McWilliams and Mills, 1985) more as a developmiain tourism related studies.
The earliest authors were principally located irs#alia and the appearance of
courses of study in the mid-1990s in this regioggasts a relationship with the

awarding of the 2000 Olympic Games to Sydney in3199

Brown (2008) suggests that even though there waskiwmowledgement for a need in
events education in the U.K, Leeds Beckett Univgitsecame the first institution to
offer an Events Management UG award in 1996 a®eifspcourse of study. For that
first course, 35 students enrolled. The courseshmee grown tenfold, recruiting
between 300-400 students each year (Mulligan, 20A8)the subject became more
widely available and more institutions began tep#vents management awards, the
Association for Events Management Education, (AEMB} established in April

2004. This Association was set up not just fordtlfly, but in order to advance the
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education of the public in the subject of eventd events management with the aim
of supporting and raising the profile of the evatisipline through the sharing of
education and best practice through its membersardcentral contact point for

policy makers (Bowdin, 2008).

The demand and professional growth of events hastime significant effects on
attendance and participation; particularly in s@ord music related events. For
example, at the time of the first London Marathord 981 participation was
considered to be very impressive for a first eweittt 6,255 completing the challenge.
In 2012, 37,227 people crossed the finishing ling(hlondonmarathon.com, 2012).
Glastonbury Festival has grown from being a srmalépendent music festival to the
largest and most influential green-field music @ediorming arts festival in the
world. When the festival was first held in 1970 event attracted 1,500 attendees
and was considered a major success by its organige2010 attendance had grown
to an audience of 140,000 with an extra 37,500gzas®inly for crew, performers,
stewards and traders. The exclusive value andlaogywf the event has not gone un-
noticed either as during this same period, thevidiicket price has risen from £1

(which included a free pint of milk) to £185 (And@2011).

These and other successes have led to the estabhislof many thousands of events
around the world and while it is impossible to pdavan exact figure on how many
events are in existence today or the total amotimvestment, the attractiveness and
increased number of events and festivals has obriagen a catalyst in the
development of new areas of work in the industrny etucational opportunities to
study within the subject area. For example, ltteasuggests that the events industry
is fast growing (Lee, 2009), expanding (Eade, 20483% grown dramatically (Reid,

2006), receiving growing attention (Lee and Goltth2012, Lee, 2009) and a vibrant
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sector of the tourism and leisure industries (Ara@hd Reid, 2005). These claims of

growth were emphasised by Bowdin et al. (2006w explained:

“The importance of events as an industry is begigmno be recognised,
with the World Tourism Organisation (WTO) now reoaming the
meetings and exhibitions industry as an officiakgary in its Tourism
Satellite Account”.

It is well documented that colleges and universitiave established events
management courses in large numbers (Robson, 20#llthat academic expansion in
this area is now widely recognised throughout tloeldv This recognition of a newly
established discrete area of study for eventdliscted in the 2007 creation of a
unique key for EME in the revised JACS coding systélhis is the N820 which is
defined as, “Events Management, the study of mawgagme-off events such as

conferences, shows and visits"(HESA, 2012).

Events Management comes under the Quality Assuragercy for Higher Education
(QAA) Hospitality, Leisure, Sport and Tourism (HLBJector or sub-group. The
QAA considers the HLST sector (in its broadestrigéin) as one of the largest and
fastest growing sectors of the global economy (Q2@08). Considering some of the
other subjects in the acronym have been in dealinecent years, much of this

growth is largely attributed to the growth in theeets sector. Since 2008 the QAA
(QAA, 2008 p6) has recognised EME as a subjeca¢éademic study in its own right
and provides a specific subject benchmark statemBmtre are efforts to review the
HLST acronym to include events but as yet, no @fichange has been approved. To
put this into perspective, according to Gibson-Sveeel Rudolph (2008).there are no

UG subject benchmark statements for degrees in éfiack
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2.2. The EME curriculum

On account of the breadth of the events industigypthe events management
curriculum has to provide knowledge in a numbedifierent subjects and test a
number of skills to effectively meet the demandshefdifferent sectors within the
events industry. Considering the growth of EME #rat EME has grown from other
subjects, Harris (2004 p107) suggested the pravisi@ourses and training in events
management resulted from opportunism on the pagtio€ation providers. This
approach is not proven to be widespread today aertién, 2015, Lee et al., 2008,
Ryan, 2016) suggest lecturers and institutions mustinually adapt to changes in the

needs of both students and industry partners.

To give an indication of how broad the EME currigul can be, a survey by Zeng and
Yang (2011) identified a total of 27 event manageinmeodules (courses) from a
single 4-year degree programme. However, someepramg studies (Perry et al.,
1996, Stafford, 1994, Getz and Wicks, 1994) haggested a number of special
business knowledge areas that EME should coveesd& hlign with the Silvers (2003)
Event management Body of Knowledge (EMBOK) andGleavention Industry
Council (CIC) Certified Meeting Professional-Intational Standards (CMP-IS)
(discussed below) and include the teaching of eplamining, management,
administration, co-ordination, as well as the #&pitib manage interpersonal
relationships and marketing. It is also suggestatin addition, students should have
knowledge of event history and development treadsyell as insight into the

motivation of related stakeholders and the effet&vents on the economy.

The Perry et al. (1996) survey attempted to addhessurriculum content issue by

asking 53 event managers to rank the courses M programme. The
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methodology of the survey will be discussed latethie chapter. However, the
following ten courses were identified as being &agest importance: project
management, budgeting, time-management, relatititetanedia, business planning,
human resource management, contingency managemahieting, sponsorship, and

networking.

The breadth of content within awards is consideralld while EME is meant to
provide the events industry with new employees,esorstitutions have proven to
be over confident in some aspects of their promoti®ne institution in this study
attempted to define what students might expecetdding upon graduation with a
definition of how completion of the award leadsrit@naging’ major and mega
events. Their marketing material provided exampfestudents graduating to
work with global mega events. What the award titiplies is not actually what

the award is capable of delivering. Material fromstitution A states:

“You'll be capable of overseeing the organisatibew@nts as diverse as
product launches, fundraising, corporate meetipgssonal gatherings
(such as weddings and reunions) and mega-eversasube Olympic
Games.”

The reality is that these high achievements aréyrealy possible after many years’

experience and success in the industry.

2.3. Knowledge and skills required for the eventsdustry

There are a considerable number of knowledge am@skills required for work in
the events industry. These are best categorisedvio categories, namely hard skills
and soft skills. While education tends to focudeaching the hard skills, a greater

demand from the events industry for educationgogeft skills is now widespread.
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Hard skills can be considered as the technicakskiat are required to perform a
particular task. These will be specific dependinghe area of work and sector of
events. Examples of hard skills in events incledents planning, report writing, set
design, stage management, Health & Safety, wastageanent (environmental
issues), accountancy, a foreign language and kulgwlef software programs (sound
& lighting, Microsoft Project etc.). Soft skillsathe intra and interpersonal skills
belonging to the individual. Examples of soft kkih events include communication

(emotional), time management, commitment, teamysokial skills) and leadership.

Soft skills are largely self-taught and can be ttgwed through regular engagement in
specific activities. These link to what Vygotslefers to as elementary mental
functions that include an aptitude for attenti@msation, perception and memory
(Topel, 1998, Ghassemzadeh, 2005). From a buspeespective, a lack of these
soft-skill elementary mental functions results mextremely costly waste of time,
energy, and money (Laker and Powell, 2011) dubdaricreased time and effort
required to bring new employees up to requireddateds. Therefore, there is a need
for events employers to concentrate on soft skiien recruiting new staff because of
the amount of personal interaction in events, Bd because of the increasing time

and cost to acquire and their ultimate value tadilginess.

The literature suggests that industry demands é&euwof skills that the individual
must possess if they are to be employed in the plack. Outside of the subjects that
are covered in EMBOK, CIC and CMP, is the abiliyiriteract effectively with others
(Pool and Sewell, 2007 p55). Formadi and RaffaD@ states that the main skills
and abilities required include: problem-solvingnttict-resolution skills, team spirit
and ability to work with different people, good comnication skills, self-
management skills such as punctuality, time managéand flexibility, creativity,

networking and human capital, decision-making ghilil’ skills and adaptability.
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The literature also indicates that the majoritypctitioners working in events today
tend not to have completed a higher degree (RolZdri,). The consequence being
that unfair demands are being placed on institsteomd graduates that many current
employees may not have achieved themselves. Frmmsanal perspective, the desire
to develop soft rather than hard skills was thérdifon between leaving school and

getting paid employment in the events sector rathen continuing formal education.

The literature also suggests that this lack of dreducation by events managers is
due to their natural soft-skill mindset and an ai@r of hard-skill learning

traditionally taught in the classroom. Insteag@éking an education for these skills,
research conducted before and around the time EfgtEbegan in England suggests
events personnel have preferred to rely on a huntthtion and/or tacit knowledge as
they progress through the industry (McHardy aneé®\|l2000, Nonaka, 1995, Bastick,
1982). The suggestion is that these skills arsidened part of an individual's
personality rather than something that can be tanghHE institution. Fletcher et al.
(2009) suggests EME is not capable of teachingabeired skills. If this premise is

to be accepted, then the needs of the industryotdrenmet through HE. However, if
EME can provide an understanding of the hard aftcskils that industry requires,
more prepared personnel (graduates) will entemithestry. Moreover, considering
the growth of EME in England with 20 years sigrafit expansion and an annual 28%
increase in student numbers (O'Prey, 2011), oneightly assume that a considerable

number of the workforce today fit into the categof\HE EME graduates.

While highlighting the importance of a good edusatiShone and Parry (2013)
suggest that even when graduates enter the wogkplaevents company will still
need to tailor the graduate to their particularaoigational role. Davidson (2011)
corroborates this view by stating industry assomiet representing meetings venues

have an obvious education and training respontibilith regards to their members.
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This is true of all professions though it arguatasnains the responsibility of the
institution to ensure the graduate has the skiltskanowledge to succeed at the point

of interview.

The difficulties for EME do not stop with the grade. More industry managers have
recently come forward and expressed concerns d@bosg¢ who teach events
management. Peoplelst (2010 p64) included statsrfrem employers that
guestioned EME lecturers first-hand experienceunhing events. The main concern
raised was that lecturers had no previous expezignthe industry and were

exclusively relying on theory to teach the subject.

The unique challenges EME faces are augmentedney evidence that suggests
EME is providing events management graduates egténe industry to fill non-
graduate positions (Eade, 2010). Goldblatt (2@0§ues that event leaders
themselves must continually develop their skilssethile Pool and Sewell (2007)
suggest questions need to be asked about whethet thre graduate is using the
skills, knowledge and understanding gained in thegree studies in a graduate level
job. This in turn opens up an entirely separatetieabout what exactly a graduate

level job entails.

From an employment perspective, the specific skolsght by employers include
management, communication, time management, prostdving, team working, and
a commitment to handling stress (Yorke, 2010, Efaygan and Barraclough, 2009,
Junek et al., 2009, Arcodia and Barker, 2003). odra and Barker (2003) found that
communication skills feature prominently in evestt pdvertisements. Junek et al.
(2009) suggest more emphasis should be placedromuaication while Ehiyazaryan
and Barraclough (2009) maintain the need for tearkiwng and communication skills

to be strongly embedded in the curricula to megaistry need is paramount. There
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would probably be no end to a list of knowledge skitls that the events industry

might request and Bowdin et al. (2006 p60) maintat:

“Devising appropriate knowledge categories forelients management
field presents a challenge, given the range ofredteves available. Some
consider it appropriate to use a traditional mansge approach, focusing
on traditional disciplines, for example, manageménance, human
resources and marketing. Others may consider emt-apecific approach
more suitable, incorporating health and safetydpetion and logistics.
Although either approach is appropriate for catesgog knowledge and
skills, research suggests that neither approachdwurently provide a
comprehensive framework.”

In spite of the obvious extensiveness of EME, R2(06) argues that imparting the
necessary knowledge is achievable and the suct#ss process can be monitored
through testing. Moscardo and Norris (2004) stadt further challenges exist and are
particularly acute in the area of convention aneinés management as not only are
these relatively new areas of study within acadensttutions, but they also rely on
inter-personal skills. Teaching inter-personallskian be difficult to impart in a
classroom situation. Other skills, including, @id®n making ability (especially on
the spot and under pressure), developing clieeiaglxreative (in areas such as event
design or how events are presented in terms ofdookcontent), individual flexibility
and responding to change or incidents as they mag@ejust as important to the

employer and cannot be appropriately taught iraastbom teaching environment

2.4. Curriculum & Pedagogy

Harris and Jago (1999b) mapped events relateddsligight and discussed a
number of previous studies. They identified sultsdhconsistency in the key
required training/knowledge domains and emphagtsed that if further programmes

were to be created, they would need to be undegdiby an understanding of the
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skills required of practitioners in the area. 8itvet al. (2006) maintain that a HE
course of study in EME will provide professionalliskand knowledge to enable
graduates to enter the workplace with technicallkadge, specialised skills and an
ethical approach to working practices. More relgeitade (2010) agues the view that
industry has expressed a preference for ‘on-thetjalming for new recruits that is

tailored to the company’s needs.

Moscardo and Norris (2004) state that graduatea ardical resource in bridging a
gap that has appeared between academics andipramst The fundamental
suggestion is of a need for institutions to inceeid®e professionalism and standards of
planners and managers because the industry hasllaokfidence in institutions to
provide knowledgeable, skilled graduates. Howeséucation and industry providers
are often in disagreement as to the important stgpnd topics to be taught
(Harkison et al., 2011). While much of the curhicu has been designed around the
needs of the employer (Lee, 2009) differences afiop have appeared between what
skills the individual events business want theiwmecruits to have and what skills
academic institutions consider important for gradsdo have gained by the end of
their studies. Moreover, Lee (2009 p62) suggéstsinstitutions ‘often fail to reflect
the needs of the industry’ in the curriculum. E&2@10) on the other hand considers
this to be less important and highlights the bésefhen industry provides training
opportunities after employment by suggesting, ‘& train people up the ranks from
events administrator to events director, we knosy thave no skill gap”. Moscardo

and Norris (2004 p48) see value in each approadisaggest,

“For the academics, practitioners can provide feelllto enhance
teaching practice and support and opportunitiesdsearch. For
practitioners, academics can improve the practicepsofessionalism of
conference and events management through thehitepof potential
new recruits to the sector and through the dissatioim of research
results.”
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This view is however not wholly supported as G@{x1Q) states that experience is
often said to be the best teacher and that graslaagéefond of saying they learned
more in the first week of employment than theyiditheir entire academic career.
However, the overall objective of EME is not jubbat the individual but rather as
Emery (2010) suggests created so that a more ngfgahimformed and unified

profession can develop.

The events literature discusses issues in findiegight subjects for an EME award
and while some suggest a gap exists between evamagement theory and events
management practice (Fu, 2011, Zeng and Yang, Z&{ddrstad and Cecil, 2011,
Eade, 2010, Emery, 2010, Lee, 2009, Robinson, ZRéwl, 2006, Moscardo and
Norris, 2004, McHardy and Allen, 2000) others (Ad@oand Reid, 2005, Getz, 2002a,
Harris and Jago, 1999a), suggest a collaboratigeoaph is the right way forward.
The pedagogical approach is unique to the institudind the design and delivery

methods will naturally vary between institutions.

With these points in mind it is important to diféetiate the subtleties of EME theory
and practice. EME theory, (amongst other thing)est explained as being based
around setting objectives and goals for eventserstdnding motivations to attend,
event impacts (on the environment or community) @nithe experiences attendees
display after attending, such as good, bad, vadyailightening and so on. EME
practice is best defined as the processes invatvete actual delivery of the event.
These, (again amongst other things) include proceng, design, planning, infra-
structure requirements, marketing and so on. Sopies naturally have both
theoretical and practical implications which incugther areas outside of those
already suggested such as health & safety, legakcts crowd control, teamwork, co-

ordination, finance and IT.
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The pedagogical methods involved or how best tothesnecessary skills highlight
the challenging balance in EME curriculum desi@ihe question of how much to
engage with industry in the process is also opeatebate. Zeng and Yang (2011
p233) state that it is “very important to involvelustry professionals in the planning,
development, and evaluation of curriculum”. Thauatlevel of involvement is not
presented, but the recommendations suggest a tiegwi the curriculum to meet the

industry observations.

As EME curriculum covers a wide spectrum of sulgédtinek et al., 2007) and as
courses have become established, developmentsiimneto the delivery of EME

were evidently introduced. These include changekéd methods of delivering EME
curriculum itself, responding to change in the istiyidue to technological advances
that lead to increased audience participation (thincease of access) or enjoyment
(through interactive facilities, site visits andwals) and change to the industry due to
political, local or world events. The latter isliweported in the press and is often a
catalyst for change in the curriculum (Karakas,®Qds acts of terror, sporting
disasters, crowd control (Moscardo and Norris, 2@0w a better understanding of
how management practices affect decision makirigarsupply to events (Ryan and

Kelly, 2012) need to be considered.

Developments in the curriculum, which are often ttuthe aforementioned changes
or events in society, are debated in a number gw&or example, the QAA (2008)
report takes into consideration the recommendatdtise Leitch Report (Leitch,
2006) for increased engagement between employdrsligrin workforce
development. The need for such relationships istmotable in support of major
events such as the London 2012 Olympic and Paraty@ames as these types of

events rely heavily on large numbers of informeplpgut staff and (as was the case for
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London 2012) the training of 70,000 event volurgeanthout which the Games could

not be delivered.

Curriculum developments have also come about porese to the need for EME to
realise its own identity from its tourism and haalpiy roots (Jones, 2010, Junek et al.,
2007, Landey and Silvers, 2004, Silvers, 2003jrottucing these developments can
prove to be a challenge to implement. Particulathgn existing methods of delivery
retain a traditional, vocational focus that is lthea other business subject delivery

methods and approaches (Alexander, 2007 p218).

2.4.1. Obtaining knowledge and skills through pragtal activities

Many lecturers now accept that a variety of expeeand skills required for working
in events necessitate physical activity to obtagmknowledge. Outside of a typical
classroom environment of a lecturer teaching ttassoof students, two key
characteristics and delivery processes appear podminent in the delivery of EME.
The first is Group Work (GW) and the second is Eipdial Learning (EL). The EL
approach to learning has been described by McHamdyAllen (2000 p501) as
‘making sense of learning by doing’. This is calesed important to events
employers as many of the required skills can bedesnd experienced throughout the

provision of an EME award.

Swaray (2012) suggests that in today’s HEIs, miossimply enough to expect
students to be passive recipients of knowledge ftwniectern. For example, group
or team work where students become active partitspa the learning process is
considered valuable to event employers as, likeittdddresses the skills and

experiences they expect graduates to have lea8veardy, 2012, Watering, 2008).
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2.4.2. Group Work

Within the EME curriculum, GW has become a centaathponent of the learning
process. For example, the Mulligan (2010) surviegtiels in Yorkshire, found that all
courses required the students to undertake GWs ihuften the adoption of practical
activities which the EME curriculum is evidentlylieat upon (Landey and Silvers,
2004). From a student involvement perspectiveesitedhave been found to be far
more likely to contribute to discussions if theit teeir views would be valued by

others in the group (Jepson and Clarke, 2014b).

The literature suggests that GW in EME practicesorsewhat widespread in the
delivery process. It does not appear to be a guesite in any educational course to
include GW but having students work in small groaffers another element of
variety to the curriculum (Race, 2001). Its inalusalso meets with HLST’s teaching
learning and assessment recommendations by “prayldarning opportunities to
ensure that students are engaged in subject-gpeciitexts throughout the
programme” (QAA, 2008 p15). The finding that GWoyides further opportunity for
contributions from students can be beneficial tsthwith less opportunity or ability
to engage. However, GW does raise a number ofsssant and practicality issues
such as time restrictions when planning EME coufstdiardy and Allen, 2000) and
the over use of such practices when a lack of eamusdule planning exists. These
effects of misuse and the time it takes to orgasigs activities can have knock on

effects across the whole curriculum.

A particular problem in EME GW is when the studentlved adopt a minimum

effort to the task and do not support the groupisimon interest (Lockstone et al.,
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2008, Moscardo and Norris, 2004) or are ‘free-igdes Hancock (2009) explains.
The term ‘free-rider’ refers to a member of a grewhm obtains benefits from group
membership but does not bear a proportional shfareaosts of providing the
benefits (Albanese and Van Fleet, 1985 p244). Wtesnriding is evident, it reveals
tensions between the principles and the actuatipescin EME curriculum design.
Moscardo and Norris (2004) allowed groups of stiglém plan, manage and evaluate
a live event. The data from their research hidgtiéd a number of issues from both
teaching and learning perspectives. From a legnpanspective, the issues related to
conflicts within the group itself which includedroplaints from students about other
students on their required effort and how muchiappbn is actually put in from each
student. From a teaching perspective, the comglacluded a lack of structure to
the work and assessment and the lack of assispeagieled by the staff. It appears
that in a safe educational or boss-less environnseidents are more likely to fight to
force their views on the group and complain abbeairtexperiences whereas in the
real world of work, it is likely they would act meprofessionally and address their
issue responsibly and professionally. Free-ridilsg raises the contentious issue of
fair grading of students work when group membetsike the same grade regardless

of individual effort.

Other difficulties with GW can include, providingdividual formative and summative
assessment (Reid, 2006) and the problems thatvalnise students do not manage to
gel into an effective group (Fox and Morrison, 2D1Reid (2006) discusses
objections to the size of groups the students wrpected to work in when the group
was so large it was difficult to assign a taskrioralividual to complete. These
experiences are similar to those found in studie®linteers for events where the
experience the volunteer has can be counter-prvgu@icMorrow, 2015, Pate and

Shonk, 2015) when there is a lack of individualtabation or activity. In Reid’s
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study, group members did not feel a sense of tégort er that any real contribution
to any task could be experienced as it was shaaelen so many. However, the
study also raised issues of conflict prior to @ktand that students preferred doing

assessment they found easy.

McDonald and McDonald (2000) state that many aspaicGW in EME were
considered beneficial to both the student andebtiter but also note a range of
negative reactions including student frustratiothviaoth the teaching and learning
process, apathy and that the group event becampenadby students wishing to give
up on the task. This could relate to what Ru@lle2003) label the sucker-effect
hypothesis that draws active students into beisg d&tive. The free-riding of some
students demotivates other diligent students a@awerall team performance is

affected.

2.4.3. Experiential Learning

As well as the widespread use of GW throughout EEMA&rds both in the classroom
and outside, many of the group-centred learnindnot=t used outside the classroom
are based around EL which Drummond (2003 p1) iflestas “one of the most
important components of the modern university cutdm”. EL is an approach built
in to the events curriculum to support student eygdbility (Beaven and Wright,
2006). EL is defined by Kolb and Kolb (2005 pl18@4)learning that results from
‘synergetic transactions’ or the interaction betwte person and the environment.
The key to EL in EME, which all four institutionsviolved in this research have
implemented, is the cyclical process involved dralfour-stage learning cycle that

must be present for learning to occur (Kolb, 1984)their most basic of terms, these
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include thinking, feeling, doing, and reflectingolb’s EL theory is based on f@20"
century philosophical studies by John Dewey and Kewin. EL is designed to
develop a holistic model of learning where the shidcan express a whole person
with body, mind, emotions and spirit (Kolb, 1984hile engaging participants in open

reflection and dialogue (Becker and Burke, 2014).

The value EL brings to EME is that it allows stutdeto be active in the process and
thereby addresses the skills that are difficutetch in the classroom (Pate and
Shonk, 2015, Yang and Cheung, 2014, Fu, 2011, ltookset al., 2008, Reid, 2006,
Kolb and Kolb, 2005, Daruwalla and Fallon, 2005yIBy, 2005, Davies, 2002) but

are central to the skill requirements of an evemisager. The use of EL as an
alternative to traditional teaching-oriented methbds been recognised in other
closely related disciplines (Yang and Cheung, 20Hl) is considered important to
EME for a number of reasons. Most importantlydstits have the opportunity of
putting on an event and experience the sense pdmegility first-hand. In addition

to this, because of the diversity of employmentarpmities in the events industry
(Fenich et al., 2012) and the wide ranging leval$ specialisms available to
graduates, a first-hand experience provides agptatfor students to prepare for the
challenges they would face once they pursue cameergents management (Moscardo
and Norris, 2004). It also allows the studentdtidr understand what aspect of events
they are most suited to. Many courses also all@istudent to choose their own
preferred approach or role in the project (Fortenh@011, Burley, 2005, Daruwalla

and Fallon, 2005).

Reid (2006) found that EL is well suited to EME &ese students have suggested it
adds value to their learning experience as it higslesn learn to learn and with good
guidance develop a number of other skills and t@sli Although it is not directly

stated, the underlying suggestion from the studsritgat this is only the case when
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EL is used in conjunction with theoretical studjowdy et al. (2008 p198) suggest
that to fully engage with EL, students should brangersonal foundation and intent to

each experience that influences what they devetop their experiences.

Marcketti et al. (2011), based their research emptievious work of Kolb (1984) and
found that through EL, students are engaged atrtiwional, physical, and cognitive
levels and as a result help students make connedbietween their learning and their
personal lives; thereby forming deeper, longemitgstearning. The paper draws on
non-EME data particularly on the work of Komivesakt(2005) who discuss the
ability to find and synthesise diverse sourcesfifrmation, to manage self, and to
empower others and Shertzer et al. (2005) who &cas the need for students to
learn to distinguish between the requirements ok ienplications of positional
leadership, authoritarian leadership, democrafidéeship, shared leadership, and

civic responsibility (p172).

It would appear that the events industry is alsiauour of EL activities in EME. On
hearing positive feedback on EL, one employer renended that all courses should
have on-site experience built into them to enstudéents understand the practical
side, rather than just the theory (Peoplelst, 20B@aven and St George (2009)
conclude that EL opportunities, such as work plaa@sand project work provide
value in supporting employability. Whereas Lock&@t al. (2008) suggest that the
application of EL is supported both by educators e industry and a vital
component to events management courses. In fags, @nsiderably more
widespread in the workplace as new employees &ea thined and coached in

particular areas whilst on the job (Kinder, 2018li&td, 2006).

There are other benefits that EL brings to the EdEiculum and Reid (2006) notes
the benefits of work experience. When EL is usedoinjunction with local business,

it can enhance the networks between the univetbigyevents industry and the
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student. This has the potential to develop weilkt links between the university and
industry and a possible means of progression maworkplace for graduating
students. Zeng and Yang (2011 p237) suggest Htgd to make more of an effort to
co-operate with industry partners to provide wodsdd courses for the students. Fox
and Morrison (2010) similarly suggest that by inpmating a practical component in
the curriculum, EME students found the experierexgeficial to the potential of

employability.

Designing and delivering EL is not without its deabes (Lamb, 2015, Becker and
Burke, 2014, Pauline, 2013, Lockstone et al., 20@8uwalla and Fallon, 2005,
Moscardo and Norris, 2004) but neither is any o#fsgrect of curriculum design.
While deeper, longer lasting learning can be adddw any teaching approach the
added value of EL when used in EME is apparentuszaf the aforementioned
complications in testing events management skills classroom environment. In
some of the data reviewed (Daruwalla and Fallo@52®0oscardo and Norris, 2004),
EL activities takes place during level 6 studigsis is where there is often added
pressure on the student to achieve a good marbrditttcause of the weighting in the
marking process or because the student has re#iseshportance of a good grade as
they near the end of their studies. These inflasmoay return more positive
observations from students in order to achieveti@ibgrade. In reality, they could be
less representative of the actual learning that pdace. Not only should the
significance of their observations be considereith waution, assessing the quality of

the EL activity provided is often based on theselant reflections.

Ensuring the EL experience provided and the assaddimat goes with it is robust
will remain challenging in a HE environment. Thenfidence that can be obtained in
results from tests and written work is much moféatilt to obtain in EL. EL is

further complicated while being practised withineatucational situation as it is
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fundamentally sheltered from the realities of tdaljust by existing in an academic
environment. Students who over or under spendgjegis, generate poor marketing
material and campaigns or complain of in-fightinighim the group will find it

difficult to understand the meaning and extentuaisrealities in a real SME.

What also needs to be considered is that whileabelt of the experience and the
learning is being tested, the outcome can be stivgeand largely dependent on the
student’s own awareness of having learned somethivigile commendable results
from such teaching approaches are evident in thi&phace, graduate perspectives
should be considered for a more comprehensive ataaeling of the quality of the

programme that was undertaken.

There is however other research that is not somstippe of EL or EME. Gardner
(2012) suggests that EL is part of a number oftte@gcinitiatives that has its roots in
the UK’s highly unstable education system due &dbnstant tinkering by central
Government over the past 30 years. It is furthiggested that EL has been re-
introduced to the curriculum in recent years tobdméearners deemed unsuitable,
unwilling or incapable of completing a traditiorsalbject discipline that uses
traditional forms of assessment (e.g. History, E&hghnd Mathematics). In effect, the
suggestion is that vocational awards such as Ewatgagement are considered the
low status alternative to academic qualificatidret tare intended for the working
class. The Ineson (2012) article title suggest&hksta pointless education while
actually discussing its value. However, Kaplan &0donsiders EME to be worthless

and advised:

“If you really feel spending £27,000 on a degre&wents Management
from the University of Derby is more cost effectaed beneficial to your
career than three years actually planning evemes, & poly is exactly
where you belong. You'll leave with nothing bunigaaverage grades and
a piece of paper that is as useful in the realdvasl a Frosties swimming
certificate.”
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Similar issues are discussed further in Taylor {208) who explains the ‘Mickey
Mouse’ attitude towards EME and other related viocal HE courses. However,
Taylor does acknowledge that EME is taken much mermusly now due to the

growing set of industries which EME graduates haesed into.

2.5. EMBOK/CMP-IS/MBECS

To understand the complexities EME faces in manmgia consistency with
developments in industry, it is prudent to consitierEvent Management Body of
Knowledge EMBOK, the CICs Certified Meeting Profiessl International Standards
CMP-IS and the Meetings and Business Events Competgtandards (MBECS).
There are other bodies that provide guidance artiatds similar to these but are
more specific to certain territories around theldioiSilvers (2003) defined the
knowledge domain structure of event managementeduehy five associated

functional units namely:

Administration
Design
marketing
Operations
Risk

ogkrwbR

Each knowledge domain is accompanied by a numbkmational units further
supported by a classification or taxonomy of topiezgt may be adopted as part of an
EME curriculum. Appendix Il A. presents the EMB@Kmains and their functional

units.

EMBOK has its origins in education and was suggeste paper at an International
Special Events Society (ISES) conference in 2000d@e, 2015). The other

organisations have their origins in industry. Egample, when working in the events
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industry, it is possible to become a Certified NtegProfessional (CMP) by
purchasing a course and completing an exam to detnad® in-depth skills,
knowledge and abilities in events. The CIC hasifed more than 14,000 meeting
professionals in 55 countries since the programmetption in 1985 (CIC, 2015).
To successfully obtain the CMP award, participdratge to demonstrate mastery of
the 10 domains that are tailored to specific seavbthe industry. The CMP-IS

domains are:

Strategic Planning
Project Management
Risk Management
Financial Management
Human Resources
Stakeholder Management
Meeting or Event Design
Site Management
Marketing

0. Professionalisation

HBoo~NoOhwNE

It is important to stress that CMP and MBECS argdly designed and aimed at
working professionals in specific fields of eventanagement while EMBOK has
largely been developed with a much broader scogeranntains a strong connection
with education. However, the methods and attertbaetail used in CMP and the
taxonomy that has been created for EMBOK can lextvéme value to the design and
structure of each EME award. From an educatiosgeetive, it is crucial to
understand how each sector of the industry prapwstthese levels of competency to
each individual task. By doing so, awards couldpadhese into the EME curriculum.
Furthermore, many EME awards have moved away framaiding exams as part of
the assessment. The CMP-IS is an exam based cufissaly that has been
developed by experts who already hold the CMP design and are working in the
field. The CMP-IS is updated every five yearsiisuge that the exam reflects the

current knowledge needed to be a successful meataigssional (CMP, 2016).
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The CMP-IS programme appears to rank the leveismpbrtance between skills,
knowledge and ability. This is an observation@ahsthing that has often been
difficult to distinguish or observe in an EME award would appear that through a

body of knowledge, CMP-IS consider the importaniceconpetencies thus:

1. Ability: The competence to apply the knowledgéehte task

2. Knowledge: Minimum level of comprehension and ustinding of the
sub

3. Sub Skill: Specific functions needed to perforra #kill

4. Common Knowledge: General knowledge relevant ecskill

5. Skill: The task under the knowledge based domain

To provide a more coherent understanding of tHimation, Appendix Il B. defines
‘Domain A’ Strategic Planning with its related sséetion 1.01 of the CMP-IC body
of knowledge in detail and categorises the skillmwledge and abilities required by
an individual in order to successfully undertakis #rctivity in a professional

environment.

This is a comprehensive set of data set out imaise means that guides the
employee through the various levels of competeneigsired and how they will be
tested on each of the elements involved. It isgsscomparable a method (if using a
different approach) that MBECS has adopted for thaining programme. Much of

the detail is similar but provided in its own dmti manner.

The MBECS consists of 12 domains, 33 skills, almM@®$ subskills, and more than

1,000 learner outcomes. The twelve domains include

Strategic Planning
Project Management
Risk Management
Financial Management
Administration

Human Resources
Stakeholder Management
Meeting or Event Design
Site Management
Marketing
Professionalism

RO ~NoObhwNME

= o
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12. Communication

These domains describe the competencies requirpdoligssionals in the field of
meetings practice as they go on to increase timewledge and abilities in the subject.
These are achieved by progressing through threkphame curriculum levels -
coordination, management and direction (MPI, 20139e Appendix Il C MBECS
Curriculum Levels that displays the table thatdedito provide evidence of the

progression.

While the framework in both these industry basethads is meticulous, it is likely
that these have not been adopted by EME becausatine set of standards can be
assumed to be somewhat overwhelming for an UG studéhey also, in the case of
MBECS reflect a level of competency that can taker axdecade to accomplish
(Krugman et al., 2014). However, the comparaboitgomains is notable throughout
all three approaches signifying complete agreeretween education and industry on
the focus of the events curriculum. The fact thatindustry model has been
established for fifteen years more than the acaclemidel indicates the direction of

influence.

Benefits to industry employers naturally exist ar@@an on-the-job learning
experience. The benefit education has over thmekesiry methods is the continued
level of support in formative and summative feedba€mployees can be expected to
attend sessions on an ad-hoc basis, while EME steid@t only receive regular
feedback on their progression, but also have coetiraccess with the lecturers as and

when they need.

When bearing in mind the domains of EME, resednal ltas reviewed the actual
content of EME awards suggests that there is ceraide variation depending on the

provider. The Mulligan (2010) research of insiiuas in Yorkshire suggested that the
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topic of ‘administration’ retain the highest propon of course content. This is
juxtaposed with short-course providers in EME #ilab lead to an UG award through
organisations such as the British Accreditation r@@dyBAC) who focus more on
‘operational’ subjects for course content. Therandoubted value in the
EMBOK/MBECS and CMP-IS frameworks but while awaodser many of the
knowledge domains identified in each, it is unknomimich informed the other. The
wider extent of this is largely under researchetddonsidering these frameworks in
effect cover all the theoretical possibilities d¥En the minutest detail, every award

reviewed will have an assortment of these functianeas.

This holistic approach of EME is perhaps the basishe criticism expressed by
academics (Bladen and Kennell, 2014, Krugman gP@l4, Barron and Leask, 2012)
who consider these frameworks to be either todehging, unrealistic or too
vocational. Lecturers need to consider delivetirgEME curriculum in a manner

that engages the student, or considering what SandrCsapo (2007) called strategies

to involve students actively in the learning praces

2.6. Challenges for lecturers designing and deliverg EME

As lecturers endeavour to design and deliver EMiraber of challenges become
clear. Most notable is building an appropriate dagendable course of study that
reflects the subjects articulated in the profesdifiameworks above. Furthermore,
the relative infancy of EME is matched by the lieditresearch and a number of strong
views on the quality of education provided. Leetsrare designing, delivering and
publishing ideas whilst having to defend their quaion. Disapproving comments on

EME awards are increasingly being exposed and tigceunlebate appeared online
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with numerous academics, students and others batitrg their perspectives on the

strength of EME and its graduates (Edwards, 2014).

A number of oversights in delivery and award designe been observed in some
teaching practices as well as the ability of eveahagers themselves. For example,
Moscardo and Norris (2004) incorporated an entregurgal approach to teaching
when not all EME students are or need to be erdgrgqurial. There are many other
employment opportunities in events managementtbatd benefit students gaining
experience in that can easily be applied to the@wBowever, recently, including
entrepreneurship in education has helped to promotéture of entrepreneurial
graduates by providing the necessary training &iid $§Culkin and Mallick, 2011).
Other academic studies suggest it is in a compantggest to train its own staff on

the particular area it specialises in, rather #aploy a graduate who has been taught
a great deal of potentially unnecessary skilletdHer et al. (2009) for example, labels
new EME graduates as “wannabes” suggesting newugtesl are “many years of

experience away from meeting a workplace entrydstedi (p53).

Getz (2002b) considered why events themselvearfiaila number of suggestions were
put forward as possible explanations including poarketing, external sources/forces
and financial incompetence. There was no congideror the level of education or

whether training had been undertaken by the eveatsagers involved.

McHardy and Allen (2000) considered the differemtihods of learning between
education and industry and proposed students sheard the way practitioners do.
Their main proposal is that practitioners tendeclkeative by improvising in a
complex world of broad patterns using ‘feel’ toetdtsubtle changes in customer
perceptions. However, practitioner methods are sisceptible to failure. Emery
(2010) noted that the emergent industry is toonoftesociated with examples of

mismanagement. Getz (2002b) implied widespread padessional competence in
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the workforce and advised that failed events agllizisubstitutable by other leisure

activities.

One emergent trend in the literature is the negagaction often received from
students during the learning stage being far owfinexl by the positive evidence and
overall enjoyment suggested by the student uporptaiian of the award (McCabe,
2012, Marcketti et al., 2011, Reid, 2006, Daruwaa Fallon, 2005, Moscardo and
Norris, 2004, McDonald and McDonald, 2000). Thediership and self-management
research undertaken by Marcketti et al. (2011) $eduspecifically on the willingness
of students to seek out and conquer challengeprmdoted a process where students
would behave in a way that others should copy. grbeess was evidently successful

and reported some exceptional and inspiring remfaoks the student participants.

Another major challenge in designing appropriatarals is the expectations that
lecturers have towards their student. This plaggaificant role in setting the reality
of the student learning experience (McEwan, 20t5ha@anaging their expectation.
From an observational perspective, engaging EMé&estis with the benefits of
feedback on their work to achieve these expectsittmnan academic level has raised
an ongoing concern. The problem for the researthait very little has been written
with EME in mind. While this remains an area ofearch it is also a key influence on
learning. Achieving an optimum grade is the stu@eability to respond to feedback
(Murphy et al., 2015). Providing continuous formatassessment to students has
been recognised as a significant benefit to stul@anhing (Bierer et al., 2008)
although student motivation to engage in some @fitademic processes has proven

to be a cause for concern (Jepson and Clarke, 2014b

Harrison et al. (2010) suggested that when feedlsagiovided in a summative
context, it is not always used effectively by lesargr Weinberg (2013) asserted that

written comments are often ignored by students arilg seek out their grade in such
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communication. Research also shows that whenistsi@agage more actively with
feedback, more positive responses can be achi®aadije, 2013). Evans et al.
(2014) suggested incorporating an active learniagnent and quiz-based approaches
to encourage less motivated students to engage effectively to achieve further

academic development.

While the concept of learning styles recognisesitidividuals prefer different ways

of learning (Charlesworth, 2007), from an EME pertjve, Getz (2012) suggests that
mental engagement in EME is probably more diffitoltealise than physical
engagement. Unusually, another contributor toagary expectation of students is
that physical engagement in events is often usgdaimote other more cognitive

content of EME awards that in fact turns out tovb@e theoretical in its delivery.

2.7. The professionalisation of events management

The professionalisation of the events industryni®a-going debate. From a business
perspective, Sperstad and Cecil (2011) highligbtitifiuence of the profession of
events management itself by suggesting that afi@n been misrepresented
historically as an immature and informal line ofrljca much more professional
industry exists that is responding to industry naed is now more than capable of
delivering a return on investment for businesgesamparisons to other professions
have been made that emphasise the matter. Thordahamas (2012) consider law
as an ideal comparison when it comes to gate-kgepose who practise and discuss
how students specialise in different areas oféle IThe same can be said for other
professions. However, lawyers would not under @rgumstances practise in any

other field than their own. Although, even if sjadist areas for EME were followed,
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employers have said that in general, there armfamany graduates in the sector
which has led to confusion as to the relative vallueach qualification (Leyne, 2008).
Robinson (2008) suggested that collaboration wisiress is the correct way forward
for the delivery of EME and proposed a more comthimgproach with an innovative

industry partnership strategy to refresh and regehe academe-industry relationship.

The consideration of these different sectors léadsother predicament that has been
raised which is to understand whether studentdw Bre simply studying for an
occupation or to gain access to a profession. proeessionalisation of events has
been described as occupations gaining their stgratira profession (Deery, 2009).
This is a significant area of discussion becaud& award in events management is

either essential to the industry or essentialgl@vant depending on this key point.

Thomas and Thomas (2012) suggested that attemptsfessionalise the industry
have largely failed as far as festivals managensetincerned and possibly for
general events business as well because of thessiipility to professionalise the
industry. This situation may be a reflection af fragmented landscape of the
industry bodies. Event Managers have a numberafégsional organisations and
associations they can join that appear to spliarer than unite the different sectors.
Nevertheless, while membership to these organisaigsimple and many
organisations exist with titles that cover speaifioups within the industry,
membership uptake is less than encouraging. Edgllnme employs in excess of
500,000 people in the sector (Leyne, 2008). Wafiresentative industry bodies
obtaining little more than 150 members, they hawiéd ability to exert their

influence (Thomas and Thomas, 2012).

Jiang and Schmader (2014) considered what chasdieiconstitute event
management professionalism and suggested EME isatemaddressing the issues of

“untrackables,” and “uncalculatables” in this inttys Goldblatt (2000) suggested that
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event management has produced a climate that fasing, lacking in credibility and
compared to other professions, detrimental toitg lterm growth. Robinson (2008)
suggested a further problem is reconciling the gaéek’ learned skills with industry
needs at entry level while Harris (2004) highlightee different subject specialisms
students are afforded in their final year as arpiable approach to undoing the

problem.

When the industry itself is considered, the magtataf professionalisation becomes
apparent. According to the most up-to-date Lalddarket Review of the Events
Industry the industry in the UK is served by 25,808inesses and employs around
530,000 (Peoplelst, 2010) which as a comparisorore than double that of the UK
telecoms industry. Business visits and eventgstimated to be worth over £39
billion to Britain’s economy and the industry isteemely diverse and fragmented
(Fletcher, 2015). In contrast to these figurest@&skills (2008) suggest the events
industry itself has a distinct lack of comprehersiwd consistent information. Such
differences are partly due to the difficulties apturing a definitive scope of events
industry as it exists in so many sectors. Furtloeenthe lack of a Standard Industrial
Classification of Economic Activities (SIC code)asother contributing factor. A SIC
code was first introduced into the UK in 1948 fgeun classifying business
establishments and other statistical units byype df economic activity in which

they are engaged (SIC, 2016).

Without a definitive leading body or a minimum sdard of education or certification
to exclude those who are not formally educated’ents management, the industry
will continue to find it difficult to professionale itself. From a teaching perspective,

Cecil et al. (2011 p185) argue that:

“As long as the industry remains highly fragmenraed ill-defined,
educational programs will be the result of situadiccurriculum planning,
typically based on the experiences of those plantiiat curriculum.”
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Based on this suggestion, EME can only endeavounpoove the quality of the
human resources in events management through emlueat training (Fenich et al.,
2012) and not the overall respect of the trad@eiridividual. Jiang and Schmader
(2014) suggested event management is like a pse@evel with many facets; each
one cut slightly different, but no less importamthe value of the whole. Nelson and
Silvers (2009) however suggested that problems making career entry and
progression difficult. Goldblatt (2011) noted tlitatvas only a few years ago that

education was considered a minor requirement fgl@ment in events.

This is something that other subjects such as Esvfér some time managed to
provide and something education is beginning teebbegnised for. Silvers (2006)

sums up the situation thus:

“For events management to attain the status aggtofession... an
agreed-upon scope of skill competencies necessapnk to be considered
gualified to practice must be identified... and anitable system of
accountability must be developed. Only then vi§toccupation

warrant... a legitimate profession.”

As the debate continues, the students’ first ptd@mployment is arguably a good
indicator as to the need for such status and aoge lextent, how well EME is meeting
the needs of the industry. Tracking EME graduatwisy is largely limited to each
institution and it has been suggested that sineentve to mass higher education,
many students do not satisfy the needs of empldyeas, 2015). Responsibility for
the employability of graduates has also been inghosetheir respective higher
education systems (Culkin and Mallick, 2011). Thes placed an emphasis on
institutions tracking FDE. The Destinations of izees from Higher Education
(DLHE) survey asks what graduates are doing sixtheoafter graduation with about
three quarters completing the survey. While swath & of value, the quality of data

may be seriously impaired because of the way irchvltiis collected (Johnes and
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Taylor, 1989). Particularly, some institutionsaged the prescribed deadlines and

variations across universities in data collectiaetimds.

Professionalisation begins in education. Whilecation can provide graduates with
the necessary skills for their chosen field, itrm@rensure graduates apply for events-
related positions. Data is available that sugdagts numbers of graduates had
secured unrelated careers (Shah et al., 2004fed3ronalisation would reduce the
numbers for the latter and a more professionaksetts industry can only be

beneficial for the different events stakeholders.

2.8. The visibility of EME

A key factor in the recruitment of students to a &fard is its visibility. In terms of
recruitment, EME is now essentially the market &xad its associate group of
awards. Even though EME continues to grow ahedid ofiain associate subjects
(HLST), it remains a sub-sector of them. The QAMIshes subject benchmark
statements that provide a means for the academmoncmity to describe the nature
and characteristics of programmes in a specifigestilor subject area (QAA, 2008).
The QAA’s benchmark statement is the definitiveregke of where the study of
events is positioned within its academic commurtityspitality, Leisure, Sport and
Tourism (HLST). Even though it has become a muohenpopular sector in terms of
student numbers, it does not achieve recognitidhartitle. The perspective created is
that Events Management is a much less significaa af study. This is not
representative of the sector. From an externkebtader perspective, this can be seen

as a disadvantage for EME awards.

-55 -



While recruitment of students to events awardsinagased, the disappearance of
awards in Leisure is just as significant. WhenW@AS website course search tool is
used to find courses in ‘Leisure’, the case fomghag the title of the academic
community becomes indisputable. Of the 88 Leisangses found in the UK, not a
single course or award is dedicated solely to theysof Leisure while 34 have
adopted the word ‘Event’ to improve the visibildftheir Leisure awards (UCAS,
2015). The lack of recognition in the QAA’s acadecommunity’s title is most
unfavourable to EME while the perseverance witlsueg can only be put down to

either habit or ignorance to the current stateffairs. .

2.9. Conclusions

The growth of the events industry means an increatee need for qualified
personnel who are able to create, organise, caatgland manage events (Formadi
and Raffai, 2009). EME has evolved to meet thelsed the employer by presenting
theoretical and experiential opportunities. Thisot a new phenomenon in education,
but the widespread adoption of EL within EME isewbrthy as while it aligns with
the suggested industry frameworks, the teachingoagp is moving from theory
towards more practical activities. It is eviddmttin an attempt to address this broad
area of study and to test the required skills eweantagers will use, EL is getting the
event student out of the classroom and into a vagrenvironment. The involvement
of EME students in (physical) practical eventspwal them to realise academic
capabilities (mental) through reflection which ¢han be assessed to meet course

requirements.
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The difficulties faced by EME in providing work-magraduates are complicated by
the industrial landscape because the N820 awaravise-ranging education with
limited in-depth focus on any of the many sectbet exist within the industry. This
approach has a potential knock-on effect that Fasta the professionalisation

debate.

Because the business education landscape on the ishmmdergoing significant
change due to new educational technologies, a eeergtion of students, innovative
competitors and the withdrawal of public fundinga(Hngton and Kearney, 2011),
even greater demands are placed on lecturers atiiflons to provide excellence in
education to meet industry need. Moreover, as édecand Barker (2003) discussed,
employment opportunities are broad and often gbégond the immediate
boundaries of EME. Therefore, greater collaborabietween academics and events
practitioners is seen as necessary in order taupedraduates who have the necessary
knowledge and skills to work in this industry; orlie more specific, in a particular
sector of the industry. As the sector continuegrtav, there is the potential to
saturate the labour market with graduates from EMiB are either not adequately
prepared for the work they are about to undertakspecialists with the wrong skills
for the industry. However, many lecturers mightgider this irrelevant due to the
transferable skills gained and the growing neeci@nts management graduates in

developing nations assisted by the global natutbeindustry.

What emerges from the literature review is a neaghtderstand what the graduate is
experiencing after their engagement within the \ptake and what kind of on-the-job
training is or is not necessary to fulfil the emy@ds needs. This is notably absent
from current EME literature. Without the professdisation of events management,
the curriculum can avoid professional regulatogndards and continue to be

comprehensive rather than focused.
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Chapter 3: Research Design

3.1 Introduction

This chapter discusses the research design ofubeg. sIt will begin with a framework
for the ontological and epistemological approadcioteejustifying the research design.
It was considered relevant to include informatibow my role in this research as
both a practitioner of events management and astarér because of the influence
this has had on the design of the study. An ethigproach was employed throughout
the research process and this is outlined in tept@r. This chapter will also provide
information on the procedures used for data catiacnd analysis, validity &
reliability and the influence of the pilot study tre design of the final study.

The study addresses the following two primary regeguestions, each followed by
three secondary questions,

1 How are EME awards designed and taught in England?
a. What is the focus of EME awards?
b. What factors contribute to the characteristicsroEME award?
c. How are the required EM skills taught in HE?

2 Does a HE EME award realise the expectations olestis’?

a. Does academic study help develop the necessaty sdgjuired for
work in the events sector?

b. To what extent is First Destination Employment (F@HEactor?

c. Does an EME award adequately prepare studentsdide w the events
sector?

Considering the broad nature of data being retuamebin order to fully answer all the
research questions, it was decided to use the thémehad arisen during the research

to answer the research questions. This allowed fauch richer and flowing method
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of developing the data into answers that were ptesan a much more
comprehensive manner. Therefore, Figure 3.1..bplovides guidance on how
each question is analysed and addressed througheimes in Chapter 4, (sections 1

and 2) and the discussions in Chapter 5.

Figure 3.1.1. Corresponding themes and research gstions

Theme Covering
research question

The design and delivery of EME UG awards in England 1. B

2= B
Incorporating NOS into the design of EME awards 1. B

25 G
Defining the current focus of EME awards 1. A

2. C
Desired and Actual Learning Focus 1. A

2. C
Factors contributing to the design of an EME award 1. €

25 ©
Lecturer Knowledge and Industry Experience 1. B.C

25 €
Lecturer experience 1. B.C
HE EME awards and the expectations of students and employers 1. B

2. A
The role of academic studyin developing requisite skills necessary for 1. B.C
work in the events sector 2. AC
Learning the requisite EM skills in HE 3. AC
The growing case for attention to gender 1. 'B;

2. &
Student preferences and preparation for work 1. B

2. B
The significance of First Destination Employment (FDE) 2. B

3.2 Ontology and Epistemology
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My theoretical and philosophical foundation for tlesearch is based on the fact that
EME can be categorised as being influenced by hwsubjectivities and is not a hard
reality (Basit, 2010). EME is arguably the mosprapriate route to employment in
the events industry. However, tensions betweegatiin and industry are widely
reported. In this section, in light of what Shaid &l-Bargi (2013) consider

ontological and epistemological positions the fdafion of the research is discussed.

Because of the ongoing debate about the needg efvints education and industry
provision, there are different perceptions on wlaytne to responsible when
differences between the two are detected. For plearemployers have questioned
the value of graduates (Docherty, 2014, Cooper228argeant and Matheson, 1996).
At the same time, education researchers have glgkli the lack of employer support
for the skills of the workforce (Keep, 2012) and thadequate level of private sector

expenditure on adult and continuing training (Stdrdnd Watson, 2009).

To contextualise my ontological position for thegarch, a personal professional goal
as an EME lecturer is to provide education thacedemic enough to warrant a HE
standing and applicable enough to produce graduatiesnanagerial capabilities.

The transfer of these managerial capabilities mightinderstood in the broader sense
as the reality of what is actually happening thtoeducation as opposed to what
academics would like to imagine is happening. [altter would appear to be the
current position of both EME and industry. Fromeheny goal becomes constructing

an evaluative, ethical, intellectual and ideolobtoath as to the state of EME today.

Based on the conflicting positions of EME and irtdpand in order to fully
understand if any major discrepancies really dstebetween the required skills and
knowledge provided through EME and those requirethBustry, my “preferred
place” (Burgess et al., 2006 p54) comes from distppoint that considers the
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knowledge of events management and employmentantevnanagement being
positioned at opposite poles to each other. Byglepo, EME can be placed in the
middle as the provider of both the link and thealiren the chain to satisfy industry

need.

As discussed, a lack of understanding and commtimiicaxists between education
and industry making the design of a fully effectaxgard challenging. From this
perspective, rather than consider them united &edhat to find gaps between
education and employment, the research is putamosition that allows for the
examination of the potential attachments and detaclts. This approach will thereby
define the nature and scope of the actual situatianexists in reality. By exploring
the perspectives of LEGS, more meaningful insigint$ a deeper understanding of
each will present a central point into which shareghnings and disagreements,
commonalities and discords will appear creatinglestic set of data on the subject.
Having selected mglacein the research and positioned the subject areadiagly,
a variety of preconceptions of EME and industryehean now be introduced to

further explain the physical characteristics of iagearch.

| am bringing together the different frames of refece from the four main groups of
participants. This creates a reality that is maglef a comprehensive set of
circumstances by gathering data about each diffemeherstanding of EME. Previous
research has involved a study of each of the foougs of participants individually
from within either the educational or the work epniment. My approach brings
complexity and roundness to the methods of dataatan (Mason, 2002). This
approach equates directly with the suggestionvitiéie ontology refers to how reality
is defined (Burton, 2008), or alternatively thediof things that exist (Burgess et al.,

2006), the perspective and experiences of the ichai from their personal journey or
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role become key to this research. Ultimately, @elb@inderstanding of the quality of

EME is achieved.

From an epistemological perspective the knowletigeéxists for EME comes from a
mix of experience and theory. However, many evprdstitioners are known to have
entered the industry direct from secondary educatibich may be a contributing
factor for the difference of opinion on the abildal/HE to provide quality graduates.
From an academic perspective, one can assumertbatddge is imparted during the
learning process and therefore begins with theitect It is important to accept
therefore that it is not a static environment asEERLCcturers will not only develop
their own knowledge but contribute their own expedes and individuality and work
with a group of lecturers to deliver an award. it9s expected that a complex set of
epistemological stand points will exist within a¢ling team. This is likely to affect

the learning process.

These questions of ontology and epistemology withbine to provide a shared reality
of the current situation in EME. This form of raseh, as Basit (2010) explains is
providing a personal and subjective approach tovkmg. The graduate will be able

to give an explanation on both the value of thdiraational learning compared with
that of the workplace (Ho et al., 2014). The UG@le to discuss how they feel about
their potential future employment (Mausolf, 201Aflgrovide an additional
perspective that brings important information oa plerceived view on future

employment.

The findings contribute to the overall picture dIE. However, it is accepted that the
multi-dimensional state that exists in EME is egbanging and a single study of this
nature is in the present. EME has not undergateep examination of this kind and a
point of reference that provides realities on #latronship between the basic

categories of existence in EME is necessary fob#reefit and development of EME
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as a whole. The resulting effect is a philanthcapitcome when conveyed in

practice. Not only does it become possible fodaoaic peers to adopt the findings
(both positive and negative) to improve an awardhould also present a much clearer
perspective for both the industry and ultimately student bringing the two poles

suggested above much closer together.

There are a number of principles that are centraty broad range of ontological
assumptions that have affected the study. Mogbrtantly, as discussed in the next
section, coming from an industry background itasgible to take on the role of an
insider academic attempting to make sense of fifereinces between long-standing

industry experiences and current academic expe&senc

3.3 Etic — emic validity

Johnson and Christensen (2008) suggest the filigityan mix-methods research is
etic (insider) — emic (outsider) validity. Understliing the perspective from both
these perspectives is important in producing fuifgrmed descriptions and
explanations. Insider research has been definad@searcher who carries out
research on a community to which they belong (Jlagi2014). Because of a
sustained involvement with industry, it is possitilenclude being a practitioner who
has researched their own practice. In view ofctiitecism that social science research
fails to provide adequate interpretations, Gubalandoln (1994) suggest that insider

grounding is particularly crucial.

The research is advanced somewhat with an insedearcher approach in the
knowledge that when conducting interviews languégainologies, and industry

processes are immediately understood and clardita largely unnecessary. The
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neutral or detached observations that the outsrdgrbe much admired for providing
would not add to the quality of this research amdla arguably be seen as
detrimental. Therefore my practitioner’s insidergpective has brought benefit to the

research.

By following this path, a rather unique locationpafsitionality that aligns with Banks
(1998) indigenous-insider in knowledge and valugs leen achieved. As an
indigenous-insider one is perceived by people withe community as a legitimate
community member who can speak with authority altolVhile my research
position can be considered to have a self-intedgstespective, it nonetheless creates
a comprehensively practical purpose for all invdlvéMy knowledge and experience
of working in industry allows me to move betweea thstinct worlds of education
and industry to create an informed perspectivedaatbe of benefit to industry and
education. Subsequently in conducting this re$epargject, there are personal
benefits that include furthering my own knowleddé¢he subject and my ability to
teach events management in a way that meets tls nééhe four main stakeholders

involved.

More recent research (Kerstetter, 2012 p100) orvtdee’ to a study from insider and
outsider researchers suggests that sociologistg@eldative researchers have
engaged in an extensive debate about the benefitdrawbacks of researchers being
from the communities they study and the drawbaocksagotential threat for all
qualitative and mixed-methods research. The kmigditions for insider-research
include ensuring quality of data and avoiding buslef influence. Having worked
for many years in the events industry prior to edion and continue to be involved in
delivering events, it is difficult to avoid agregiwith the view of the insider-

researcher doctrine, which holds that outsideramresewill never truly understand a
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culture or situation if they have not fully experoed it. Research from pure

academics on an industry such as events can beéstmk credibility.

For me, the position of insider researcher exiata)gh it can be upheld that an
independent existence (Shah and Al-Bargi, 2013)kas maintained throughout the
study. The possibility of allowing researcher-bi@® the research has been at the
forefront of my mind. For example, it is easy todrawn by the data from the
literature review or my own experiences and infleeethe one-to-one interviews.
However, throughout the research, constant coregidarfor undue influence of my
own predisposition (Menter et al., 2011) on anyeaspf the research has been

maintained.

3.4 Research paradigms

There are a number of potential research paradigatsvould be considered suitable
to conduct research that is capable an in-deptmigedion of EME. However, a
single data set was not sufficient to answer thestions proposed. To do this
effectively, the research design needed a mordipahapproach that presented more
freedom (Creswell and Plano Clark, 2011) to redetire various social actors. For
this purpose, a mixed methods approach was therpeedfmode for investigating

EME.

Due to the nature of the questions, research garadihat lend themselves to the
more strict quantifiable research, generally kn@asrhe ‘*hard’ sciences are less
applicable as this research is focused on a ssahce (Savin-Baden and Major,
2012, Brand, 2009). The questions do not lend siehras to a quantifiable approach.

Therefore positivism (Willis, 2007), empiricism @kie, 2007), falsificationism
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(Corfield et al., 2009) and other similar approachvere omitted as the sole approach
as the research is not attempting to generategalamnreality (Quinlan, 2011, Ringer,
2006). The data, for reasons of quality, mustudelsubstantial individual
judgements. An interpretative approach or mixethows phenomenological research
(MMPR) (Mayoh and Onwuegbuzie, 2015) was consideneck suitable as this holds
that human actions and social constructs (suchvis &d the event industry) cannot

be interpreted in the same way as natural objé@ciise, 1999).

Even within mixed methods, there are a number aflehges that exist that make
certain approaches unsuitable to this researcles@imclude transformative
worldview and pragmatist as these are too the@lbtibased. Because of my active
interaction with the subject, the most appropréaiproach was to follow a Grounded
Theory, Constructivist approach as the overarchimtpsophy, with quantitative post-
positivist components embedded into an interpretgihenomenological analysis

(IPA) (Scott and Morrison, 2007, Ormston et al.02p0

An IPA embraces the iterative characteristics aUdded Theory. These included,
data driven theory, capturing context and compjexitsocial action, investigating an
emerging topic, applying themes to data and tla@dulation of sources to gather rich
data (Rose et al., 2015, Charmaz, 2006, GlaseStaadss, 1967). By following a
constant comparison method, my research has usdgtinonds and Kennedy (2013

pl21) definition as the main inspiration towardalgsing data which states:

“The analytical process moves from concrete codedbstract themes and
categories that are reflective of the meaning plaaticipants attach to their
experiences, rather than the generation of obgdttith.”

My research is best explained as primarily a qatii¢ interpretative case study
method reinforced with quantitative strands thalvmte a supportive secondary role.

This approach brought together an understanditigeoivorld of the events employer
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and academe fused together with the perspectiviie gtudent and graduate. This
has enabled a considerably focused and contexddahserpretation of EME and the
needs of the industry. The approach has underginmeresearch actions and created
a network of coherent ideas (Morrison, 2009, Bas$899). By doing so, a clear lens

is created through which my research is viewed.

The main emphasis of phenomenological researchdsgcribe or to interpret human
experience as lived by the experiencer in a walydhia be used as a source of
gualitative evidence (Mayoh and Onwuegbuzie, 20T%)is paradigm is considered
as constructivist, naturalist and humanistic whaaferged in contra-distinction to
positivism for the understanding and interpretabdbhuman and social reality (Shah
and Al-Bargi, 2013). From the origins of the studyhuman action and its intended
meaning (Schutz et al., 1972), phenomenologiste Baiwved to see things from the

individual’'s point of view.

The approach has allowed the social actors (LEG8gahsfer their perspectives and
understandings about their involvement with EME dredevents industry. LEGS will
have significant data to contribute by means off ideas, feelings and motives
(Douglas, 1970) or following the Kuma (2014) coatednal research approach of
exploring a relationship between two or more vdaab The IPA approach was
advanced further by maintaining an appreciatiortherGunter (2005)
conceptualisation model which considers the corpgse of enabling and developing
learning through the contribution of ideas, factd &alues. For example, each events
management award will attach certain individuallskknowledge and influences
coupled with place, space and equipment that wittiibute to the design of the
award. In methodological terms, the IPA is conedrwith understanding, often on an

individual level (Boudah, 2011, Burrell and Morgd®,79). An IPA is a much better
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fit for this research because of the assumptionathaneanings are contextual and that

all knowledge is a matter of interpretation.

Grounded Theory and IPA are not without their csitibut the criticism often relates
to how fitting these approaches are in other metludgstudy. The criticism of
accepting data without proper reasoning or questipthat has been associated with
Grounded Theory cannot be applied to this studpbee a deeper validity and closer
accuracy is achieved by using this as the basisyafesearch paradigm. The known
or assumed cause that is being proceeding fromdemced from prior research. No
other approach could portray the perspectiveseptrticipants in my particular area
of research in such depth. The IPA approach dleavsfor the expressed thoughts,
feelings and experiences (Johnson and Christe@668) of those who have not only

taken part in the study, but have abundant expeggeto share on the topic.

3.5 Methodologies

A similar study might consider using just a qudiita or quantitative methodology in
order to complete the research. If just a qualgainethodology was used, all the four
main components could still be included as the ttadive strands only supplement
the data from students and lecturers. A quantgatiethodology would struggle to
gather a considerable amount of necessary datalan to answer the questions. As
the research had different questions that requfifereint types of data, a mixed

methods was chosen in order to enhance the ddsateal.

Mertens (2005) suggested that a way to assistansthg the appropriate research
methodology is to review the nature of the resegredstions. In order to answer my

research questions appropriately, it was nece$sarge to use a mix of qualitative
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and quantitative data collection methods. Whiteiged methods approach is used,
the research is qualitative dominant. It folloveedystematic interaction between
theory and data (Haralambos et al., 2008) and wtthidecan suit both qualitative and
guantitative methodology, a quantitative domingrgraach would have proven

inflexible and unconducive to the interpretivisttimed being carry out.

Other considerations in the design of the methagloincluded the approach towards
sampling and numbers (Bernard and Ryan, 2010). ‘Win&t to study’ element of the
numbers for this research is drawn from the tenglehprevious research to review
EME from a more linear or singular viewpoint (Patel Shonk, 2015, Ryan, 2013a,
Ryan, 2013b, Ineson, 2012, McCabe, 2012, Mair.eP@D9, Lockstone et al., 2008,
Moscardo and Norris, 2004, McHardy and Allen, 20@éxry et al., 1996). In
considering these previous studies, this researplovided with a broad scope of
what is already known about EME which has helpedtifly existing knowledge and
formulate the design of the research. The atierdf these previous research papers
are studies that have reviewed particular aspéd8/i& or the effects of EME and
discuss EME on its own or EME through another dergdimension, such as the
workplace, the gap between education and industeystudent and/or the employer.
Also, the shared approach to these studies is céfeactive while this study is
concurrent and conducted entirely within the splaevents. It would also be unwise
to undertake a study of EME in the same way thehtrd sciences pursue their
investigations. The ability to ‘know’ comes frofetinside, in context, and no hard,

unchanging reality can be identified (Brand, 2009).
Creswell et al. (2003 p165) suggest:

“A mixed methods study involves the collection aabysis of both
quantitative and/or qualitative data in a singledgtin which the data are
collected concurrently or sequentially, are givepriarity, and involve the
integration of the data at one or more stagesarptbcess of research.”
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My preferred approach was to conduct a concurresigd by collecting both
gualitative and quantitative data at the same @inmgkinterpret the results. This
approach was considered suitable because of théirparstudy approach. The ability
to maintain a constant focus on the work as anchvinge was available proved to fit
better with other responsibilities. A sequentigb@ach would have drawn the data
collection out and conflicted more regularly fongger periods. Figure 5.1 below

provides more detail on this process.

Figure 3.5.1. Convergent Mixed Methods Design. @swell (2003)

Qualitative Data Quantitative Data
Collection Collection
Qualitative Data Quantitative Data
Analysis Both methods Analysis
undertaken at
l the same time l
Qualitative Data Quantitative Data
Analysis Analysis

\ Interpretation

Quantitative and
qualitative results
are compared.

The methodology explains the best method in thetaimce of generating rich data
from a complete range of social actors in EME. sTihterpretative method of
reviewing EME promotes understanding of EME from ploint of view of the LEGS

in the events environment.
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3.6. Methods of data collection

3.6.1. Interviews

A central component of this research was condudtitegviews in order to elicit
qualitative data from LEGS. There were a numbegyasfsible interview processes that
could have been adopted for this research. Timedade the structured interview
(Basit, 2010, Burgess et al., 2006) , where alktjoas are asked in a predetermined
order from a prepared schedule. The exploratagnirew (Oppenheim, 2001) in
which the question areas are pre-determined bué $eeadom to answer is allowed to
probe for more information in areas of interestha semi-structured interview (Basit,
2010, Burgess et al., 2006, Oppenheim, 2001) wikitlased on a set of questions
although is flexible enough to have a discussian étiows the respondent more
freedom. The researcher is then in a positiorotdrol the direction of the discussion

to keep the responses relevant.

From these options, it was possible to use a stotared approach as other options
were considered too rigid. Applying too much staue to the interview process
would reduce the quality of data returned. WHilke first two methods may be useful
in building a case at the start of the researchinteyviews were designed to add
support to the other data being collected. Theeefa considerable amount of

flexibility was both maintained and required to Ipedor data.

The inclusion of one-to-one interviews allowed mahift the defined questioning
plan or focus of the interview based on the in@maes reply to create a much more

natural flow or conversation (O'Leary, 2014) anscdss in more depth what had been
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uncovered in the questionnaire. By doing so, neshod also allowed the interviewee

to go off on some interesting tangents that pravidether quality data in the process.

3.6.2. Questionnaires

The use of questionnaires can be considered admmapproach to gathering data as
a considerable amount of prior knowledge is reguiog questionnaires to work. In
light of the unique position of an insider researcla position to understand a number
of potential issues faced by the LEGS was possilighis situation, it was necessary
to maintain a neutral perspective throughout tloegss to ensure unprejudiced
guestioning ensued. This was achieved throughagee from supervisors on how to
maintain an unbiased approach in the design ofjtfestionnaires and interviews. The
interview process required constant awarenessdghait each conversation and every
conscious attempt was made to provide neutral dallawing the interviewee to talk
without interruption and following where the dissim flowed with limited direction
proved to be the most appropriate method. Furtbegmwo questionnaires were
designed, piloted, tested and re-designed; onstfioients and one for lecturers to
reduce bias and increase the quality and depthtaf dThe resulting data provides a
detailed inside education perspective. Extraciidditional data focused on the

student’s employment plans and the industry knogéeaf the lecturers.

While a basic structure had been formed, new dati@reed from the questionnaires
added quality to my probing capabilities. It whsrt possible to add substance to the
quantitative data from the questionnaires withgbalitative responses received
during the interview stage. This process was camed critical to the design of the

research from the start.
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The questionnaires used mostly closed questiorsmittiple-point Likert style
choices as well as straight forward yes or no gorest This allowed for answers to
specific questions designed during the desk rekedt@lso reduced the time it took
to complete the questionnaire which was considengartant to increase the chances

of participation. It also included a number of ngended questions.

The questionnaires returned considerably more nmétive data than originally
expected. Using the tools and filters availabteulgh the online software package
employed, it is possible to probe deeply into tatacand show copious comparisons
of the perspectives of students across institutithrasr level of study and their future
plans. For example, it was possible to comparel kvesponses from one institution
with responses of level 4 responses from anotlstitution. However, while all the
possible permutations of data were fascinatingag deemed necessary to limit the
application of filters to the responses in ordemi@intain a focus on the research

questions.

My understanding of the subject allowed me to desigroup of highly specific
guestions that maintained a constant relevance &vents award. Both
questionnaires were made available online. Tharmdges with this approach
allowed respondents to engage with the questioamaitheir own time. A face-to-
face approach may have been more worthwhile buirtes the cost and effort
required to accomplish it would have been too detiman The face-to-face approach
was however used as part of the Lecturer questi@hacause of the fewer numbers

involved.

There are a number of disadvantages when usingioueaires (Kuma, 2014) some
of which were experienced in this research; notably inability to clarify or obtain
further information on responses. However, witii@ design, an option to provide

personal contact information to engage further agded which allowed for some
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clarification from respondents. The design ofrgédy closed-question method did
reduce the possibility of added data from a perspai@pective, but considering
specific questions were being asked, further ektmrs were not sought. The
guestions that did require further elaborationudeld an “other” option to reduce the

chances of this being an issue.

3.7. Sampling

When collecting data, it is generally the case thatlarger the sample size, the more
reliable and precise are the survey findings (V2@1,1). However, it is also
suggested that there are no benefits in working laige data sets, since these
encourage a positivist mentality towards analyse/&rs (2001). What is important

to this research is ensuring a sufficient samplefpopulation has been reached
while ensuring involvement with EME is central keetsample’s core activity. The
number of one-to-one interviews for each elemenhefresearch was considered
sufficient due to the fact that considerable respsrio the questionnaires had already

been achieved and the one-to-one interviews weatm@dalue to the data collected.

The rationale for the numbers therefore relieshenaverall design. Considering the
holistic approach, it was important to obtain aswnparticipants to the research in as
less a demanding process as possible while aathe ime warranting the sample
size was satisfactory for a fair and true reflatiwd the sampling population to meet
the goals of the analysis (O'Leary, 2014). This aehieved to a satisfactory level

that eliminated bias and delivered maximum prenigikuma, 2014).

This study has followed a selective approach tosaeinpling because the research

does not seek to generalise the results (Rose €045, Basit, 2010, Yin, 2002). By
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doing so it was possible to not restrict attentmgeneral findings (Ashworth, 2008).
Instead the focus is the interaction of EME wittividuals (Allport, 1962) to generate
the data. For this reason the research used aguepsample which involved
purposefully choosing participants on the basistth@se selected are knowledgeable
of the subject and will therefore be more likelyptovide relevant data (Kuma, 2014,

Basit, 2010).

The sample of this research study is made up dfEH&S attached to events
management. Each of the universities in the stifdy EM awards at a number of
levels including UG, masters and doctorate levdle lecturers who were interviewed
all teach at English institutions as well as thearfimm this study. Graduates are from
these four universities while the employers wergelan England, employ graduates
and are involved in the events industry. Employrgnts graduates was not a

prerequisite to being included in the study.

| decided it would be beneficial to the research ifumber of prerequisites for
employers were put in place. This included trgdimthe events industry, a minimum
of ten employees and to have been trading for @anmoim of ten years. These
prerequisites meant that those interviewed woule lesmployed staff in the industry
and have experience of dealing with graduates fioynbackground. Outside of
these, no other employer obligation was requirsd.accompanying review of UCAS
was conducted to provide additional contextual tathe research on the availability

of EME awards.

The data was collected from four different Englitils for the student questionnaire
with an estimated population of 800, 164 were catgal (38% level 4, 25% level 5
and 37% level 6). Therefore the response rat6.5%2. The questionnaire was
followed up with 25 one-to-one student interviewide lecturer’s questionnaire was

posted on an online mailing list forum designed tieal a subscription rate of 187
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specifically for higher education and research camitres. This was completed by
39 respondents while a further 15 lecturers coredléte survey at an annual EME
conference. This was followed up with 14 one-te-orterviews with lecturers from
ten English institutions. The questionnaire wased at the beginning of March 2014
with a response rate of 21.91% being achieved. @B)oof the respondents declared

they came from the UK, 3% (2) from mainland Eurapd 6% (4) from elsewhere.

There were a number of limitations to using thsegech approach as the sample size
is limited at each stage. For example, the forgedus a closed group for members
only. The fact that the members are predomindetiurers in events outweighed this
limitation. Also, there was limited time for boffuestionnaires which would have
affected participation. However, considering tlréxgent controls on accessing
students and lecturers outside of an individuaks anstitution, the methods used

were undoubtedly the most penetrating means ofexdimy with these participants.

3.8 Validity & Reliability

Shuttleworth (2016) considers the principles ofdigt and reliability to be
fundamental cornerstones of empirical researcHidMais largely concerned with
truth and how the study approach relates to whaiisg explored. However, the
reliability aspect is more a positivist indicaterdais mainly concerned with
consistency with results under repeated trialsg@ed, 2013). This research adopts a
more dependability approach which “accepts thabéity may not be possible, but
attests that methods are systematic, well docurdeartd designed to account for
research subjectivities” (O'Leary, 2014 p62). Rernore, as Teddie and Tashakkori

(2009) propose for a reliable mixed methods apgrossearching what was intended,
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rather than something else. In order to enhareedhdity and reliability of the

research (Basit, 2010), a pilot study was firstarteken.

3.8.1. Pilot Study

It is widely encouraged to conduct pilot studiesewlising questionnaires as part of
the research (Boudah, 2011, Basit, 2010, Bell, 2B&8t, 1970). The value of such a
research instrument is to check the reliability aalidity of the questionnaires
designed. By conducting a pilot study for eacleaesh instrument, it was possible to
test the research techniques and methods to gexyifvork in practice (Burgess et al.,
2006) and to gauge the responses and review tlieysdesign. As explained earlier,
EME covers a broad range of subjects and the giilmty provided an opportunity to
reorganise the research instrument accordinglyad®pting the trial, test, develop
and evaluate approach, (DfES, 2001) additionalidente in the method to provide

more relevant findings from the preliminary conatitins was achieved.

In order to test some of the concepts for each ehewf the study, questionnaires
were piloted with access provided through one HHie student questionnaire was
offered to one cohort of students while the leatgreestionnaire was offered to staff
in the business school. The pilot study provide@pportunity to measure a number

of potential irregularities accordingly.

The piloting process proved to be a steep learcimge in the design of
guestionnaires as it was possible to identify almemof flaws including the wording
of questions, repetition, relevance and the flowaxdh questionnaire. From the
responses and comments, it was possible to makember of improvements.

However, a positive reaction was that both pilatgjionnaires had served as an
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opportunity to bring attention to the nature of sedy which brought further support
from two academic staff. These brought more dadasbomments and
recommendations that were then applied to the §naktionnaire. By allowing a
period of reflection from the original pilot to wi¢he initial responses were returned,
issues that may have been considered glaring resstaka seasoned questionnaire

designer became apparent.

The pilot student questionnaire proved to be mseful in terms of evaluation as the
data collected was largely unfit for use. A linesvemailed to a single cohort of 85
students which returned 13 completed questionnaldsile the response was low, it
proved large enough for inconsistencies in thegiet® be identified. The pilot
contained 11 questions which were increased tm if7e final version. This was

considered necessary as the research questionsotdreing adequately addressed.

Similarly, a link was emailed to a single instituts academic team of 47 which
returned 4 completed questionnaires. As in théestquestionnaire, the number of
questions was raised from 11 to 15 due to insefficdata being collected. The most
important experience from the exercise was howtipgamproved the final
guestionnaires and became more appropriate to seareh questions. By extending
each of the questionnaires both the flow and siredbecame more workable for

respondents and the additional questions providebdr value to the research.

3.8.2. Maintaining a reliable and valid approach

What has been paramount in the collection of dathe internal consistency of the
research process (Cohen et al., 2011). Whilepossible to ensure a reliable

approach in the process of gaining access toulistis and students, the planning of
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interviews and meetings, ensuring participantseigydake part and have the
interview recorded, it is recognised that a larggpprtion of the data collected is
merely a reflection of an individual's thoughts grefceptions at a particular time that
is fixed in the moment. The evidence generatédarsefore contextual, situational and
interactional (Mason, 2002). What is importanthis study is the credibility of the
findings based on the methods used. My objechix@ughout has been to return
credible and accurate data while taking speciBpsto ensure validity and reliability
Is achieved. This is evident from the first pgbady tests through to finalising the

data collection.

The selected samples from the available populdias® come from highly reliable
and trusted sources. Lecturers, graduates andrggiffom reputable academic
institutions provide the lion share of the sounsttde company directors make up the
rest. There is no apparent reason for bad ddia pyovided from these sources. The
processes attached to the study method are jugbast. These include drafting and
re-drafting of questionnaires and interview questiwith the help of academic
supervisors in constructing semi-structured inevschedules, pilot studies for each
of the questionnaires and interview schedules bedise of ‘critical friends’ for an

external perspective.

In order to triangulate the data, more than onéhotkof data collection has been
applied. A combined level of triangulation (DenzZ2®09) has ensured that the
validity and reliability of the data remains souartt tests the possibility of competing
perspectives on EME. Data been collected fromriztyeof stakeholders (LEGS)
including those inside and outside the HE bubbldli@khs, 2013). These are
important and contrasting viewpoints which allow goeater understanding and
confidence in the final data (Cohen et al., 20Fiythermore, two different methods

of data collection have been used for additionahgulation of the data. Triangular
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techniques have proven to be most suitable whens (e case here) a more holistic

view of educational outcomes is sought (Mortimdralge 1988).

Beyond triangulation, the central contributor te teliability of the research is the
quality of the responses to the questionnairesth Wis in mind, the inherent
weakness in the use of questionnaires has to matédged. Academics conducting
similar studies have discussed complications irdésgn of questionnaires for some
time. Hayden (1998) describes the same experiemoes conducting similar

research:

“It has to be acknowledged that however carefulippastionnaire is
designed and piloted prior to implementation, whattually gathers in
terms of data is what those responding chooserweegoin their responses.
It is hoped that what they choose to convey isalstthe same as what is
believed.”

While it has not been necessary to remove anyeofiftta from this study, the data
returned would stand up to further scrutiny. Femnthore, the questionnaire design is
considered strong enough to contribute and infonahetstanding in other academic

subjects if just the vocational element was changed

3.9 Ethics

| have conducted research that investigated alguogmomenon. The nature of this
research means that ethical issues are not justamd during the research , but will
occur and may linger long after the research dgt{(@liver, 2008) has been
completed. Moreover, the ethical issues are not&y and this type of research
comes with its own peculiar set of ethical diffice$ (Brand, 2009). While the ethical

considerations informed all aspects of this resefim the outset, approval to
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proceed was granted by the host institution andngsdly considered limited in this
study. This research meets the host universithie® procedure and has obtained the
necessary approval requirements. Neverthelesprtivess of following ethical

guidelines was paramount to the research.

English institutions are protected by policies whieclude the constant control of
outside contact with students and lecturers. Mdyrthis is vital in all academic
institutions today although it made the processetécting those to take part and
gaining access to them a challenge. The only vigyaranteeing access that met the
strict constraints universities was to use reliaaetacts that had been built up in
recent years. This approach ensured that triesadyrexisted between the researcher
and the particular institution. Three other Erylisstitutions were contacted but the

right of access was denied by university management

During the research, the question of maltreatmexst permanently on my mind,
especially during the fieldwork stages when in dilntact with participants. The
questions being asked were not considered harimitithe potential for ‘politics’ to
emerge during the process could have led to mrgirggtion. Questioning lecturers
about their teaching methods or asking studentataheir satisfaction with the
quality of their award are very sensitive subjeaten from within an institution itself.
Having someone from an outside institution requaesbnsiderable amount of care to

be applied during this process.

HEIs retain a position of ownership on their awaadd access to both students and
information about their award is ordinarily refusesi the time of the research,
institution C was in the throes of prohibiting aticess to students from outside
institutions. These issues were overcome by pnogidetailed ethical disclaimers
prior to any contact with students. InstitutiomnBisted on a number of reviews to the

initial wording of the disclaimer to meet their sg& requirements. For consistency
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purposes, this reviewed document then formed théeob of all communications that

requested participation in the project. (See Aplpet).

My attitude towards an acceptable ethical approsthilt on personal beliefs and
underpinned by the codes of ethical practice estadd by the British Education
Research Association (BERA, 2011). However, wailery effort to conduct
interviews in the highest professional manner lebnade, the sensitive nature of
the discussions often returned some emotional nsgsothat have contributed to the

research.

Voluntary Informed Consent of participants was ot#d and the process ensured that
participants understood and agreed to participatibmout any duress, prior to the
research getting underway (BERA, 2011). Partidip@iormation sheets that
explained the purpose of the study and the levphdicipation required were attached
to the beginning of all participatory communicas®such as emails that asked
participants to take part or directed participdatquestionnaires where a secondary

brief was also provided.

In order to maintain an ethical approach for the-tmone interviews with LEGS, a
consent form was produced for those who took et (Appendix Ill).A process of
recording all interviews to a password-protectecspeal digital device and saving to
a password-protected computer was implementeds Was adhered to throughout. It
was explained that all notes made during interviewsld be anonymised with the
option ‘not to record’ if the participant felt unodortable with any topic under

discussion. Such a position never emerged.

All forms of interview transcripts such as fieldtes were anonymised with a
systematic code that was conceived and storedtplyvaThe code to identify
participants was based on a letter for the ingituin question, the pseudonym for the
participant followed by the date, time and placéhefinterview. A meticulous
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approach towards confidentiality was maintainedulghout the research and the
subsequent thesis and ensured the avoidance aalddgment of comments to any
identifiable persons or institutions. In additi@nthe processes observed above, the
consent form communicated the fact that participaiad the right at any time to
withdraw from the research without giving a reasdt was felt necessary, this
aspect was reiterated during interviews; partidylhen the discussion appeared to

touch on more sensitive issues.

Although not covered in the BERA ethical guidelinesy attention to equality
between participants was always maintained. ltiquéar, shortcomings the that are
recognised in previous research conducted in thisn@ar when interviewing your
peers (Platt, 1981). Equality during insider resle@an be of concern at the interview
stage. The interviewees (when interviewing legg)rand the interviewer (when
interviewing students) can assume to some extdmbltba position of power from
within the same restricted community. By ensuarggnse of equality was observed
throughout the interviewing process, these obstagkre avoided allowing me to

maintain an independent sense of criticality thiaug.

Considering the aforementioned tensions betweeansingand education, the potential
to indicate a biased preference to the ongoingtdellaEME was always on my mind.
However, by sustaining attention to these ethicat@dures throughout the whole
process of the study, it was possible to presetdlzle analysis of a variety of

perspectives on EME.

3.10 Procedure
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The basic outline of the research, including th@a@ctors of the research was
developed. A working title of “HE Events Manageme@&raining: Provision &
Expectation” set the scene. The original propesa one slide and presented as

follows:

Figure 3.10.1: Original thesis proposal Wednesday4" December 2011

Whatam Itrying to find out?

Whatam linterested in? What have | observed?
Doesteaching
:::Z:ft\s/:fe i e;;n;; et My award/modules
taught a practical .ag iective? Previousuniygrs'ties
' its objective? Other practitioners
subject
Researchinthearea
Policy on the subject Weitzman (FT) Where am| now?
Moscardo Norris (2008)
QAA frameworks McDonald McDonald (2000) How canweknow
JACS coding RoyalJago (1998) whatistaughtis
AEME Chowdbury et al (2002) right?
Fortenberry (2011)
Getz (2002)
Whatneedsto beresearched? Where from&bywhom? Whatdatadol need to deliver?
Case studies Classroom An understanding
Journal articles Individual graduates ofthegapsin
HEA/HLST Current students provision&
QAA New level4 students expectation
Primary Comparisonswith
other universities
Employers

The basic principles to the original proposal hbgen maintained throughout the

study and the manner in which the research wagsedavut will now be presented.

In order to properly understand EME and the requoénets of the workplace, data was
gathered from a range of social actors. Ther@aneerous stakeholders in EME from
governments to parents and other related subjeasauch as tourism and hospitality.
The choosing of the most appropriate approach redsifting through the many

possibilities to find one that had a direct inflaeron the research questions. The most
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relevant was the need to collect data from an anadeerspective. The more
complicated aspects included which principal stakagrs should be included in the
research and how access would be achieved. Addilyo finding and arranging
interviews with numerous professional stakeholdédrge fully engaged with their
work was a daunting prospect. Figure 3.9.2 beloows the chosen groups (LEGS)

and how they contribute to the holistic understagdif EME.

Figure 3.10.2: Principal contributors to understarding EME.

Event
Management
Education

The first target was to complete the two questimesathen interview at least ten
representatives from each of the 4 groups and s’ base data sets formed the
foundation for the first level of coding. From #ige emerging themes and approaches

to EME were revealed.

It was decided that one questionnaire would befilcgent for the study while
offering a single questionnaire to both employerd graduates would prove overly

challenging to access as a group. Therefore, tvestepnnaires were drawn up, one
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for employers and one for students and piloted ardid 2013. They were distributed
towards the end of 2013 amongst the chosen grdupstarers and students for

participation.

There are many ways to distribute the questionsaao¢he selected samples, personal
mail, telephone, fax, e-mail, and internet (ZikmpR@03). Distributing an electronic
link via email was my preferred method. Howeveingng access to the institutions
who took part in the questionnaire survey tookmsonths to plan and execute. The
length of time was largely due to a lack of acdabt during the summer period.

The discussions with institutions on accessingesttglwere conducted during a

conference.

The research was not intended to be limited to-p89P institutions as the original
concept was to gather as much data as possibleakingithe questionnaire widely
available to as many institutions as possible. el@w, the restraints involved in such
an approach were considerably more restrictive tinsinanticipated and considering
the research was not following a more traditiorahmative approach, gathering such
a broad set of data was deemed unnecessary. oteranumber of programme
leaders were approached to see if access to thdergs was permissible. Some made
clear the impossibility of such a request whileepthexplained that they would prefer
just not to get involved. Eventually, a satisfagtoumber of people in senior enough
positions agreed to assist with providing accessdearch participants. After the
amendments to the questionnaires from the assdqdtgs, a link was emailed to
four post-1992 institutions with a written staternassuring them of anonymity and
other ethical considerations to be disseminateid B students. The data was

collected over a two-month period.

Graduates were sourced via a business-orientedl smtivorking service. Finding

EME graduates was a case of searching the chosttution’s graduates and using
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one’s initiative. Once sourced, 15 were contadieettly through the same
networking service. None of the graduates contle®ised to take part, but five
graduates were unable to agree a mutual time to coemg the research period.

Similar situations were experienced with all thieestparticipant groups.

In order to complete the interviews, a strategy dagsed that would maximise the
time and effort in gaining access. By monitoriefervant events it was possible to
discuss the research with the event organiserdddyg so, permission was provided
to contact delegates directly and invite them ke tgart in the research. It was then
possible to pre-arrange an interview around the@teveéhis allowed the opportunity to
meet and interview up to three different stakehotteups at the same event. One
event returned one-to-one interviews with four stutd, two employers and two

lecturers while another returned interviews wittethemployers and four students.

The one-to-one interviews were semi-structureddaseund a set number of ten
prepared questions (See appendix IV). This allomedscope to follow the
interviewee and the subjects they raised. Soethgth of any interview was
indeterminate. However, the email did state “&fohe-to-one interview”. The

student interviews lasted no more than 45 minute$10 less than fifteen minutes.

The employer, graduate and lecturer interviewsaihe within a similar range of 20
minutes to just over an hour. Maintaining a foaas central to my questioning
approach. Furthermore, confidence in the prepquedtions was necessary.
However, some interviews, particularly those helgublic bars with employers and
lecturers continued long after the interview waspteted and the recording
instrument was turned off. This occasionally meatrieving the writing pad to make

a note of an interesting comment or two in the pssc

The interviews started with a brief introductiortloung the basic areas being covered
and communicating the structure of the intervidtmvas usual to begin with a general
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question about the individual’'s engagement with ElBrder to get the respondent
talking comfortably. It was often useful to baeldk later in the conversation when
the respondent touched on a theme which requimtideiuexploration. This allowed
the respondent to go back over a topic that had beseussed briefly and provide a

second opportunity to obtain more data.

The student questionnaire received 164 completgubreses while the lecturer
questionnaire received 54 responses. Relevamviewes were obtained from 25
students from four institutions, 14 lecturers fraEnglish institutions, 10 graduates
from four institutions and 10 employers with busises based in England. The four
institutions that the students and graduates were Were the same for both sets of
data. The lecturers who contributed taught atelsasne four institutions at the time
of the survey, with another six lecturers from otBaglish HE institutions

contributing to the data.

Figure 3.10.3. below shows the research procebsreTare a total of six segments to
the study. Two sections can be considered trijputsearch sections and the other
four principal segments. Each of the four printgegments would inform the other
as the data was gathered in an iterative mannen segments of the principal
research are considered inside the EME proceds thdtother two segments

considered outside the EME process.
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Figure 3.10.3: EME research design, procedure ansegments

Institution
& desk
research

Inside the Outside the

education education

experience experience
| (:

As can be seen in Figure 3.10.3 the statisticalgp@®&dmonds and Kennedy, 2013) in
this research has been created through the vataiagpoints included. By
simultaneously measuring the perspectives of stalels from ‘inside education’ and
‘outside education’ a unique approach has beenlalge®. The manner in which the

data has been analysed will be discussed in theseekon.

3.11 Data analysis

Many typologies to mixed methods data analysis teen classified (Mayoh and
Onwuegbuzie, 2015, Edmonds and Kennedy, 2013, @feand Plano Clark, 2011,
Hartmann et al., 2011, Teddie and Tashakkori, 200Bnson and Christensen, 2008,
Mertens, 2005, Creswell et al., 2003). With thisrind this section aims to make the

coding techniques, data collection and my anabpgj@oach as transparent as
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possible. For a complete detailing of the totahdallected and codes see Appendix

V.

The qualitative data is made up of interview traipgs and recordings, field notes and
individual perspectives from open questions retdrfinem the questionnaires. The
guantitative data calculations were largely workeatlby the online software and
analysed and compared with qualitative data. Mb#te quantitative data were made
up of number sets that simply involved a numercale or value for each response;
e.g. male/female and calculating the total. SiryiJdahe Likert questions included
were used to ascertain how strongly respondeneedgr disagreed to certain

statements. Numerical values and percentagesassigned to each answer.

The qualitative data was collected from all fouy kéakeholders by means of recorded
interviews, field notes, interview transcripts aqen survey questions with
approximately 60 hours of recorded interviews @illd (see appendix VI). With this
plentiful qualitative data to analyse, two techmguvere used to analyse this data.
First, by collecting interviews through a digitadige recording (DVR), interviews
would be repeatedly analysed in electronic formieth wotes being taken along the
way. Electronic data allowed me to repetitiveten to recordings through a personal
listening device. Bluetooth technology also alldwee to do this while driving.
Second, a software package was used to cross+egedata collected from other
sources. An introduction to a qualitative datalysia (QDA) computer software
package called NVivo proved helpful to some sestiohthe data. NVivo was
designed for qualitative researchers working wihywich text-based and/or
multimedia information, where deep levels of aniglys small or large volumes of
data are required (QSR, 2015). Using NVivo produzeeassuring effect on the
quality of the research as themes became morefidbtg. It proved particularly

useful in cross-referencing DVR and data from thestjonnaires.
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For example, once a DVR file of an interview wasoaged to NVivo, it was possible
to draw attention to sections by attaching codespeeific areas of the interview such
as frustration, satisfaction and the varying pecspes on EME (see appendix VI for a
full list of codes). It was possible to cross-refece these with the data from the
questionnaires. For example, when students conedemt their employment
perspectives, these could be compared with thetiquesire data. Likewise, when
graduates made observations with the quality okthecation they received, it was
possible to make comparisons with the data frongthestionnaire expressed by

current students.

| was also able to transcribe sections of the DN twere relevant rather than having
to transcribe a great deal of unnecessary text.ekample, in this short response
below from a graduate (institution-B, 2014 gradjatevas possible to attach a

number of codes on the issue of the inclusion ghaemodules in an EME award:

“Maybe [students] would have managed our expectat@bit better.

Since I've left I've realised the reason for it ahdt actually everything

that we learned was really valuable. So maybesoistething a bit more in

the induction about why a lot of the content isggahwould have just

helped for people to understand why we were ddiegriiodules we were

doing.”
The data segment above was coded as ‘InstitutiandBiding the year of graduation
and the type of participant. Codes including ‘ngng expectation’, points of ‘value’
were also attached to the award as well as somneédé\frustration’ during her studies

as well as ‘reflective satisfaction’.

The repeated analysis of each of the interviewsdvoften depend on its length with
each interview being analysed a minimum of threw#. Longer interviews were
analysed up to six times to ensure effective codiag achieved. The coding
continued in this way until the data reached whigihtrbe considered theoretical

saturation (Rose et al., 2015, Glaser and Strd965,) and no new codes were being
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added. At this point, further data analysis wagined as some themes appeared more
dominant than others. It was necessary to chadkdéonsistencies in the more
frequent themes or to see if others had been alatbin the less common themes.
This allowed me to review some of my codes to beemepresentative of the themes
that had emerged. For example, where a codedregtis made in student responses
as ‘complaining’, because this was limited to jugh responses, these were added to

the ‘frustrated’ code.

Using the NVivo software supported the managememial as the analysis element
of the data. In the beginning, it made sense tie @ach topic that was raised and
review the codes into related themes before salgethat was considered to be the
most relevant or ‘focused themes’ (Charmaz, 200@ydceed with more detailed
analysis. The relationships NVivo provided betw#endifferent data analyses
towards the end of the study contributed considgalkthe consistency and relevance

of the findings.
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Chapter 4: Findings & Analysis

Section 1.

4.1.1. Introduction

To develop better understanding, this chaptenigldd into two sections. Section 1
focuses on the delivery of EME largely from thermaf view of lecturers while
Section 2 focuses more on the receiving of EMEdBrérom the point of view of
students. Alongside one-to-one interviews witHelturers, ten graduates and ten
employers, the research is largely centred on mzwarrent questionnaires, one for
students and one for lecturers. One questionmaisecompleted by 54 lecturers
predominantly via an online survey but with 15 mieeturers completing a hard copy
version at the 1 Association for Event Managers Education (AEME)&ators
Forum in 2014. Subsequently, in-depth intervieveseanconducted with 10 lecturers.
The questionnaire contained questions regardinganécipant’s background,
specialist knowledge areas, approaches to awancedebnd design, the focus of their
institutions events management award and knowl&dgederstanding of the National

Occupational Standards (NOS) for events.

The second questionnaire gathered quantitativeyaalitative data from 164 events
management students from four institutions whaattime of the research were either
at level 4, 5 or 6. The data gathered was thahdureinforced with qualitative data
gathered through one-to-one interviews with a ferr®b students from all three levels.
The questionnaire asked questions regarding tleedey and their experience of an
EM award. It also sought their perspective on laoMEME award prepared them for

employment, the importance of research, criticalysis, research integrity and how
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these contributed to the necessary skills or attedbrequired for work in the events
industry. The guestionnaire also sought the stiiglperspective on their
understanding of the skills and knowledge of thesturers, which modules they
considered most relevant to their own plans fomibekplace and how much of a

factor EL played in the learning experience. (Seeendix V for the questionnaires).

The graduate and employer data was obtained threemgin-structured one-to-one
interviews with a total of 10 EME graduates randps#lected from each of the
universities in the study and 10 employers frona@ety of industry sectors. The
graduates reflected on their award, how relevasyt tonsidered their time at
university to have been and how their award has béassistance to them (or not) in
the workplace. The employers discussed topicsdayathe graduates they had
employed and their overall experience with gradsiatea number of different levels

from their experiences during the interview prodesactual employment situations.

A number of key themes have emerged through tiiy shamely, the comprehensive
inclusion of EL in an award as expressed by battiestts and lecturers, managing the
expectations of both students and employers, andeftective view on the quality of
education received as expressed by graduatesr thdmes included the
complications lecturers experienced in their attesnbgp manage the curriculum,
managing award content and the award itself frggaraonal influence, subject-

specific or departmental bias.

4.1.2. The design and delivery of EME UG awards ikngland

It is accepted that standards of vocational edoatiethods have been established

throughout the world and teaching HE awards in &mgjifollow relatively
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comparable models of delivery that include taugissgns in the classroom with the
aid of PowerPoint presentations by a qualifiedusmton a variety of subjects. These
sessions/lectures are often supported by tutaaradsother forms of further
investigation that allow students the opportunitgxplore the topic of the day in
more detail both individually and in groups. Thesévities, while similar throughout
the UK, are often delivered within a local or itgional setting. It is a number of
other nuances specific to EME that the researekteésnpting to uncover.

The student survey began by collecting data ondebgect-specific investigations and
more in relation to their experience of HE, acadeatuility, research and learning
styles. For example, Figure 4.1.1 shows acadenpipa@t and satisfaction features
such as, lecturer skills and knowledge, contace tilmedback and academic support.
The importance of which is emphasised by JepsorCéantte (2014b) who suggest
students who had frequent contact with their lesgicontributed more in class

leading to improved student motivation.

Figure 4.1.1: Lecturer support

1 Completely disagree 2 Disagree 3 Netther agree or disagree 4 Agree § Completely agree
60% -

50% - ==

30%
20% -+

10%
2 3
1

My tutors have the skills and | have regular contact with my My tutors provide feedback that My tutors help me identify my
subject knowledge to support my tutors and it is appropriate for my helps me improve my events  training and development needs
career intentions personal needs management knowledge

0%

The importance students place on both lecturer kedhye and connections with

industry was emphasised by Camilla (institutiond¥gl-6, 2015), who suggested:
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Generally they [lecturers] are really knowledgeadid confident and

they've got good connections and are willing tongrpeople from outside

in to lecture to give us a practitioners view (iigion-A, graduate, 2013).
The broad perspective from the students to thersents in Figure 4.1.1 suggests
substantial levels of satisfaction with lecturef&EME particularly when it comes to
lecturer skills & knowledge and the contact timedgints receive. Similar
perspectives are found later in the study whendhponses to the effectiveness of the
award in Figure 4.2.6 (p136) are considered. Handess satisfaction is evident
when it comes to providing appropriate feedbackidedtifying individual training
and development needs. There is research thaésisgtis can be attributed to the
student themselves as formative feedback is ofterlmked. Most students would

admit to ignoring written comments on their worldanstead only seek out the

awarded grade (Weinberg, 2013, Harrison et al.0R01

While EME lecturers believe formative feedback im@ans of improving student
learning and a means of increasing student gréde® is the possibility that
formative feedback can have a negative effect otesits and can in some cases
undermine intrinsic motivation and lead to a cudtaf over-dependency (Murtagh,
2014). With EME incorporating active learning oppities through EL and
knowledge being transferred to the learner thrdivghevents, formative feedback is
often provided through observation with studensgs katisfied and often at odds with

the lecturer’s interpretation of their contribution

Other reasons for this supposed lack of studergatigould relate to the character of
the class itself. In some institutions, the diitgrgof the student’s faith and origin)
has developed a more plural presence; particulatlye institutions where EME is
popular. Research suggests that with the breddithoic and cultural differences in
HE, establishing relationships and even understanslipport from lecturers can often

be challenging. Experiences of minority ethniastuts can involve more isolation
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and difficulties in adjusting to life within a grpuwhich has several different social
backgrounds (Connor et al., 2004). Consideringhrafche assessment in EME is
around group-based activities, the whole processrhes highly complicated. These
discussions are worthy of substantially more redeand debate as providing the
correct balance of support for all students isramex matter outside of the focus and

limitations of this study.

When considering how EME students respond to aced@&quirements in relation to
non-subject specific skills, including researclitical analysis and research integrity,
Figure 4.1.2 suggests that students embrace tltefoeacademic ability and

development.

Figure 4.1.2: Research skills, critical analysis,anfidence to be creative, research

integrity
1 Completely disagree 2 Disagree 3 Neither agree or disagree 4 Agree 5 Completely agree
T0% A
¥ 4
60% - | =
4
0% — i
5
0% - DEs

30% -

5
20%

5 5 3
_ . 3 3
2
10% -
100 2 1 2 1 1 2 D
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My event management research skills My critical analysis skills have My confidence to be creative has My understanding of 'research
have developed during my studies developed during my studies developed during my studies integrity’ (e.g. rigour, ethics,
plagiarism) has developed during my
studies

Research and critical analysis are fundamentdig¢@ntire purpose of HE, and Nelson
and Silvers (2009 p32) propose that, “formal académowledge must be linked
directly to industry knowledge to fulfil the needgntified by their prospective
employers.” Considering the breadth of prospeativgloyers in the events industry,

it is difficult to understand how EME can consigtgproduce graduates that meet all
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the needs of this broad industry (Ryan, 2016) witlexplicit awards tailored towards

specific employment areas.

Obtaining agreement from academics to the NelsdrSdmers proposal above
requires very little thought and is almost certamthieved in the other more specific
events awards (not covered under the JACS N82MhghdFurthermore, linking
industry knowledge to learning is the basis of Events Management NOS. How

lecturers engage with these is the area discuasbe inext section.

4.1.3. Incorporating NOS into the design of EME awals

NOS are statements of the standards of performadeeduals must achieve when
carrying out functions in the workplace, togethéthvepecifications of the
underpinning knowledge and understanding (UKCE3320 These are of value to
employers as the cost of improving the skills @fakforce is substantial while the
actual ability of each individual is central to th@ccess of any organisation. One
method HE can exploit to certify the provision ahamimum level of skills and

knowledge is to link modules and awards to the NOS.

There is no set provision for lecturers or insiitns to adopt the NOS guidance and
there is no evidence or research to suggest tleeysad in designing EM awards.
Figure 4.1.3 shows the response to how EME awasldesigned with specific
consideration given to the EM NOS. NOS connectyridrthe requisite skills to roles
across a variety of disciplines within the eventduistry. They specify the standards
of performance that people are expected to achmetheir work and the knowledge
and skills they need to perform the role effecttveThe NOS have been agreed by

employers and employee representatives (NOS, 20Gbapproved by AEME. This
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has been an important recent alignment for educatial the events industry which
was emphasised by Fenich (2014 p112) who considerstroduction of event
competency standards as “truly the dawning of a agevfor meeting and event
professionals”.

Figure 4.1.3 below focuses on the lecturers’ kndgéeof the attachment to NOS in
the design of EME awards. NOS are based aroundkéuroles an events manager
should have knowledge of. This question is consiéater in Figure 4.1.6 where the

focus of the award is discussed.

Figure 4.1.3: The use of NOS in designing an EME and

e
Definitely yes 20 37%
2 Probably yes, but I'm not sure - 20 37%
3 Probably not, I wasn't aware they existed | 4 7%
4 Definitely not | | 6 11%
5 No response | 4 7%

The data reveals that more than half the respoa@eatcannot be certain whether the
NOS are taken into account when designing eventgement awards with 6%
unaware of their existence. NOS are considereakgliVor vocational qualifications
and can provide considerable guidance for all avédein designing awards.
Considering these standards are established wipthogers, it seems a major oversight
for these not to be fully incorporated into awaesidgn. Furthermore, their value in
settling differences between education and indusggms elementary. The standard

setting organisation summitskills (2014) conside@sS to be:

“Providing employers and training providers witimigates to carry out
assessment of a candidate as to their capabiljgtiorm the required
tasks while providing the building blocks for qdigtations.”
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With a considerable number of challenges beinggalac front of EME today, it is
difficult to understand why greater effort is naliflg made to ensure developments
such as the incorporation of NOS are communicatect ihoroughly to EME
lecturers. Moreover, if such limited numbers aftlgers are applying NOS in award
design the data is emphasising evidence of a lack-areation and collective

communication.

The data returned also suggests that it is alsthveprestioning why a discretionary
quality standard that is both industry and studecus is not adopted by all
institutions who offer EME awards. The visible amdlespread adoption of NOS is a
starting place and very straight forward considgthrey relate to the workplace, with

specifications that underpin knowledge and undedsitey (Quainton, 2010).

In light of a lack of an accreditation for EME away institutions are currently using a
number of bodies to define the worth of their EMizaed. A typical example is that
institution B states: “The Events Management aweslbeen formally accredited by
the Tourism Management Institute” (TMI). Instituti C suggests “we are accredited
by the Institute of Hospitality Management” (IHMyVhile this practice offers a
robust means of value to the awards it may be densil an unusual way to suggest
excellence in EME particularly when EME researchalgs strength and growth over
the other sectors while at the same relying upangm and hospitality to accredit

awards.

Communication does exist between EME lecturerssadrls, not least through
AEME. If AEME are in the process of approving N&t&ndards that can revise the
key purpose for event management, then there isason why a dedicated
accreditation, kite mark or standard of EME th&bims industry and other external

stakeholders that an academic benchmark is provitfetlis not to be an
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accreditation, then perhaps there should be anagent that institutions or even

individual lecturers agree to uphold and visiblymbmstrate.

The aim of AEME is to support and raise the prodiehe events discipline through
the sharing of education and best practice (AEMHE42). AEME, (in the UK at
least), is therefore a natural arbiter of a selfgpay quality control for EME. The
potential benefits are considerable and while thityato discuss these in detail is not

possible, two key consequences would be:

1. A starting point to advance the quality of eduaatiwaining and
professional qualifications in HE
2. Reassurance to stakeholders of the quality of ¢rtucprovided

During the course of this study, the existencéneflEM has gained some ground.
The IEM suggests at present that it approves, ditsrand validates existing courses
but the evidence of this has yet to be discovetolwever, a reputable accreditation
from a leading representative organisation would@oe way to circumnavigate the
complications that aligning with other businessetsure-focused bodies bring to an

EM award.

Not only are there considerable cost implicatiangstitutions in gaining
accreditation but there are also limitations awaasimpose upon themselves by
choosing one body over another. The ‘non-evemis'aditation suggest a tourism,
leisure or a business focus. It could affect studegake simply by the way this is

received by prospective students.

The EME awards in this study all reside within baa or faculty encircled by other
related awards often accredited by two or moredsdConsidering the universal use
of accreditation for business awards, it is likitlgit EME institutions would welcome
the opportunity to include an accreditation thatfoens that their EME award aligns

with the educational leadership set out by itsrifurst representative body rather than
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having to align to a specific business or leisw@ited body. The need for

accreditation was best summed up by Adam, a lacituiastitution A who suggested:

“We're not allowed to have both business and leisnembership
anymore, it's one or the other because fundingoleas gradually

clamping down. We used to be a member of evergthut now we’'ve
reduced it down to two business-related bodieswviledfieel are best aligned
to our award.”

The exploration of an events accreditation requiessiderably more analysis than
can be provided here. However, in the long tehm,consequences for EME not
implementing its own accreditation can only be dgimg For example, those
championing the cause for professionalisation numgicler the lack of accreditation
problematic. Accreditation has proven to be adsg@bus to the professionalisation
case. Thomas and Thomas (2013a) recognised thabisdrom industry associations
was the basis of a move towards professionalisatittungary. By starting from
within EME itself, it should be considered likelyat further support can be obtained

from a much broader group of stakeholders.

4.1.4. Defining the current focus of EME awards

To determine how the actual subject areas curréatight in EME awards were
focused, it was necessary to develop a comprelefisivof subjects that was made
available to the lecturers. (See Appendix VI foe full list of subjects). Lecturers
were asked about the areas of teaching in everageament they were involved in.
The intention here was to determine whether theyweaching their own specialist
area, if they were a specialist and not teachieg gpecialist area or if they were
teaching a subject about which they had limitededge. Whilst the data gathered
provides statistics on how dedicated the teachiag be to events management, it has

the added value of highlighting the popularity lné EME topics taught.
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Respondents were also invited to suggest othetddpat were taught with specialist
knowledge outside of the given list. These inctjderoduction & Staging, Sports
Events, Celebratory Events, Event Design, Finarkiehning, Project Management,
Creativity, Technology, Legacy & Policy, People Mgement, Finance & Strategy,
Small Business and Consumer Behaviour and Entreprship. Figure 4.1.4 below
shows the top 10 chosen subjects in each of tegoaes. The original list contained

22 subject areas. (See Appendix VI for the fishl bf responses).

Figure 4.1.4.: Teaching and subject specialism

Specialist Teaching but with Specialist and
Sl and teachlng Sukyct limited I-(rww[edge bt NOT te'ichmg

Festivals Sustainability Venue management

WVenue management 17 Conventions 10 Operations 5
Cultural events 17 Sponsorship 10 Marketing 5
Operations 17 Fund raising 10 Cultural events 4
Conferences 14 Health & Safety 9 Logistics 4
Marketing 14 Exhibitions 9 Private events 4
Health & Safety 13 Community events 8 Community events 3
Community events 13 Public relations 7 Corporate events 3
Corporate events 12 Law T Business start-up 3
Exhibitions " Festivals 7 Festivals 2

Whilst the data in Figure 4.1.4 reveals the respatid teaching and subject
specialism, it also identifies the most populaidspaught in an EM award while
disclosing the respondent’s individual level of Wwedge with each topic. Most
notable are the areas each lecturer considers éhemsdo be specialists in and not
teaching, and teaching but with limited knowleddéne response is consistent across

multiple institutions.

Each institution will have its own set of processd®n developing an award and it is
in the interest of both the institution and the edvi@ deliver the best education

possible. This may still be achieved althoughdhta suggests teaching could be
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better than it is. It is possible that a spediafisa particular subject is fully engaged
when the award is reviewed and lecturers’ schedaresipdated. The recruitment of
new lecturers and other management processes s@ayaitribute to these
circumstances. Lecturers with similar specialistwledge areas within a small team
or insufficient knowledge of the wider skills angesialisms available within a team

could contribute to teaching but with limited knedge.

There is of course the potential aspect of diseration or cliques within teaching
groups that impact on the delegation of certaing@mongst the delivery team. HE
can be a highly stressful workplace and decisiokingeof a political nature can be a
devastating ingredient in award design and deliv8ilyere is also empirical evidence
that suggests employees have stressful reactiomsrterelated injustice (Greenberg,
2006). However, while this could be an importammtcibutor to the subsequent
quality of EME, validating the extensiveness ofthere would require considerably
more research. The existence of stress and disetion was notable during the
research but only in a few instances. Howevegntains an emerging research area

for the future.

When considering the actual focus of the award, iBdlecturer, institution C), who is
also engaged in delivering modules not in his spistiarea, made clear his
perspective on teaching; particularly with refereie teaching subjects with limited

knowledge. Edwin stated:

“Design the course around the individuals (lectsirand share the
reasoning behind the course. If we all taughtulostrengths we’d
transform the SSS (student satisfaction surveghimstant.”

With EME and many other vocational awards theresazensiderable number of
complications that are accompanied by such foctessthing; none more so than

sourcing lecturers who have the necessary experieiihe industry. There is also the
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mobility of these lecturers with specialist knowdedvho relocate to other institutions
and the systematic and essential development afdawat ensure trends and
developments in the industry are addressed. Ttigsenstances affect the quality

and design of all academic awards.

The list of subjects provided in this study anddkeed suggestions provided by
lecturers highlight a number of issues; none morthan the complexity of designing
the N820 event management award when a specifisfdoes not exist. Most
importantly, it emphasises the broad capacity oésents management award. It also
highlights that from such a large number of sulsieah EM award can be organised to
focus on any number of sectors. On the other hemeéyents award could be based
around the school within which the award is dekeer A limited team of event-
specialist lecturers concentrating on certain ®pentral to their own expertise make
use of general business school modules to makieeugvtard. For example, Graham,

(lecturer, institution D) explained:

“Our award is essentially 50% business studiess&dd events. The
first year is all about contextualising learninggesses with no actual
events modules. The further the student progreisesnore events
focused the award becomes. So year two has twoaled events
modules and year three is focused on the studa&fRgfinal year
project) that is either a live event or an in-degtildy of an event-
related topic.”

There is also a continuous demand from businesseadkmics to address
contemporary issues in events alongside the sghjecisidered central to the award.
At the time of this research, sustainability andlte& Safety came into both these
categories and appear predominantly in the ‘tegchut with limited knowledge’
column. This may need to be a consideration fturéurecruitment policy or

alternatively taking into consideration guest sassiand site visits which can provide
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a means of focus on subjects outside of the dglieams specialities. This is

discussed in more detail later in the study.

From understanding how knowledgeable lecturers wktieir subject, the study now

moves to consider the popularity of the subjects thake up an EME award.

Figure 4.1.5: EME Top 3 Subject Areas

é:Times Events Management Timesf
Chosen  Subject area 3rd choice Chosen

Events Management i
‘Subject area 1st choi

Events Management

Marketing 8  iHealth & Safety 5 Operations 8
Event Opeartions 5 Marketing 5 Health and Safety 7
Festivals 4  Logistics 4 Sustainability 5
Health & Safety 4 Operations 4 ilaw 3
Law 3 Sustainability 3 Marketing 3
Finance 2 Menue Management 2 incentive Travel 2
Logistics 2 Management 1 Conference and Meetings i
Convention 1 MICE 1 Corporate 1
Creativity 1 Project Management 1 Cultural Events 1
Event Design 1 Promotion 1 Event Production 1
International events 1 Sponsorship 1 Festivals 1
People Management 1 Technology 1 Production and staging 1
Practical experience 1 Sociological Perspective 1 Project Management 1
Range of event contexts 1 iBusiness Start up 1 Research 1
Critical and Creative

All types of events 1 Cultural Events 1 Thinking 1

Festivals 1

Conferences 1

Consumer Behaviour 1

Corporate Events 1

By using the list of subjects listed in Figure 4.{p99), Figure 4.1.5 reveals in more
detail the main subjects of the Event Managemeatra@was it focuses on what
respondents consider to be the three most impastdméct areas covered in their
award. Their selections have been listed in deBngrorder and each selection is
followed by the number of times it was selectedhisTs an interesting contrast to

Figure 4.1.4 and reveals a marked consistency selash preference.

The subjects that have received single choicesbaapuggesting individual expertise
that is part of the award or as suggested abowve, ¢@me from the influence of the

school. What is notable is that while lecturers/mhave previously suggested their
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award does not have a particular focus, the dataned suggests a particular focus
does exist. Furthermore, if an UG EME award is enap from a combination of
Marketing, Operations, Health & Safety and Sustailitg, (which appear as the
preferred selections in each section), a soundsfecprovided along with a distinct

grounding in events management being conveyed.

The question posed for data collection in Figule#(p99)also included the option
‘other’ which allowed respondents to include a sabghoice of their own. All of the
suggested subjects provided by lecturers appdse tepeated in Figure 4.1.5’s ‘other’
suggestions and may therefore relate to specifdutes or individual specialist areas
delivered by the lecturers who participated in gisvey. The extra insertions
included, Event Design, Finance & Accounting, Gretyt, Technology, People

Management, Finance & Strategy and Entrepreneurship

So far, the study of lecturers has generated dagelly based on their individual
knowledge of the award. The research now consldetgrer perspectives on
stakeholder need within events to see if the fafu EME award could be obtained
from this alternative perspective. To discover Hegturers concentrated their efforts
on employer needs and activities, a question waaded that examined the lecturers
understanding of their own awards and modules arat wccupational roles they

considered to be most important to the curriculum.

Figure 4.1.6: Key Events management occupational les

Managing the creative and
commercial aspects of an event

2 Managing event operations 53 24 21 3 0

3 Managing event marketing and 9 9 38 18 6
sales

4 Event evaluation 3 29 3 65 0

5 Other, of your choice 0 0 6 0 94
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The key roles in Figure 4.1.6 are based on infaongirovided in the Events
Management Functional Map (AEME, 2014b) (See appevidl). A document
containing details on this was distributed to AEMEmMbers in January 2014. The

purpose of the document was to:

“Create and deliver opportunities for people taipgrate in an event to
meet audience and stakeholder needs to achieveraammrofessional or
social objectives. (AEME, 2014b p1).”

One of the aims for distributing the document waddvelop a means of delivering
achievable outputs linked to a set of National @etional Standards (NOS) for
events. The data gathered for this research stgyed lecturers consider stakeholder
need as central to the development of the awandth&more, according to
respondents, of the functional areas specifiedgare 4.1.6., there are two definite
areas of focus in an EM award. If responses amsidered by calculating the number
of 12" and # choices in descending order, (notwithstandingtia@ner in which
marketing and sales are presented), two focus aexasne clearly defined.
‘Managing Event Operations’ is the most populaaarefocus for EME with
‘Managing the Creative and Commercial Aspects dEaent’ second. The two other
options, ‘Managing Event Marketing & Sales’ and dav Evaluation’ were strongly

ranked as second choices but were much less pamikafirst choice.

A fifth option of ‘other’ was included in the origal study and was consistently
chosen by respondents in fifth place. The data fiftis choice may have proven
useful to the study, as the individual perspeatinay have offered further topics that
had been overlooked. However, none of the respusadose to add data in the text

field provided to offer a description of what theynsidered as their ‘other’ option.

What is most notable in Figure 4.1.6 is that Marighas, not just in previous figures

such as Figure 4.1.5 (p102) in this study but &tastly throughout previous studies
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(Sperstad and Cecil, 2011, Getz, 2010, Moscardd\amds, 2004, Slaughter et al.,
2003, Perry et al., 1996), remained one of thenfimst subjects of an EME award.
However, the subject becomes much less significace it is grouped together with
Sales and Management. It is unmistakable thasubgects are inextricably linked but

this data suggests they should not be coupledheget

While Figure 4.1.3 (p95) may suggest a lack ofratignt with NOS in award design,
Figure 4.1.6 suggests that the ability to presdatas for the award would be a
simple process and from an ‘occupational role’ pective does appear to be

achieved.

4.1.5. Desired and actual learning focus

By considering my own teaching experiences, thatifem lecturers and in
connection with the data gathered above, the relsdes examined whether there
could be a distinction between the actual learfoegs of the award (Figure 4.1.7a)
and a desired learning focus of the award (Figuter$y). Respondents were given the
opportunity to provide their perspective via aislgdscale between 0 and 100 to rate
the value of each part of the delivery processchEagure shows the lecturers focus

on each of the respective questions.

| have made an additional examination into how ettisjare actually taught and this is
discussed in Figures 4.1.7a ‘Actual learning apghnaz event management award’
and 4.1.7b ‘Preferred learning approach of evemagament award’ below.

However, this is a very complicated area and camnsdiworthy of further

investigation beyond these initial findings.
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Figure 4.1.7a: ACTUAL learning approach of your EME award (%)

Focus on learning through | | | | |

academic sources |

Focus on learning from industry | : i

experts and visits | |
[ ‘ [

Focus on learning from
classroom delivered lectures | | | | | |

Focus on learning through i ‘ i ; !

experiential activities ! \ i | I I

Figure 4.1.7b: DESIRED learning approach of your BME award (%)

Focus on learning through ! ‘ I | ]

academic sources | | | I i

Focus on learning from ﬁ:ldush}:i
experts and visits | i \ | |

Focus on learning from I ‘ ‘ I !
classroom delivered lectures | | | |

Focus on learning through ! ‘ i | |
experiential activities | | | I I

L] 10 20 30 40 50 60

When comparing the two Figures, the responses stuggs lecturers would prefer an
increase in experiential activities by 7%, a renturcin classroom based lecturing by
12% and support from industry experts and sité¢sviacreased by 12%. The focus on
learning from academic resources remained consistéroth responses. These
‘desired’ preferences could be considered to béetoporary approaches to the
delivery of EME as they are a deviation from theglitional characteristics of a HE

classroom-based approach to teaching.

This preference towards change in the delivery nuslsupports the suggestion that
the present model of the predominantly businesasied awards is outdated and the
present pedagogical model should be discarded/oufeof the development of a more

reflective practicum (Bladen and Kennell, 2014).

However, a much deeper analysis on this topic atoag be needed as Gibbs (2001)
for example questions the principles in the refeglop between institutions and

lecturers, when the institution pursues its owenest and seeks greater efficiencies by
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increasing academic workloads. These internahlobical forces on lecturers are
then often compounded by external forces that nnaygmt such a ‘desired’ approach
being implemented. These include, the opportunitghgage with site visits
depending on the size of the class and where #tigution is based, the potential extra
cost to attract industry experts and the likelgisac shift such developments would

have on an institution’s existing approach to etinoa

These desired learning approaches suggested abolkatso be presented as a
preferred future direction sought by lecturersingtitutions were to adopt these
contemporary approaches the current “performarfegesfcy or value for money”
approach (Gibbs, 2001 p85) would require some thtbulye-evaluation. However,
if institutions choose not to adopt these approscsteidents may consider other
options outside of the established educationalrenment providing private

organisations with a foothold.

Opportunities to address these directional decssexist to some extent to award
leaders by amending the curriculum through regaalews. However, because of the
interplay between the rapidly changing environnanhe events industry and the
suggested range of forces and factors that shapataon, there is a risk that EME
award leaders could become reactive rather thategic and forward thinking
(Dredge, 2013) when updating an award. Theseeatkbapproaches may not be
exhaustive, but EME lecturers are evidently sugggshat there is much

improvement that can be made to current deliveagtmes.

As already discussed, if an institution prefersiir@ad approach to teaching business
management and EME is positioned within this sysemard leaders may be
restricted from making the desired changes to Y& Bward. Such proposals might
be perceived as excessive or even radical by th@osa which the award is based.

Therefore, those lecturers who would prefer theemporary approach but are
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blocked by the hierarchy of the institution woukvk to consider other development
options in order to create some kind of balancevben the desired teaching approach
and the restrictions imposed by the school. Thagat include continued lobbying to
highlight the potential effects of not considersnghore contemporary approach or
introducing incremental development approaches avhenor modifications over

time allow for the inclusion of more contemporalgmeents.

The four elements of teaching and learning in Fegut.1.7a and b can be considered
as characteristics of the teaching methods of araisftd. The adoption of EL
requires a specific approach that must considepdngcular industry sector in order
for it to be fully effective. For example, Rawlorsand Dewhurst (2013) measured
EL and Spa Management; Moscardo and Norris (2004stigated conferences and
fundraising activities through EL; Fu (2011) exaedrEL and tourism marketing and
Agrusa et al. (2008) looked into involvement of with sports events. EL is
evidently now an integral part of the overall leagnexperience in EME awards.

Amelia (lecturer, institution B) explained:

“In their FYP, the students can choose which seaftthe events
industry they want to focus on. For example, #stival they deliver
includes aspects of live music, meetings & confeiregmy music, film
and all aspects of management including markekggstics, venue
management and so on. So our award does genuinsdy all sectors
of the industry.”

In order to understand the focus of awards in ndetail, lecturers were asked if the
award focused on a particular area of events. iévetg the data for the focus of the
award appeared confusing to the respondents asdworse to discuss the wider suite
of awards available in their respective institutiostead of focusing on the N820
EME award. However, a number of suggestions wex@enby the respondents and
these included a focus on, festivals (5 times) ketarg (3 times), with tourism &

events, conferences, fundraising and sports alivery one choice. This suggests
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that lecturers are aware that their award does &apecific focus even if this is not

explicit in the available material for the awardbgradopting the N820 code.

The textual responses in the questionnaire havengietailed accounts of how
comprehensive awards are including those that tedgetives and 4 different
specialist top up degrees”, another suggestedciudes almost everything” and the

more detailed response:

“We have top-ups in conference & exhibition managetnsponsorship &
fundraising, sports events (as well as full deges®) managing cultural &
major events (festivals).”

While these three comments have gone beyond off@rst a single subject or focus,
the responses indicate how some institutions aneecaddressing industry need and
allowing for the broad spectrum of focus opportesiavailable to them. Instead of
choosing a single focus such as festivals or miandsets suggested above, a number of
institutions have introduced a system of a two-ggaunding in events as a whole
supported with top-ups and electives in individualtes to complete the award. As
suggested above and in contrast to some graduateppiens, lecturers remain

focused on providing content that is as event feduss possible. For example,

Francis (lecturer, institution B) suggests:

“We don'’t get the opportunity to fully design ouwwards because of the
existing Business Management modules that are ptgglcross the
school. A lot of the content is shared with othesiness degrees, such as
Marketing and Finance, International Business amdesimes even other
schools and my students have to attend these slabdegrefer to create
our own event specific marketing and financial meduo keep the focus
on events. Some of the other modules do touchispliut I'm not in a
position to change the events award at that lesehibse of the depth of
integration between awards.”

However, when graduates have reflected on theicathn after experience in the

workplace, they accept that the non-events modudge much more constructive than
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they considered whilst at university. This is disged in more detail in the graduate

responses later in the study.

4.1.6. Factors contributing to the design of an EME&ward

Once lecturers had expressed their understanditigedfubjects taught in the award, it
was considered important to discover a numberaibfa that contributed to the
design of the award. Across each of the instihgj@ number of consistencies were
evident. For example, all N820 UG awards were thaseund daytime lectures.
Lectures were delivered on campus in classroomseqdred student attendance.
Each of the four institutions offered built-in réential activities as part of the

curriculum.

To differentiate between site visits and residésiias suggested that for a visit to
become residential, it requires at least an ovgiMrstay outside the institution’s host
city. All four institutions engaged in residentadtivities in different ways. At the
time of the study, three institutions provided desitials both in the UK and abroad.
Two institutions travelled to Barcelona and on&itenna. Home-based residentials

included overnight stays in Liverpool, Manchestemdon and Edinburgh.

Lecturers were asked if there were any areas ofteveanagement that were not
taught that lecturers considered should be inclatetlif there were any areas of
events management that were taught that lectuomsidered should not be included
in the award. The ‘should include’ response eshbd that 48% of respondents had
reason to suggest their award did not cover spemigas they believed should be
included. Suggestions included, ‘Practical Mankgti‘Entrepreneurial Development

and Financial Management’, CSR (Corporate SociapBesibility), ‘Staff
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Management’, ‘People with Special Needs’, ‘Busin®esBusiness Marketing’, ‘Sales
Management’, ‘Client Management’, ‘Sociology of Bi®, ‘New Technology’,
‘Business Strategy and Audience Development’. Thasignificant 48% of lecturers

suggesting their award does not include topics tdogider to be important.

This phenomena may well relate to what Gibbs (2@0d)ies as being the distance in
thinking between the institution and its lecturetsen an institution pursues its own
interests and the commodification of educatiorkiisspackages to be managed
through market principles rather than pedagogiaalance. The effect of such
approaches links us back to lecturers deliveringutes with little or no experience
through the inclusion of multi-accessible modulepydated by students from
numerous awards throughout the school. This esxample of political behaviour
that has been proven to be the biggest causeeskstr the workplace (Roffeypark,
2007). For many, organisational politics are avitable and unavoidable aspect of
their workplace experience that often leads to tenpnoductive activities (Wiltshire
et al., 2014). In HE, the outcome of such actgittan have a negative effect on the

student experience.

Having established these elements of frustratidhiwthe delivery of awards, the
‘should not include’ response established that % spondents advocated
satisfaction with the content of the award. Thesiejects that were taught that should
not be taught included, ‘very philosophical dis¢oss’, ‘private events especially
weddings’, ‘Project Management’ and ‘Economics’side from the inclusion of ‘very
philosophical debates’ which suggests that therimribr is making more a comment
on delivery rather than a module within an awahnd,topics suggested in each of the
‘should/should not include’ are all singular or esfésuggestions. While these are of
interest to those who suggested them, no thememu ts revealed. It is tempting to

discuss each of these suggestions at length, isut/thuld go beyond the focus of this
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research. Furthermore, the data is problematmédyse in any depth on its own and
will require further research. However, the datald be unearthing some further

guestions around the control of the curriculum.

It may be difficult to avoid the presence of phdpkical discussions or private events
(or any other subject for that matter) if other nbens of the delivery team with more
control over the curriculum consider them importahnhe design of EME awards and
the sharing of modules with other business awardsiother distinct possibility that
could be the basis of these issues. Preferreéastguch as those previously
suggested may be excluded as less relevant sulgectsn on the award from a

greater personal or institutional influence witkthe school.

4.1.7. Lecturer knowledge and industry experience

The data gathered has suggested that knowledgedumtry experience is widespread
with only 2% suggesting they have always been talecand have no hands on event
management experience. Individual responses arsindexperience included those
who had worked in hotel management or hospitalitigya@ come from another area of
work into events management education. Whichesrtive previous experience
responses are viewed, all of them have a connetdiesents. They included the
sectors Sport Business, Leisure, Sport & Recreatioarism & Hotel Management,
Law and Engineering. Previous experience in thgiteering and Law sectors may
on the surface be considered outside the boundairie®! unless the reader is
reminded of the skills required for HSW Act for Land staging outside events,

sound reinforcement, public address, acousticdighting for Engineering.
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While on the surface the data might suggest amiorfeevel of education is being
delivered, a more positive outcome can be deduced the fact that 98% of the
lecturer responses in Figure 4.1.8 below have gad@xperience of the events
industry. This should to a large extent minimise impact of the teaching with
limited knowledge. However, this justificationnst offered as a means of reducing

the potential negative effect of the problem.

Figure 4.1.8: Lecturer experience

| Lecturer experience [ # % |
I have always been a lecturer and have no event management experience 1 2%
I have always been a lecturer, but I also work in events 7 13%
I worked in events before I became a lecturer 32 59%
I came from another area of work 8 15%
Other, please state 6 11%
Total 54 100%

These findings contrast with previous suggestibas discuss the background
knowledge of EME lecturers (Benjamin, 2014, Led@&14, ICE, 2013, Peoplelst,
2010) where it is proposed that practical knowledge experience in EM is absent.
Therefore, the suggestion must be mere speculatidgheir part. The actual
explanation for the negative judgment of EME leetamrmay never properly be
established. However, it could be grounded inmlmer of explanations. It may be
that those in the industry are speaking from exmee of EME graduates. It could be
based on an opinion formed after meetings betwasnrers and people in industry.
Another possibility may be that EME is taught bgsl who are seen as education
specialists (academics) with event industry expegeand not considered specialist
(professional) enough by the industry to warratitrespect. This phenomenon

requires further research to fully understand. Ewav, based on the findings of the
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current research, the majority of EME lecturersehfinst-hand experience in events

management.

A theme labelled ‘frustration with governance’ & dsom those interviewed who had
made the transition from industry to educationdulstry knowledge and skills that are
brought to HE by academic staff with industry exgece can be stymied by the
processes that are fundamental to the overall desid content of the award.

Industry knowledge and experience become supdrfcthe workings of HE

procedure and have little effect in altering tregdl tested assessment processes. This
may be because of a lack of existing evidence pp@tt contemporary assessment

processes that are difficult to quantify or qualifyL assessment is a case in point.

Academic procedure, university management and cttemsican simply remove
modifications that industry-wise lecturers considppropriate. For example, during
one interview, a lecturer expressed his frustratith a module he had designed when
his suggested method of assessment of report gotrer essays was rejected at

committee level. Dave (lecturer, institution Batsd:

“The whole point of my legislation module is tormdluce the students to
report writing which is fundamental to the industryou never write a
freekrx agsay. I've never f***** heen asked for an essay by the high
court..., | mean, [pointing to a pile of document® tiget high], that is a
filing system, yeah, that’s a court case we’ve josked at. So you get
that and | have to write a report on it. Do | @rén essay or do | have to
write a report? Answers on a ... report only thani.y&o why have any
of our tasks [assessments] got an essay in? “

What appear to be sound observations and suggestiomprove the quality of
education are being overruled at committee leéle decision to stick with an essay-
based assessment may have been in good faith. leoyieem an industry
perspective, it is the wrong decision and at wexgtoses a lack a confidence in

industry expertise.
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The need to have industry-experienced lecturepsaice is reinforced by the responses
from students during the one-to-one interviewse $tudents believed it was good to
have lecturers with experience “because it helpslgarn what we’re learning in
class” (Mira, institution-A, level-5 2014). Wheeckurers bring experiences into the
classroom, Heather, (institution-B, level-4 2014imtained that students benefit
when it “can help us understand because of th@iegance from their work” or as
Francesca, (institution-B, level-5 2014) who suge@sndustry-based lecturers were,
“helping us to get a grip on what the real worldike out there - their experience
brings it home”. Other students stated “you wartié like them (lecturers) and do
what they’ve done; you take their experience agans of respect” (Angela,
institution-C, level-4 2014) and “the experiencelod lecturers’ help you know what
to study” (Vanessa, institution-C, level-5 2014y ain‘helps me get thinking like how

am | going to do that?” (Thelma, institution-A, &4 2014).

Added to these perspectives on meeting student agbéme of satisfaction with the
skills of the lecturer came through. The knowledgd experience lecturers portrayed
in the classroom were something students thougtitibated to the quality of their
education. The students’ comments signal at theleast a connection with the
learning process and an identification of satisactiuring the learning process.
Academically, these comments relate directly totvidab (1984) termed concrete
experiences in the learning process which stressitiolvement in experiences,
feelings and emphasises the singularity of spesifi@ations. From a teaching
perspective, lecturers who discuss their individixaderiences are heightening the

learning experience of the students by conveyiafityen a theoretical environment.

The act of employing lecturers with an events itiuisackground appears to be
widespread in HE. In fact, my research of EME vates during this study suggests

it has become a consistent requirement in persecifggations. However, the
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experience and perspective that is part of whatam#kese individuals successful in
industry is not always conducive to the ways ofdataia. Some lecturers suggested
they found the transition in professional stylesrf industry to academia)

challenging.

While the activities involved in teaching were whady have instigated the change in
profession, dealing with politics and processesweuch tougher to get used to. The
impression taken from the lecturer's comments Wwaswhen an industry way of
thinking clashed with academic methods, the respfnasn academe was in certain
situations not as receptive as the lecturer exgeclenathan, (lecturer, institution C)

remarked:

“If I'm honest, | found the change very difficutt get used to and would
even go so far to suggest some of the establisteedo®rs of staff don't
accept me. The problem is that | have to adagitdanstitution. This
makes my [industry] experience a waste of timeidatthe classroom. I'd
even go so far to suggest that the more acadenmstitutionalised
members of staff don’t want us people from indusiriiere at all.”

Amanda, (lecturer, institution B) highlighted hovffidult she found the pace of things
having made the transition to academic life. WHikcussing changes to module
assessments, Amanda made comparisons to her winidtuistry and stated that:

“The work is just as hard, but if | responded & $lme pace [as

education] I'd be out [of a job] in a flash. Yoawe to get things done in

much less time in industry and you’re respected/émr contributions; it

comes with the responsibility for the job you dacan’t understand why |

have to repeatedly qualify my views. | find it cder-productive because

it makes me much less inclined to suggest changgs@e. The back-
and-forth tinkering is just too exasperating.”

It should be clarified that in both these instanties lecturers were relating their
experiences of attending meetings. A great deshtéfaction was expressed when
discussing the delivery of lectures and other imtligl aspects of the job. In

particular, lecturers with industry experience agréheir knowledge contributed to the
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learning process drawing questions from studerdseatablishing a two-way learning

experience. Oscar (lecturer, institution D) maired that:

“One of the joys | get in class is bringing my expeces into the lecture.
I've noticed students are compelled to ask questibat are not academic
but situational like “what was it like working wigp and so?” and | get the
chance to discuss being professional. So | domitirthe star-struck
question because | can turn it into a learning agpee.”

Oscar is expressing an example of an industry tlall is difficult to deliver in a
classroom environment. It is not included in a Bd®woint presentation or part of the
preparation process and is likely not to be inl¢néure objectives. But it is providing
students with examples of professionalism througiegence which is an invaluable
asset to bring into the classroom. It also seages means of engaging students in the

class itself.
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Section: 2.

4.2.1. HE EME awards and the expectations of students and

employers

The research sought to understand if studentsveelitheir individual needs were
being met by the EME award and if the subjects mVen the award focused on those
most important to their own career path. All umsiges today conduct surveys on
student satisfaction every year. However, thearese to these surveys is mixed with
criticism for not managing to fulfil student expatbns (Searle, 2005), unnecessarily
higher ratings as students expect higher gradémeinourse (Maceli et al., 2011) or
gender bias and influences created by relationshihsstaff (Parayitam et al., 2007).
By including the question on student satisfactiothis research, a more consistent
and specific response was achieved. Furthermaea deal of importance from
event management employers is placed on the peafarenstandards of students
which are expected in certain skill areas (Junet.e2009). Students will expect that
their award is capable of providing these perforoeastandards and thereby meet with
their individual learning requirements. Moreovi&e award needs to facilitate this
learning and to recognise the needs of all learaieesich phase of the process
(Clifford, 1999). This makes the students perdgeain meeting these requirements

all the more important.
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Figure 4.2.1: Award meets individual learning requrements

| Level 6 Only Bl ~istudents
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The responses shown in Figure 4.2.1 suggest migesppectives when it comes to
their satisfaction levels with the content of theaad. This perspective is corroborated
by graduates who suggested they felt the same thiegnwere at the same level of
study. However, the graduate perspective chanigedaaperiod of time in the
workplace. With 3% of all students responses dlagnthe award did not cover what
they required with this figure rising to 7% at IeBethe responses suggest a negative
trend in satisfaction levels as the students pssg@ through their award. The topic is
evidently worthy of considerably more researchli®agh a small response appears
in the No column, none on these responses werel&éeeh4 students. Therefore, a
small but downward satisfaction trend is evidenERtstudents’ progress through

their studies.

As suggested, these findings are in contrast tgithéuate perspective as while some
dissatisfaction was included in the overall stugerspective, graduates who would
have had the same negative perspective of theirdagvaing their studies presented a

much more positive view of their award. For exasppthen asked if the skills
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learned at university have met the employer ndedsie (institution-B, graduate

2012) stated:

“At the time | thought that there was less everdgesiic content and more
of the general content that crosses a range ofiimscand maybe those
have actually been more useful than | thought thég since to
employers.”

Similarly, Elma (institution-C, graduate 2013) mained,

“When | was at uni, | often complained about thewance of some of the
things [modules] we did. But now I'm working, In& to remember a lot
of the things | loathed more than the things llyeahjoyed. That stuff |
thought shouldn’t be in the course has proven teebBy useful.”

This suggests graduates are realising that modalesdered inappropriate to their
needs prove to be applicable to their future neéttswvever, if the inclusion of the
supposed irrelevant modules was intentional, faiisto assume that clarification to
the students for their inclusion would also haveuned. If students like Rosie find
reason to complain, then it is fair to assume ¢hkatfication for their inclusion had
not taken place and awards have been designedronfith existing programmes

rather than being built around the current needeegvents industry.

Students also made a number of suggestions asabswhjects an EME award should
cover outside of what was included in their awaRksponses included “Public
Relations and Promotions” (questionnaire contributstitution-A, level-4 2014) and
“more on Operations & Logistics” (questionnaire wdoutor, institution-A, level-5
2014). One student argued that “it should be rspeeific to different event types;
ours is very general to all events for the firsbtyears” (questionnaire contributor,
institution-C, level-6 2014). Another student aedudor “more cultural and
international events” (questionnaire contributastitution-A, level-6 2014).
Comments such as these resonate with the perspectievents management

stakeholders who have suggested EME lacks spel@fail. Concerns are that the
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curriculum mostly covers logistics and includeseation more relevant to Hospitality
with very little about event delivery, measuremamndl event technology (Arrigo,
2014). Getting the right balance for an eventsrdwizay always be complicated, but
relying on existing modules to build an award withpstification is detrimental to
the student experience. Adopting the view of McEW2015) that lecturers should
place greater emphasis into understanding the istlekrning experience as soon as

they arrive at university would reverse such pradi

These comments expose another potential irregulaiih EME that is either
inconsistencies in marketing information that isypded by institutions on what the
award delivers or that students are not fully atverto the content of the award prior
to enrolling with the institution. Considerabléammation is provided by institutions
about the award and the institutions involved is thsearch go so far as to define the
content of each level of the award. Alongside,tliam data gathered at Open Days
during the research at two of the institutionshia $tudy, it was evident that students
today are often guided by their parents and peechaoosing their HE institution.
Guidance is often based on the institution’s geglgial location as much as on their
awards. Instead of discussing what is includethénaward or how it is taught,
parents often seek opportunities to discuss wituters the financial features of the
institution, the living costs and any other outlflyat may exist. The actual content of

the award was often overlooked.

Conversely and possibly just as detrimental taidesit’s decision is when prospective
students prioritise the graduate employability pexds of different universities and
different courses (Arcodia and Barker, 2003) ahwatieir individual needs. The
potential student’s real area of interest for fatwmork is abandoned because an offer

has come from an institution better placed in #rkings. From a current student
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perspective, it is also possible that once studeatsh level 6 the preconceived view

of the award and the reality turn out to be someéwliféerent.

Student and graduate perceptions do provide a galochtion of how their needs are
being met. However, considering their ultimatelge#o achieve employment, their
needs must therefore include the perceptions oéta@oyer. This question is tackled
by understanding what the employers seek in graduwaho apply for positions and
their views on the candidates who are being inéeved for the vacant positions.
Employers suggest that while there is some satisfawith EME graduates, a
number of questions remain. In particular, Dongkyer-A), an executive director
employing over 230 full-time staff for a supporganisation to the events industry

commented:

“l employ across a broad range of disciplines arekspecialist
knowledge in specialist areas. Personally, I'mtgegmploy someone with
a degree in events, but | wouldn’t expect to firgtaage technician or even
a tour manager coming straight from an events eour$éind them after 10
years’ experience and usually with a maths or exgging degree.”

While Don’s perspective may represent many in trents industry, the points he
raises define two immediate misunderstandings oEEMME does train technicians

and the discipline does have graduates with 10syeaperience in the field.
Simon (employer-B) who runs a sound and lightingipany suggests:

“I don’t have a degree myself | just had a pas$wrsound and went
straight into work on my own. So a degree does@an that much to me;
but an IVQ certificate in electronics does.”

However, while Simon’s comment is persuasive toleggrs in his particular field,
employers are in general agreement that while sieek capable and work-ready
candidates, they are also expecting new recruitsatm the individual processes that
exist in their own industry. One event companygadhof sales and marketing

suggested the skill sets of an events managemetdrgthave been at the correct level
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required for entry level roles in their organisatend any skill gaps were provided
through internal training programmes with relaase (Ledger, 2014). Tommy

(employer-C), a worker for the council states:

“I've been happy so far with the performance ofsalldents at interview
and have had no horror stories from those whotdrevigh us. | can’t say
the same for those without a degree of any kinitd seems the work ethic
is not at the same level. Of the three peopleseleamployed straight from
uni, two of them have progressed well by fittingpihow we work here.
The council’'s ways can be quite difficult and #asy to just remain in
your job; as many of them do. But these two didse done well and have
taken on added responsibility.”

Employers also maintained that along with a degtes; were also interested in what
previous work experience the student had in thastrgt and if they had any other
technical or specialist qualifications. This linksDon’s approach to seeking new
employees, while others have been less complimenieter (employer-D) suggested

that:

“It's managing their expectation. So far, | haudelt comfortable enough
to give a managerial role to a graduate. I'm $wvél but at the minute
there’s too much at stake. | need to have confidém my managers.
Graduates?, it’s a difficult decision but at thenote they don’t come in at
the bottom and they are not given managerial roles.

Other events companies, particularly those who leither been established for some
time or are an SME with an older workforce, do lna¢e an events graduate in the
team. When an opportunity arose at an events senardiscuss the issue with
Richard (employer-E), an event-supply company timelsased in Lincolnshire about

the background of his team and if any of them vements graduates, he said:

“We don’'t have any graduate events students iroaganisation and of
those | know, we have a Geography graduate, a Magkgraduate and a
History graduate and | think the youngest membestaff with a degree
left university ten years ago.”
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Other organisations set the importance of seekiadugtes by considering awards in
related fields. The need for a specific degreevients management does not appear to
be necessary. Although taking advantage of thesprkad placement opportunities
universities provide is becoming more prevalenthilé/it can lead to full

employment, placements are not always good expersefor employers because the
system currently requires students return to usitser Jeannie (employer F)

explained:

We were lucky to have had Sue as a placemé&hyi2events
management] student and wanted to keep her onwBen she graduated,
she wanted to go travelling. We replaced her waimeone else, but the
graduate experience was not a good one for use $iren we've
employed direct from industry but preferably witdegree in a related
field as an essential criteria.

Eight of the ten employers interviewed said theg rexeived spontaneous enquiries
outside of their usual employment processes frontEEkidents. All of these
suggested that enquiries from students was wel@meonsidered them to be
beneficial to their needs. Two of these eight eygis suggested that employment
had been organised on a number of occasions freamspontaneous enquiries but
only on a temporary basis. This is not to sugtiesemployment was short-lived but
rather it worked around the more busy periods &odtg¢erm contracts were arranged
around specific events. Itis likely that otherrmeecure employment had been found

elsewhere on the strength of having gained expegiéom industry.

Another theme from enquiries with employers was Wiale employers considered a
HE award of value in some vacancies, they did nosidler it to be the most important
factor at either the application or interview s&gé&he individual was considered the
most important factor closely followed by experierand technical skills. Employers
explained that because the work was multi-facdtegl sought employees with

experience in the more valuable areas to them diapgion their own sector. These
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specialist areas included, people skills, healta&ety, legislation and risk
management, electronics, basic mathematics andetnagk Furthermore, when
asked, all of the employers interviewed suggested would always choose

experience over a HE award.

A number of other remarkable observations were madiebut one of the employers
interviewed said they did not focus their attentionemploying university graduates
nor did they have a graduate programme for new @yepk. Seven of the employers
said they did not have any EME graduates in thgjaisation but did have a number
of other graduates from other disciplines. Howeasrthe employer also pointed out,

these employees were much older and had beenheittoimpany for some time.

It was suggested that the idea of a candidate aqgplvith an events degree would
make little if any difference to the employer orleey had been employed. This view
is supported by (Kashef, 2015) who suggests holdingvent management
qualification was unlikely to secure job intervieasd that recruiters for the events
industry place little value on candidates havirdustry qualifications. However,
these perspectives are in contrast to the BeaweistaGeorge (2009) research that
suggests 75 % of employers consider an arts otgwesmnagement qualification
essential or desirable for those seeking employmnethie cultural events sector. The
reputation of the awarding university was saiddgenno significant effect on the

decision making process when choosing new memlbetsfb.
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4.2.2. The role of academic study in developing requisitskills

necessary for work in the events sector

It has been suggested that outside of a RusseligGrducation, the effort an
individual will go through is a waste of time an@mney (Kaplan, 2015) and on the
surface, the necessary skills required to be a gesademic can be seen to be quite
dissimilar to those required to be a good eventsager. However, universities today
have a preference for all students to become aatouns learners. By doing so, the
teaching is structured to encourage students ®redponsibility for their own
learning and take the skills required for academsearch and development to be
transformed into whatever the learner choosesursdlly, this is much easier said than
done as it requires considerable effort from tlikvidual learner; particularly when
the practice can at times be seen to be irrelevafith these points in mind, students
were asked for their perspective on the value aflamic study and critical analysis.

These can be considered the processes of leah@hgre central to HE.

Figure 4.2.2 takes the comments from Figure 4[493) a step further and considers
the students’ approach towards the value of rebeard critical analysis. Academic
research and critical analysis have been suggastadnecessary to the workplace as
‘hunger and passion’ and ‘creativity, passion aadéa’ are far more important
when it comes to meeting stakeholder need (Le@§dr4). While the responses are
mixed, the predominant outcome is that studentgatlee academic research and
critical analysis and consider them to be of comrsillle value personally and for the

workplace.
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Figure 4.2.2: Student attitude towards learning evets management theory

1 Completely disagree 2 Disagree 3 Nether agree or disagree 4 Agree 5 Completely agree
T0% -

60% -

50% - i3

i

0%

1 only want ‘to learn the Event manag!lemem theory Critical analysis improves I don't understand critical While the practical skills
practical skills is very useful to my my understanding of analysis are essential, |
career plans event management understand the need for

theory and critical
analysis

These results highlight the complicated balance/éen the requirements of industry
and how HE produces work-ready students. Industgd may be a constantly
changing environment that education must be coaliynobservant of, but at the same
time, it is important not to overlook the centurggsevidence education has in
preparing students for the workplace. In reatitye, case above presented by

employers is in effect increasing non-academichie@cdemands on institutions.

Employer engagement is an area of increasing irapoetto the strategic development
of HEIs (QAA, 2010). Bringing the two sectors ttygr to design and deliver awards
would seem to be the obvious answer (EIF/BVEP, 20Hbwever, attempts to
develop the involvement of industry in the desigd delivery of awards continue to
struggle to gain pace. The QAA has encouragedutishs to become more flexible

in the range of learning opportunities they makailable and the modes of study they
offer. At the same time, the QAA also acknowledipeschallenges such an approach
presents when institutions are trapped in the rrabtional provision they have

abided by for decades.

When skills are split into hard and soft skillsg temands from industry become
overwhelming. On top of the institutions task edi¢hing hard skills, the capacity to

develop and assess soft skills means less effarather area. This raises questions
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whether EME should focus the majority of educatarhard skills while also
developing the soft skills that industry demandghmprocess. It is an area worthy of
further study to understand how much the hard aftdskills are taught in EME
awards and to see if the pressure from industayfests the overall quality of

education being provided.

4.2.3 Learning the requisite EM skills in HE

As suggested above, standards of vocational eduncatethods have been established
throughout the world and this research is intetestehe nuances of EME. Many of
the cognitive and non-cognitive skills required éwents management and academic
competence can be considered as being very mudathe. The term ‘non-cognitive
skills’ is used to contrast a variety of behaviguarsonality characteristics, and
attitudes with academic skills (cognitive), aptisdand attainment (Gutman and
Schoon, 2013). Bloom (1956) discussed this byidenisg training for technicians
that covers knowledge, comprehension and applicaltiot not concerning itself with
analysis. However, full academic or professiorahing may be expected to include
analysis, synthesis and evaluation. From an eveateagement perspective, non-
cognitive skills include the ability to completedimidual tasks, the attention to remain
focused under pressure and/or distraction, remanther do things to meet certain
deadlines and to do them in the right order intsena@pt to maximise capacity out of

the effort.

The variances between events management and dassducation become more
apparent when the actual physical effort and ratiskills involved in completing a
task are compared. Their diametric characteriSigc®me much more apparent. The

skills required in writing about a particular adlyy such as a report on how an event
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was delivered are entirely different from the skitquired in delivering the event

itself. Assessing each activity appropriately separate challenge.

Academic writing skills are particular and relatecbgnitive reflection, being in a
static place to complete and the ability to mamgrconsistent style through guidance.
For the most part, events management is more abovtment, multi-tasking, dealing
with change and continued activity. These aredifferent kinds of awareness and
even personality with each specialism attractiffgognt personalities. The inclusion

of EL provides lecturers opportunities to test thether skills.

While students can learn as individuals in thergey environment, interaction with
others can enhance learning outcomes considerdthe$, 2009). It was therefore
considered necessary to understand how much erpatiactivity was included in the
curriculum and at what stage. Given that EL in ElglEonveyed through students
producing events for real, students were askedawage data on how much they

produced events for real as part of the writtemiculum.

Figure 4.2.3: The use of EL through real events

_--
Yes. in all 3 years of study 27%
Yes, but only after the first year _ 78 49%
Yes, but only in the final year L] 26 16%
Yes, but only as part of a placement [l 8 5%

We do not put live events on at all | 3 2%

Total responses 158 100%

It becomes apparent that some institutions aredsypg the use of live events in the
first year. This may be considered to be a semsipproach as lecturers are not aware
of the abilities of the students and using thd fiesar to upskill new students to a level

of competency can serve to avoid basic mistakemfi@ence in the students own
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ability can be built up during the first year wittwer mistakes made once EL and live
events are introduced. The responses that suggdise events at all is against the
views of other students in the same institution tredresponses can only be put down

to a misunderstanding of the question.

Jolene (institution-B, 2014 graduate) brought takie of EL into focus and

suggested,

“....In terms of having the practical skills I thimkwould have been useful
to have more hands on experience. We only hafpthetical] event in the
final year that we organised and in the first 2rgghere wasn’t anything
unless you took up something voluntarily yours&b maybe even if it's
not necessarily planning a full event but justiggtpractical experience
from different sections of event planning..... youm G# in a classroom and
learn many skills but unless you’re actually ouingcsomething, | think

it's very different.”

Similarly, Angela (institution-A, level-6 2015) ps&d the use of EL and explained
how the EL programme worked in her institution &dv lecturers introduced
incentives for students to engage even more wigntsvoutside the classroom.
“What | like about my university is the balancewe¢n theory and
practice and they really encourage us to get iresblvith the industry.
We've got a passport points scheme where we gatgibiwe volunteer
for events or work in the industry. With my pointgot free membership
to The International Special Events Society (IS&8jth £300; it's a great
incentive.”
Likewise, Brenda, (institution-C, level-6 2015) ¢aiped how a PDP scheme at her
institution runs through every year of study and helped her engage with work and
thereby meet her expectations for the award.
“I've had experience at every level [of study] winidk directly with
companies and have built up a portfolio of hourstigh my PDP. | have
to do this as part of my course and even thouglrgmot assessed for it, it
has really met the expectations | had of the coanskgiven me a great
experience of working in industry as well.”
It appears that the adoption of EL in EME is toegssa number of skills in education

that were previously unachievable. EME awards powide students with both

classroom and EL activities ensuring the comprekertsM skills and abilities are
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tested. Those more suited to the hands-on appreaeive both the training and
experience they would have anticipated at the pafichoosing events as their
vocational path. In a related study that used &€k eeans of creating university-
industry partnerships (Rawlinson and Dewhurst, 2@8as concluded that such
approaches develop the skills for a smarter wodeorThe value of practically
delivering events or EL as part of an EME awardeapg vital to the quality of EME.
Swaray (2012) argues that students should not $&vearecipients of knowledge

from the lectern is supported by both student aoturer responses.

One of the most notable themes from this researttei juxtaposition of perspectives
from individuals who were students and are now gaées in employment. There is a
general theme of approval about use of EL combwi#dthe overall balance and
quality of education received. This is in contriastheir perceptions whilst at UG
level. Many of the graduates said their educatiat numerous problems while they
were studying, including issues with the relevaoicsubjects covered and the
emphasis on GW. However, on reflection after bamitpe workplace for a
reasonable period of time having reflected on ttieie at university, graduates from
more recent years have come to appreciate howhlaltize areas of learning they
considered insignificant at the time of learningd@roven to be in the workplace.
Jolene’s (institution-B, 2014 graduate) point belotilst making this finding explicit
also highlights a communication problem betweersthdent and the
lecturer/institution that is observed by graduatisr having attended modules that
did not appear relevant at the time. Jolene sugges lecturers’ need to be clear

about the value of these modules in context to Bblene stated:

“[if lecturers could provide] more explanation, nbayjwe] would have
managed our expectations a bit better. Sinceléftd’ve realised the
reason for it and that actually everything thatl@aned was really
valuable. So maybe just something a bit more eniiduction about why a
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lot of the content is general would have just helfoe people to
understand why we were doing the modules we werggdo

It is fair to suggest that lecturers could presemhething rather more informative and
with a long-term interpretation as well as shortrelarifications during the induction
period. Lecturers could be more explicit in coutseumentation and during course
delivery by assisting students’ understanding amareness of the general learning
they will go through and the skills they are acopgrand their relevance to the
workplace (Shah et al., 2004). In contrast, wttile clarification could avoid
dissatisfaction amongst students as they progiless,discussed later on the
perceptions of lecturers suggests that a numbEM# lecturers appear to prefer a
fully event focused curriculum, rather than thduson of a more general curriculum.
The module feedback that is completed by the stueirh semester could be
highlighting dissatisfaction with these generalibass modules as Jolene purports to

above.

There is evidence to suggest that graduates hagdakn shown to misunderstand
the needs of the employer. Much can be put dovenldck of experience as Fink

et al. (2010 p45) argue that:

“Graduate students want it all. Graduate studesysthat their training
program should, to a great extent, provide oppdrasifor the
development of each and every skill asked aboutwéver, employers
don’t expect it all. Most employers have cleaopties among the skills
it expects new graduates to express “

Antony (institution-A graduated-2009) who has sitefethe events industry
complained that opportunities to progress in induskre far too limited. This aligns
with Robinson (2008) who argues that graduates bhawarealistic vision of what
their career path would be upon graduation. Bloretred. (2009) maintain that
employees evaluate many of their experiences atiosl to what they expected a

particular job would be like and what they thoutite job should provide them when
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they started. Antony said he had left the indukirythe Banking Industry because the
likelihood of earning a decent wage meant spenfdingpo much time on a low

income:

“It just wasn’t worth the effort. | was really ke¢o work in the industry
right up until | looked at the long-term careergpects and compared it to
another. After two jobs and two years in the indydtspoke to a friend
who was earning twice as much as me after six nsanthis job. My
decision to move on was instant.”

While the ability for EME to create high qualitycawork-ready students is evident,
the industry itself is not always meeting all oéithaspirations. From the bottom up,
the challenge can appear to be a daunting andeactomsuming undertaking that some
graduate starters are not prepared to see throlighlure of the salary for graduates
in a position to choose in today’s demanding lifesst will probably always win. The
reason for studying events in the first place, Wwheca lifestyle decision, becomes lost

in the process.

4.2.4. The growing case for attention to gender

In the student questionnaire, 91% of student redgats said they were female with
the remaining 9% male. Not only does this infolioraprovide data as to the profile
of the respondents, it should serve as an impofaatar for the future design of the
EME curriculum and the industry as it has beenatgaly proposed that student
gender has considerable influence on individuahieg style. It should also be
considered for recruiting purposes (Mohr et al]20Carfagna, 1993, Beaulieu and
Love, 2004). Little evidence exists to suggesséhieends are being addressed and

while there remains limited research on the genfistudents involved in EME, the
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data gathered does align with a continuing argasdgarch in the workforce

(Peoplelst, 2013a).

A recent report based on a survey that considéedénder of employees and their
level of seniority. The survey found that acrdsswhole industry, the gender split
was 34% male and 66% female (ExhibitionNews, 20F6gure 4.2.4 provides further
details of this section of the survey where thé tivivards a female-dominated

industry is visible up to, but not including boaedel.

Figure 4.2.4: Gender & level of seniority in evers employment. Exhibition News
(2016)

Total Administrator Co-ordinator Executive Manager Director Board CEO

Male 34% 14% 14% 22% 31% 51% 75% [ 749

Fernale | 66% | 86% 86% 78% 69% 49% 25% [ 26%

Studies that were not gender based but includedegerbservations noted rates of up
to 95% female participation in events studies (Ge@d Clarke, 2014b). The data
would also support the well documented view thahynaarts of the events industry
are dominated by a female workforce (McCabe, 2&bhson, 2011, Beaulieu and
Love, 2004, Larson and Wikstrom, 2001). AdditidpaGoldblatt (2000) anticipated
the gender balance in the event industry and stegiesen the boardroom gender
balance is shifting and by 2025 women will domiratents management at executive
level. Previous studies in the UK found that 55%\@nt managers in the UK then

were female (Peoplelst, 2010 p37) emphasisinghiftars recent years.

The overall interpretation would concur that wonaea foremost across the whole of
the events workforce, but less so in positionseoi@ management. These findings
are aligned with data from an analysis of the laldorce for the UK hospitality and
tourism industries for male and female represemtadcross a broad set of

occupational groups (Peoplelst, 2013a p35).
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The gender of EME lecturers does not initially agpe contribute to the design of an
award. However, research suggests this is of derably more importance than one
would generally expect (Ajasa and Salako, 2015aE®)15, Crilly, 2013) to all
curriculum design and is certainly nothing new (@ana, 1993). Of the 54 lecturers
who completed the lecturer questionnaire, 57% weake and 43% were female.
Even if the gender of lecturers was not considévdzk of particular importance for
this study, it does provide some data profiling aras therefore considered a

worthwhile question to include particularly as atlemark for future research.

When compared to findings of the HESA (2015), taecpntage of female lecturers in
this research is slightly less but in keeping with UK average of 45% female
lecturers. Considering the organic drive towartirgely female industry, it would
currently appear not to be spilling over into edicca Bob et al. (2005 p113)
discovered that upon studying the demographic lerofievents, the prevalence of
male spectators and participants is similar todsehroughout the world, suggesting

that males compete in, watch and attend eventevdnhales deliver them.

4.2.5. Student preferences and preparation for work

It was expected that the data collected from stisd@nthe survey about their
preferences and preparation for work would be iotimive considering it was
answered by all three levels of UG students. rtloareasonably predicted that
students at levels 4 and 5 may feel they are yedaoh a level of preparedness for the
workplace and this does appear to be reflecteddarstudents’ response. However,
Figure 4.2.4a suggests as level 6 students begifinthl stages of UG study,

individual confidence is evident and the ‘not vergpared’ results decrease from
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20.8% to 11.6% with a shift towards the ‘well pregahi and ‘very well prepared’

columns.

Figure 4.2.5.a: Preparation for work Level 6 compaed to responses from all.

50% - | Level 60nly Il A students

41 9% 42.8%

40% |

30% -

20% -

10% -

0%
Not very prepared Adequately prepared Well prepared Very well prepared

Additional fears from outside university that exdglgin to trouble students as they
approach graduation. This was summed up by Dddnevérsity-A, Level-6 student)

a student who was interviewed, just before subngthier final assignment. While she
considers her award to have prepared her wellfgril@yment, Donna raises two other
issues with regards to seeking employment aftatuggon. These include
competition and going back home to work. In heylamation, she emphasised her

confusion and feelings of being lost when she erpth

“I think I'm prepared it’s just the industry is sompetitive and | don’t
know where I'm going to go. In [my home town] Adeen there’s not
many event venues so there’s just no option. §o lhack to Aberdeen,
I’'m going to be an admin assistant or somethingnil company and
probably get paid better but | want to work in egeso I'm looking at
Glasgow where there are more venues.”

While this statement suggests uncertainty as gtemtubeckons, it also reflects a
sound representation of how students have become engnisant of the employment
situation. What students are actually preparimgsainclear due to growing
employment uncertainties and students expected tedponsive to ‘fuzzy demands’

in the labour market (Schomburg and Teichler, 2806 However, in contrast to
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Donna’s point of view, Nikki (University C gradua2@01) suggested that the majority
of her award provided her with no preparation F& industry at all. She expressed

her frustration with her UG experience by stating:

“We were being taught silver service which was @fimerest to me and |
remember doing a session on risk management.hiéllécturer was going
on about was, “so you're in a farmer’s field andiye got this marquee
for a wedding”, that’s all it was. There was nadieing. But then | did a
placement after my second year and | remembentalki the company
owner and told him it's absolute s**t what I'm syig right now, I’'m not
gaining from it and he was like, “I totally undeastl and | can see what
you're learning is bo***cks.”

William, a mature student (University-C, 2000 Grat#i) suggested that while the
award maintained a focus on the subject and heaugtad with a good degree, he
expressed indifference and felt it necessary toediately apply for a Masters as he

commented:

“My first degree made no difference to me as a@erkdidn’t feel I'd
actually improved or learned anything | didn’t @aldy know, so it was like
well what was the point of that? But just one nhanto my Masters |
knew it was what | needed.”

William may have felt the UG award served littlepose. However, without it, he
would never have been accepted at the Russell Gdaiyersity he attended for his

level 7 studies.

To give an indication of how students felt towatigsir preparation for the workplace,

the data was further filtered to see the perspediievel 4 students.
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Figure 4.2.5.b: Preparation for work — Level 4 only(from 43 responses)

25
20
15

10

Hot very prepared  Adequately prepared Well prepared Very well prepared

While it can be accepted that students at Levebdlavnaturally feel less prepared
than students at Levels 5 or 6, opportunities ttvate new students for the
challenges ahead and engage with their programmsiidy that would improve their
learning should not be overlooked. Adapting toktieenvironment can be difficult
and lecturers should place greater emphasis orrstadding the level 4 student
learning experience. Research in this area sugt@atl 4 students have much lower
confidence even at the end of the first academae ffean those at levels 5 and 6

(Jepson and Clarke, 2014b).

To support the data gathered on the students’ vaawlghe perspective presented
above, Figure 4.2.5 below shows how effective thdents considered the award was
in preparing them for work; particularly in the ewe sector. The overall results here
suggest a good level of consistency with the sttgiehosen vocation. However, the
responses from level 6 students, while mostly pasdo include a number of less

encouraging responses on their award.
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Figure 4.2.6: Effectiveness of EME award in prepang for work in events

B Aanswdens [0 Level 6 Only

T 6 0%

B0%: -
BO0%,
0% -
0%
20% -

T -

[ 5] . -
Very effective Heither effective nor Ineffective Very Ineffective

66% of all EME students consider their award vdfgative in preparing them for
work in events but the very ineffective responssssrfrom 8.2% for all students to
11.6% of level 6 students. Further qualitativeeegsh in this area is required as the
responses may be due to a number of factors. Tduese include the timing of the
survey, the quality of the award itself or even élestence of anxiety among students
who are about to graduate. It is also possibleabatudents prepare for gainful
employment, they are aware that there is a corditask of employment
opportunities for graduates (Millward, 2003) anangetition for vacancies is on
average of sixty eight to one (BJAM, 2010). Thisaid to be due to an exceedingly
large number of graduates from all fields of edioraseeking permanent jobs in their
chosen occupational area (Heath, 2013). Addeklisad the reported high rate of
unemployment in the hospitality sector (Peopled®1,3a) that is producing an

intimidating set of circumstances for graduatingdsints.

Another reason for the change in mood as studpragiress to level 6 could relate to
the effects of the recent GED lingering in the nsiind students about to graduate
(Mercer, 2014). Preparation for the workplace ddag¢ somewhat overlooked as

education in HLST focuses on developing profesdierpertise (Yorke, 2010). If a
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sense of professional expertise is achieved ateasadevel, then a sense of
confidence towards seeking and obtaining gainfydlegment towards the end of
their studies should naturally follow. However guggestion concurs with the
Bourner and Rospigliosi (2008) view about the latkupport higher education
provides in preparing students for graduation. ihs&tutions involved in this
research all have considerable post-qualificatigpsrt in seeking employment, but
how much actual engagement events students hakrehgse offices is potentially

another area worthy of further research.

4.2.6 The significance of First Destination Employmnt (FDE)

Questioning the value of HE is a relatively regaiménomenon and one of the key
performance indicators of an award or institut®rDE. The destination of graduates
from degree courses are closely monitored by eastfiution. What is less monitored
is the students’ perspective on where they seedbles actually working before they
graduate.

Considering the data provided through the queséimaron the effectiveness of the
award for FDE, Figure 4.2.6 shows the studentspeets/e on their objective to work

in the events industry, or indeed if they had deditb seek FDE in another sector.

-144 -



Figure 4.2.7: Planning to work in a particular areaof events management
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area | want to work in | have a number of other but | still want to work in work in the events
options I'm interested the events industry industry anymore
working in

Overall the responses are positive and the maj@artyund 90-95% of students)
suggest they will go on to seek employment in éosexf the events industry.
However, as in Figure 4.2.5.a (p135), Figure 4s2@ggests some deviation by level 6
students as there is less certainty that the eusthiistry will be their actual FDE. The
increase from a 5.7% response from all studer@s3% response from level 6
students is significant. Approximately 30% of stats (30.2% level 6 and 28.9% for
all) have indicated a specific sector of the evamdsistry which they would choose as

FDE with the corporate sector being the most papula

The responses that suggest uncertainty over FDH beuelated to wider discussions
around graduate employment (Tran, 2015, CulkinMalick, 2011). While research
that has examined the specific destination of aldr groups of graduates is limited
to a few industries, the information on FDE for eigemanagement graduates remains

largely under researched outside of the studemtisiastitution.

Students were also asked to rank six specific secofficevents to illustrate the
preferred sector of work within events. Studengsenrequested to complete the
guestion even if they had not fully decided thastfdestination. This prevented the
students from opting out of the question. Figu&# below details the student
response. Considering the breadth of possibiNti#sin the events industry alone,

this remains a difficult question to answer for matudents; particularly when
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making such a choice is part of the much wider @se®f personal growth and

development (Oreopoulos et al., 2012, White, 1968)

Figure 4.2.8: Preferred FDE sector of work when raked 1-7

e

1 Conferences & exhibitions

2 Festivals and outdoor live events 55 38 18 19 7 14 6

3 Incentive travel 7 21 23 34 37 28 7

4 Self-employed support business 13 20 32 22 38 29 3

5 Theatre 0 11 23 15 40 57 11
6 Venue management 15 30 32 39 22 16 4

7 Other, please state 33 2 3 1 0 5 123

There is a marked preference in first and seconetcetoptions namely, 1
Conferences & Exhibitions, and 2: Festivals andioat live events. The popularity
of these sectors may relate to the content ofwegdthe students are undertaking or
the fact that students give less considerationeddss dominant sectors. There may
also be the possibility that students are not catsing the industry this way in their
own minds. Their own responses in the option ‘Othvided examples of more
specific areas within events including, Wedding®)(Bports Events (6), Corporate
(5), Marketing (3), Entertainment (1), Not for AtdEvents (1), Educational Events
(1), and Fashion (1). Remarkably, ‘other’ was exhlast by 80% of students. Not a
single student response considered theatre ast &lfimice. Again, this could be due

to the content of their award.

The broad range of student choices in this studytasise how diverse EM is while at
the same time how comprehensive EME remains. ®hsiderable inclusion of
weddings as a sector of FDE by students and graeslistontrary to the perspectives
of lecturers who have suggested they would predetorcover weddings at all in the

curriculum. For further information see Ryan (2D1&herefore, either the lecturers
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are out of touch with student expectations of thard, the attraction the award
presented to the student is misrepresented inrdgggmme or, students arrive

believing any EME award will satisfy their desicelte a wedding planner.

To try and reveal even more specific data, a suppteary section to the question
allowed students to include the area of the eviedisstry they planned to work in. In
Figure 4.2.8., the limited range of suggestiondetis have made for themselves is
notable. Apart from Wedding Planning and Charieiit Fundraising, the
suggestions are limited to just a few broad seabevents. This could be a reflection
on a number of situations including a lack of knedge or understanding of what jobs
are currently available in the industry, studetitksg to the broader aspects of what
is covered in their award, a shortage of guidamogiged by lecturers and/or the

institution, or a narrow-minded viewpoint from batudents and the lecturers.

Figure 4.2.9: Individual student suggestions for FB

Area of Events Industry Total choices | Area of Events Industry Total of choices
Corporate Events 11 Charity Event Fundraising 2
Wedding Planning 8 Venue Management 2
Festivals 8 Live Music Production 1
Sports Events Management 3 Cultural Events 1
Conference And Exhibition 3 Entertainment 1
Marketing 3 Music 1
Operations 1

It is considered important to mention that othed@pth research into the destination

of students at 39 institutions delivering the JAR®cipal Subject N8 (which includes
the N820 Events Management awards) was conductetstitytion C. Their data
suggests 91% of all graduate students at the B@uitiens are either in work or still in
education 6 months after graduation with 49.7%ssoaiated professional or
management jobs (C Institution, 2014). Other FBgearch considers the success rate

of graduates becoming employed and suggests gesdinam the top two universities
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in the UK have a 1-in-8 chance of success comparadl-in-235 for post-1992
graduates (Redmond, 2006). As events managemeat iaught in the top 21
universities in the UK (CUG, 2015b) these statsstidd to the previously discussed
employment issues for graduates of EME. Howeweretis no evidence of research
to establish the amount of events management posifilled by graduates from the
top two universities or how engaged these instingiare with events employers.
Conversely, there is evidence of improved alliarmetsveen post-1992 institutions
delivering EME awards and the events industry ti@s®ciations to create cross-
industry internships and training programmes (Reg2014). These new
relationships should improve the employment chan€&ME graduates from post-

1992 universities across the events industry.

4.3. Summary

This chapter has analysed the data gathered frestaane interviews and
student/lecturer questionnaires. The responsesdaa during the interview process
and the questionnaires have resulted in many perges being presented on the
current state of EME. As well as individual perspees, substantial and significant
levels of satisfaction with EME are evident frontlbtecturers and students ranging
from the subject knowledge of lecturers, the metbioi@aching and learning and the
levels of support provided to students.

The widespread use of NOS has proven to be slaptske across EME institutions
although the presence of an events accreditatiatdyoovide a much needed boost,
not only in installing standards of education dgban recognition for the profession

and the professionalisation debate. Along witk thithe need for institutions to
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support academic staff in creating an award thghsaiwith the needs of industry as

this will prove crucial in professionalisation beaog a reality.

This research highlights the case that some bualhstudents have their own ideas
about prospective employers and these are widarngungtheir character and
necessitate a broad range of needs specific toadhesen area of events management.
This research suggests that a considerable pegeeotastudents remain undecided
about who their prospective employers might beughmut their studies. The
pressure on EME being responsible for teaching batt and soft skills will continue
as more is understood about the principles of @scitejob interviews and the type of
graduate employers in the industry require. EMg&hade significant changes to the

curriculum in order to address this issue.

The continuing shift from a male-dominated to adeydominated industry is as good
as complete. Only the boardroom remains resistethis organic (albeit seismic)
slide towards female dominance in the workfordewill be fascinating to see how the

industry develops in the coming years as thisfisstin any business environment.
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Chapter 5. Conclusions

5.1: Introduction

The purpose of this study was to examine EME thndhg experiences of LEGS in
order to understand how events awards are desaymetiow EME meets the demands
of students and the events industry in order t@eoé the quality of this vocational
award. Itis accepted that EME is available wortterand the conclusions in this
study are not considered generalisable to a lgpgeulation. However, EME in post-
1992 institutions in England can reasonably be @teceas being at the vanguard of
education in this field. Furthermore, this relativsmall-scale study has provided

significant insights into the delivery methods, ®ort and quality of EME.

Those who teach EME may consider the findings eragpng and be re-assured that
much of the criticism from the press and a smathber of stakeholders (Benjamin,
2014, Fisher, 2013) is unjustified. This includes breadth of industry experience
that lecturers have and understanding the impagtahthe skills required to work in
the sector. Industry may also be re-assured lieatetsearch shows a considerable
amount of satisfaction and relevance with the EM&rds from graduates in
employment. Furthermore, the continuing discussimetween education and events
industry trade associations (Peoplelst, 2013a)ldlumvelop more opportunities for

collaborations. Something that is long overdue.
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5.2: From gaps between education and industry to nmaging

expectation

The supposed gap between education and industohwiiais caused considerable
debate for the past decade would appear to stprésent. During this study,
considerable developments have been witnessedslihts research suggests, much
of the criticism that includes the lack of indusknpowledge of lecturers and the poor
guality of education in today's EME is largely watlt substance. Responding to the
criticism as a collective has had much less ohgpeict. Institutions develop awards
independently making each award unique to thetutgin. This may be a factor in
explaining the reason why EME is actually not iposition to collectively defend
such issues. There is no advantage to be gainad mdividual institution in

defending the case for education as a whole.

This research has presented an opportunity for EdvEop the ‘gap’ debate and

move on to the more relevant problems raised srésearch. The whole concept of a
gap between education and industry is illogicéls fight to discuss gaps in

education, because education and industry areaepanmtities. This research has
however evidenced a considerable amount of colé&lmor between industry and
education. The source of these continued suggestibgaps can largely be put down
to event conferences where topical subjects foatesre sought to fill the panels.
Instead of researching the subject and observimgléivelopments made between
industry and education, it appears that conferenoe8nue to bring panel members

together who are unaware of developments in EMEohastry. A small amount of
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preparation on the part of the organisers woul@akthis to be the case and provide

an opportunity for better informed topics of dissios.

The reality therefore has been a continuous tengeaate on the same issues using
the slogan ‘gaps between industry and educatiotii@attraction. The practice is not
unique to EME and the events industry. Markettggineering and other vocational
awards have been accused of the same problemvidudily, EME institutions have
developed their award according to highly scruédistandards. While this research
suggests gaps between education and industryusreatessary topic that needs to be
moved forward, the ability to move at all is hineleiby the education sector’s failure

to provide leadership with a collaborative sensdiadction.

Representation for the sector that actually reablek to individual lecturers creating
a sense of leadership is scarce and the orgamsatibo claim to be representative of
the sector, such as AEME and IEM need to be muate mctive when issues are
raised. To a large extent, AEME is representativibie education sector and holds
annual forums while IEM is yet to prove its existerbeyond a website. IEM may
have gained a number of influential supportershaggovernment representatives
and chartered institutions, but it is yet to efiieslly reach the organisations it seeks to
represent. Without influential leadership, litdigriation is anticipated from the

existing state of affairs.

The issue of managing the expectation of LEGSgsalnly the greatest challenge
ahead for EME. Leadership in driving every issaieHME forward is ultimately the
responsibility of its representative body. Moregvke challenge of collectively
delivering education that meets the expectatiortkekey stakeholders can only
really be achieved by uniformly adopting an evasreditation. It is suggested here
that whichever representative organisation takethigrchallenge, will ultimately

become the lead representative organisation.
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During this research project graduate observasoggest that general business
awards that include limited event management-basmtlles are being passed off as
an education in events. While many transferablésske taught, this approach
ultimately contradicts the original student expgotathrough a marketing process and
in the long run creates dissatisfied studentss dtcepted that many of the critical
observations come from long-term graduates, bfutllp understand and actually
address this, academics must begin to understaacewihe student will eventually

work beyond the simple explanation of within themts industry.

Chevalier and Lindley (2009) suggest there areetheeels of graduate seeking
employment. These are ‘matched’ (to the occupgtiapparently overeducated’ and
‘genuinely overeducated’. Some events stakehokleggest EME is not capable of
generating any of these. In contrast to this gamd in planning for the future
development of EME, a recent Event Management N&&iag group meeting
(AEME, 2014a) revised the key purpose for eventagament to ‘create and deliver
opportunities for people to participate in an ewenineet audience and stakeholder
needs to achieve economic, professional or sobjakctives’. Part of the process in
achieving this key purpose is for EME to ensureialper of skills, knowledge, and
abilities are transferred to current students wiibdeliver these objectives. What
EME may perhaps be producing if it is not desigwéti industry in mind, is another
and all-round less desirable level of graduataunstitably educated’ both for the
student’s employment objective and the industry.eBsentially placing one or two
event management themed modules inside a genesiaklss award timetable, the
unsuspecting student is in effect being cheatedbatvocational education. The
suitability of the qualification can only be reduadl the preferred employment

objective of the student is compromised.
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5.3. Meeting industry need

From a teaching perspective a great deal of detetion is evident that keeps EME
moving forward. However, there is also evidenca Hck of lecturer confidence in
their institution’s capacity to develop and acaepiv teaching approaches that would
address the ongoing developments within industitye complication education has in
addressing this is made even more difficult bywlag in which the events industry
works. However, recent developments in EME awaalgled with the student and
graduate perspective suggests EME has alreadyambeensiderable ground in

meeting the needs of industry.

It is evident from the interviews conducted withgayers that the events industry
works largely in silos. Those who work in the aneihce sector or those who work in
the festival sector generally maintain their incomthin their specific sector by
building relationships with others in their sectdiere is some cross-over, but this is
limited to a small section of suppliers. The NEME award is an all-inclusive
approach that covers all of the events sectorssingle programme of education. On
the surface this has appeared to some as a shegdlorgach receiving criticism for its
lack of suitability to industry need. However, #ndence provided by students and
graduates in this research suggests that the chenBswe approach is more than
adequate in creating work-ready graduates. Stademt graduates have expressed
considerable satisfaction with the quality and eahbf awards. Current students with
a preferred area of employment have also revebhbtcehough opportunities exist for

them to concentrate on this within the programmstady.

The research has also identified that the curremses of student and graduate

satisfaction with EME awards is a recent phenomerieME graduates with more
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than five years in the workplace are not as comgitary as to the quality or indeed
significance of older awards. Based on the redwiells, knowledge and abilities
required for industry, the EME curriculum of todaymuch unlike EME in previous
years. During the course of this study, EME hadersgnificant progress in
addressing the needs of the industry through éiesvsuch as the broader inclusion of
NOS in award design and the widespread inclusidblLoand other live and group
activities. The pace of this progress may notdbfast as some in both education and
industry circles would prefer to see. However,goess is evident and it would appear
to be happening in a much more transparent wayceShe requirement on lecturers
to satisfy what Keep (2012) considers to be thepmimg, sometimes incompatible
demands of industry, this is a significant develepitn It would appear that EME has
come some way from trying to engineer an uneasanisal between divergent industry

demands and academic necessities.

EME awards have developed from an existence thgeirbas a glorified extension of
related subjects to comprehensive industry-facthgation. The widespread use of
teaching methods that allow for the testing ofréguired skills through EL and other
practical tests is testament to this. Howevethe&sresearch has discovered, the
prospect of introducing more contemporary approsithé&ME in some institutions
remains a challenging prospect. While this mafaat be an unachievable demand for
some, the desire from lecturers to advance th@uesid delivery of the curriculum is

widely evident and very much desired.

This study suggests that much of the criticism aimeEME can be put down to a
lack of appropriate communication. Even though EsIBignificantly represented as
a collective, those who claim to represent theasdatk both the visibility and unity

to effectively deal with any criticism. At besgramunication in EME is largely
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focused on sector developments. At worst, reptatien for students, graduates and

EME itself is limited to a minority of active pasipants.

54. ‘Event Events’ and ‘Management’

When considering excellence, professionalisatiahtae expectations of the student,
the title of the award itself must come under sogut The choice of name for an
award should naturally be representative of thgestib Strangely, EME appears to
have three different word failings in a two-worteti Some use the word ‘event’
before management and others use ‘events’. AEMé&n{s management), IEM (event
management) QAA (events management) HESA (evenagement) all have
different opinions on which is the correct termmbarly, academic journals have the
same conflicting title issue. This may seem tfitaat it should be one or the other.
From a personal perspective and considering ic@llactive phrase, it is the events
industry and therefore should always be referreast@events’ when referring to it as a
means of academic study; unless of course it isifspaly expressed in the singular

mode.

The use of Management in the title of the awatd some extent misleading and can
lead to misperception with grander expectationsyfstudents and graduates. The
over-selling of awards discovered in this studyhvgtand prospects for graduates is
completely misleading and only adds to the misustdedings. EME awards through
name alone are suggestive of ‘management’ posibeny) the consequence of
successful graduation. It is therefore perhapbeletely vague. Literature supplied
by institutions could be clear that the award iswttthe management of events and

that graduation will not guarantee a managerial.pdle expectation of obtaining a
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managerial position may take a number of years iugrk an entry-level position.
The working environment experienced may be gootthHmiremuneration and

promotion prospects are often not.

It is possible that an award entitled ‘Event Operst’, ‘Events Studies’ or any other
specific aspect such as ‘Event Marketing’ or ‘Evieagislation’ could serve to
accommodate expectation more satisfactorily. @proach would also allow for a
more dedicated approach to the curriculum by redpttie potential breadth of
subjects that are covered under ‘Management’. d@ssian award entitled ‘Events’ in
the same way that awards are provided in ‘Markébng_aw’ should be no less
appreciated. However, the opinions of the ingttis management and the potential
reduction in student numbers would most probabiyiehte the possibility of such a
change. This issue may also be a contributorég#nceived gaps between industry
and education. As suggested above, more speaifatling could bring certain sectors
closer to education and improve relations throughenappropriate links with industry

support organisations.

5.5. Meeting the employer’s skills, knowledge andudity

expectations

A central aspect of the research was to understamdEME realises the expectations
of students by developing the necessary skillsireddor work in the events sector.
Using the award as a means to improve employmeayaraymities is arguably the
primary reason for attending university. To g@ilain the events sector, an
individual’s skills, knowledge and ability will hawvto be tested. This research has

discovered that EME awards today apply a greatafeainphasis on both the hard
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and soft skills required to work in events. Ther@ase in the teaching and testing of
soft skills demonstrates EME’s continued developnmepreparing students for the

workplace.

Considering the events industry is dynamic and temrly developing, responding to
the changing industry need is another ongoing ehgé# for education. This research
has discovered that today, employers are placistgggl much, if not more emphasis
on an individual's ability and experience when cing new recruits. These two
attributes are much less academic and tend todwepithrough industry and personal
engagement. If this is to be the future of EMBEyhbis is achieved will require even

more contemporary thinking in how EME is taught.

The study illustrates that experience gained frasrkimg in the events industry was
preferred by employers to a HE award. Even whenigersity graduate was
employed, an EME award did not prove to be the nmagbrtant factor to the
employer’s decision. This could appear to be ticism of EME awards but the same
could be said for any award or certificate. Emplsyare making employment
decisions based on how an individual respondsd@fiplication process. The
prospective employee who has gained a number of'yegerience in events is more
likely to succeed because previous experience e mmmmonly requested in person
specifications. They may also be known to the peosve employer because of their

involvement in activities within industry.

The type of award itself that the graduate hasistucould be a deciding factor to an
employer as it is not in an employer’s interestesirict candidates to certain subjects.
A graduate applying for an event position with arengpecific award, such as
marketing, finance or law could be seen to be afewalue to an employer based on
the position to be undertaken. This would bene With Arcodia and Barker (2003)

who reviewed 105 job advertisements that revedledange of industries that seek
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specific event management specialisms or skillses€é ranged from marketing to
budget and financial skills. If the employer istised on specific skills, then an award
that covers a broad spectrum of events skills cbaldonsidered inferior to a

dedicated award in a specialist area.

For students to achieve through HE the level okeepce and ability suggested by
these employers, it is likely that HE would haveitmlertake a root and branch review
of its delivery practices for EME awards. Withglm mind, education and industry
could use this as an opportunity to create clogkalmorations. It has been shown in
this thesis that EL is widespread in EME. Theat#hce between the learning
experience gained ‘on-the-job’ whilst in the laggeafe environment of HE and the
learning experience gained ‘on-the-job’ in the attmorkplace is largely under
researched. Placements can be very useful andeolif@lance between the two
extremes, but there is not enough research avaitalide certain whether an EME
placement achieves the same level of respect lasnid employment from

employers.

Based on the available evidence in this researdtitenBeaven and St George (2009)
conclusion of the relatively poor consideratiorilad value of experience gained
through student projects, it is believed that apleser would favour an applicant

with a year’s experience in industry after graduats opposed to a graduate who has
a year’s placement experience. The solution paoavigrds a number of developments
in the delivery and design of EME awards. One ojymity to consider would be
considering placements for students after gradomatidhey could then be seen as both
an incentive to students to do well by guaranteemgloyment opportunities and the
motivation for employers to connect with local ingions. Most placements are paid

at similar rates to FDE so the value to both tlalgate and employer is conveyed
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through more knowledgeable students and genuinardsw This requires

considerable further research as knowledge of ptattices is not known.

Another opportunity to consider would be to opegrybed the expectations of the
employer in the design of an award and includectliredustry involvement with the
award. This would be a particular benefit on aaegl basis where specific events
industry knowledge is in demand. There is no ddudsh the research that employer
expectations are considered when designing an awardhis is not always a clear
expression in the institutions award informatidy making this information clear,
considerable progress would be made in removingvaaynderstanding between the
two disciplines. The misunderstandings that haenldebated in this study have
been explained as a lack of communication betweeunsitry and education. Without
these collaborations, it can appear to be a casdwafation second guessing industry
requirements and employers assuming educatiorprallide them with the kind of

graduate they need.

Alongside these observations for improving acce€sME, the study was approached
with some pre-conceived beliefs based on previndsstry experience. It was
maintained that lecturers were often ill-equippedtetach the required skills in a
classroom environment. This assumption was basékdeoclassroom environment
itself, academic provision and accessibility ofipguent in the classroom or the fact
that they are in a classroom in the first placele® events management. My
experiences and observations mostly as an everfessgional suggest that the
industry has historically attracted people wholass academic and more practically
minded. This, along with the limited period EMEsHzeen available, is why so few

events employees can be found with a degree ineweanagement.

In contrast to this perspective on the amount ehé&vemployees with an events

award, ExhibitionNews (2016) research into everasagement employees recently
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found that 59% of respondents hold an award of ssontewith 21% of respondents
having a degree in events management. This isdrmeong case if an unusually large
percentage. However, when the study’s methodviswed, the large percentage is

due to the survey being aided by members of AEMENIE graduates.

Therefore, with these things in mind, my perspectias that the relationship between
the student, the subject and the HE environmentnweafully amenable to fashioning
employment-ready graduates. Many of the techmicdlhands-on skills required are
at best challenging to impart in a classroom emvirent. However, this view has
changed somewhat during my time as an academimanel notably during this
research. It remains a challenge to address fec&ations of all employers through
the N820 award, but recent developments have toéd to the creation of an award

that largely does deliver employment-ready gradiate

In considering the industry, the need for softlsMilities is universal. The
personality of the potential employee will havartdlude these skills. Therefore the
events graduate needs to be proficient in both &iaddsoft skills. While some believe
EME is not capable of teaching these skills, ttadityeof the event manager’s ‘hunch’
or ‘tacit knowledge’ are skills that are derivedrfr the many years of experience
obtained from working in the industry. That istself a learning process and
something that therefore must have the capacihet@ught. The difficulty in
achieving this is not with the individual, it istwin the method of testing the

individual.

In the UK today, there is considerable emphasisgalan obtaining a degree by
attending university full-time. Other, arguably recuitable methods (particularly for
the events industry) such as apprenticeships fzagelly been ignored (Martin, 2011).
The inclusion of apprenticeships and work-baserhleg on UG EME awards has

increased since the beginning of this study biltlatks widespread availability. The
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institutions in this study provide a variety of aggment options for students. Only
one offers its N820 UG award to people with a fule job. UG EME awards
currently place an emphasis on written assignmeamisfixed daytime attendance
above practical skills and remote/flexible attermanThe former is unsuitable to most
people employed in events. This suggests thdikiléhood of increasing the use of
apprenticeships and work-based learning at UG liswvadbubtful; unless the system is

reviewed.

UG education could be more appealing to industryemewing the customary
practices of delivery; not just as a means of ghong new employees, but to develop
the current workforce’s hard and soft skills. Tenand for UG study from people in
full-time employment is not covered in this reséaaad could be an opportunity for
both further research and education and industbyiid closer links. Location may

be a factor as the business and institution waukbime extent have to be in proximity
to each other. The only other consideration wdnador institutions to tailor the

award to actually suit specific occupations. THdea benefit of these approaches
would allow for long-serving employees who had aggiven up on the idea of

achieving a HE award to top up on their knowledgewven complete an award.

Models implemented by the Open University for exegow individuals to

complete modules in in much more flexible manngnis includes paying for each
module separately and not for a whole semestetamteanic year. Students structure
full-time study to fit in with work by studying fra home, in the workplace and on the

move with the use of mobile devices (OU, 2015).

Ultimately, the reality for students who are atteglcto attend certain universities
through marketing material suggesting employmeatlagh level is that these
positions are really only possible to achieve aftany years’ experience and success

in the industry. Furthermore, while it is possjbtas highly unlikely that students
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will secure a lucrative management position up@ugation simply because of the
competition for places even at entry level. Thewedge and skills required to
undertake such important roles is built up over yngars of experience. University
A who suggest students will be capable of gainigmagement positions for Mega
events is wildly misleading. It was discoveredtigh personal involvement with the
2012 Olympics that the majority of managerial poss were sourced through head-
hunting campaigns and the organisers of the prev@ympics. It is highly unlikely
that any responsible position at this level willdmirced by sifting through the many

thousands of graduates.

5.6: Improving education through industry alignmentand support

organisations

Opportunities exist for institutions to create eoalignments with industry and by
doing so provide an indication of the focus of #weard. The more advanced EME
institutions have done this by ensuring that thayehconnections with the leading
events representative organisations. The numbserobr academics engaged at
board level with event organisations is growing@m® have connections created for
research purposes while others have built up #ioekhip by providing training
opportunities to its members. The extent of tHiedes is largely unknown outside of
the institution itself and therefore an area womhyurther research to understand how

much engagement exists and the potential for nmatéutions to follow suit.

Towards the end of this study, data that sharemnmdtion on research in tourism,
hospitality and events was being gathered by twdifey events academics with the

aim of producing a comprehensive, searchable exgiétall events research (BVEP,
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2015). This will eventually inform how much infoation is feeding its way from
industry to education and vice versa. The nexjesiaito ensure these developments

actually feed back into the curriculum and affée tontent and design of awards.

It is also important that initiatives such as thesetinue to identify new ways of
improving the relationship between education amdistry from lecturers and their
research efforts. Finding ways of linking researcprofessional practice to advance
the relationship between education and industrybleas a topic of conversation at
conferences but these now need to become widestoredidaspects of the events
industry from all institutions. Constant co-operatactivities between education and
industry are important and a breadth of expertigkiaterest could create meaningful
research partnerships with the professional assoasathat will not only extend the
level of communication but make criticism of thetdince between education and

industry difficult.

By aligning EME awards with industry representativganisations the institutions
can provide more transparent awards. NOEA (NatiGnaédoor Events Association),
MPI (Meeting Professionals International), ABPCGsgAciation of British
professional Conference Organisers) to name jiest/aall have specific
responsibility for their members that specialisaiieas such as management, outdoor
events, conference organisation, marketing andhsolbese representative
organisations represent event staff who wear elienytfrom suits & ties to hard-hats
& high visibility jackets. All are event managemsit their skills and knowledge base
is entirely different. As discussed, not all stoideare intending to take on a practical
role and take no interest in jobs where getting thends dirty is part of the job
description. While EL has been proven to be a gaddr EME, lecturers need to

recognise that the role students undertake duh@gxperience gives them the
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opportunity to engage with whatever aspect of egmpknt is suitable to them and

their preferred area of FDE.

From the many representative organisations, (Seeiigix I) a picture that provides
an indication of the type of events manager a stuchay aspire to be can be created.
This is most simply explained as following a busmer leisure path. The business
aspect would include areas such as marketing Jéigis, conferences, wedding
planning and meetings while the leisure aspect dvodlude festivals, live & outdoor
events, health & safety and events support sepno@ders. Another way to consider
this is public or private sector or audience.n#titutions were to concentrate their
award on one or the other, a better fit can be nbgdwoviding graduates that are
either leisure-ready or business-ready. This waldd provide a better indication of

what the award is focused on.

EME has evidenced its desire to move away fromttoal forms of assessment and
utilises EL and other more contemporary forms geasment. Conversely, industry
maintains a strong value on the use of examsdariployees. This observation
initially seems damning. However, when it is caesed that industry is testing the
skills of people who exercise their skills on alglaiasis in employment, the use of
exams would seem to best means of assessmen¥iBfavards focused much of
their EL in the early years of education, then ségtents through exams in the later
years, this would align more with the methods efitidustry and could provide a

more knowledgeable and fitting graduate.

Another process that could be adopted from industtiyge manner in which the
professional organisations present their trainirgemal. Module descriptors are
often cumbersome in their reading making themdiffito understand and or follow.
By presenting a simple snapshot of the skills, Kedge and abilities that the module

is expected to deliver, students can be betternméd on how they are to be tested and
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what can be gained from the module. Links to tki&SNhat are tested should also

form part of the module information.

While having suggested that institutions join fared@th representative organisations,
it is accepted that a number of complications aeated in doing so. First and
foremost, lecturers, who would most likely be raspble for the management of the
relationship, are already tasked with full teachamgl research loads. Added to the
management of the relationship is the decisionrtsttution will make on which
organisations to align with. An institution mayweao decide what implications such
alignment brings to the award. It may also meandilag if the award has a business
or leisure focus or whether it should be one famuthe other. To focus on both could
be expensive as membership of these organisatmmescat a cost. There may be the
decision of dropping existing relationships anddbmplication of offering student

membership as part of the tuition fee.

5.7: NOS and Professionalisation

There will be many difficult decisions for EME mag forward, but the widespread
increase of education/industry relations should pesitive one. It would also
improve the prospect of professionalisation. Waethis a body that represents
education first, such as AEME or one that has dnstry focus, such as IEM is of
little importance. Such alignment would creatertuous circle between education
and industry and work towards further developmewt @oser ties. Any relationship
of this kind would convey the closer alignmentadght skills with those expected by
industry. There is also the added potential fiwrimed development through

collaborative research. A framework for all EMBx® guided by and follow can be
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created through such accreditation. Considerimgevis an industry where those
responsible for the event have to prove their ienge if a disaster occurs, the need
for professionalisation becomes acute. This singkervation should form the basis
for the case. Achieving this should be built onEEMalignment to NOS alongside an

events accreditation.

The development of the NOSs in EME offers an opputy for all institutions to
openly advance the quality of their EME award. Whe@espread integration is
something that all institutions need to approveulgh self-governance. The adoption
of NOS should only be the starting point for th@rmwvement of awards as there is the
potential for EME to offer much more than a moddginment to a basic standard.
Considering the CMP model that details the jourinesn learning to abilities could be
much more appropriate to consider adopting. Howedxeadopting some, a

minimum level of excellence in award design, eitiieough the accreditation of EME
awards or by aligning to a performance standardgtrality of awards can be visibly

improved.

It is these basic principles that EME appears teelwverlooked that would go some
way to the realisation of professionalisation witthe sector. Without a
professionalised occupation, anyone will be ablerganise an event and EME
students will continue to compete with graduatesfall subjects and will, for the
foreseeable future continue to come up againsstue of being in receipt of an
award from outside the top twenty institutionsislhoped that this research and
similar research will encourage the higher-rankestitutions to offer EME as an
award. The continued rise in student numbers rsya@ntribute to such

developments in the near future.

The importance of representative organisation sapp@chieving a state of

professionalisation is both paramount and comm@atat\Vithout this support,
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professionalisation is unachievable. However ninaber of representative
organisations that exist to represent the evenissimy is exhaustive. While their
priority is to support their individual member’sets, the existence of so many could
be a problem. Not only in some sectors where thereseveral representative bodies,
but in the formation of a single umbrella organmathat represents the interests of

the industry and education.

The Institute for Event Management (IEM) is stillits infancy and AEME might be
considered too academic to take on such a positiome possibility of IEM assuming
this role might appear to be close. However, ihgigdly remains largely unfunded
and therefore broadly inactive. The most receiarmation suggests the cost to set up
and run it in the first year is in excess of £200,0lEM, 2015). To achieve this level
of support, the whole industry will need to be gigod reason to do so. This is yet
to be proven. From an event management perspettivéack of such an

organisation is akin to the circus going on tourfougetting to bring the tent. The
long-term effect has been all the participants rgore off and set up their own mini
circuses. To bring everyone back together as fiaeso many years of development

and success in their own specialist area may pimbe out of reach.

The fact of the matter is that EME is much younan these specialist and
established representative organisations. Thenpatdenefit these specialist
representative organisations would gain from ugithre industry is uncertain. It is
more likely to be a question of how much power thvdylose if they agree to come
into the fold. It can be assumed that educationldvbenefit considerably from such a
union but the high number of representative orgdiuss is evidence of the
complications that exist on the side of industfis in itself may ultimately prove to

be the downfall of a single representative bodytherevents sector.

- 168 -



To improve the possibility of a professionalisedwgation, the numerous
representative organisations who have limited meshige might need to re-consider
their influence as individuals and contemplate gaaating with other similar
support organisations. This would reduce the fragped view of the industry.
Amendments such as this increase the possibiligaofing access to a profession
rather than studying for an occupation. Withoessthchanges, the growth of EME
can only be a short-term gain for education. Withwrofessionalisation EME will
maintain an element of deficiency that in the loexgn might be seen as lacking any

real purpose to the prospective student.

Johnson (1972 p9) considers the recognition ob&psion to be one of the major, if
not the defining characteristic, of industrial ®tigs. EME should encourage and
strive for the same status. This is an enormals t&urrently, the EME curriculum
may be able to teach the student how to behavesgsioially, but to be recognised as
a professional area of study will require a masaiv®unt of mutual gate-keeping that
would exclude those who do not have the requiredanmtials to practice. Where and
how to position the gates to keep is in itself cbogped as public events can attract
few while private events can attract hundreds amh ¢housands. It should not be
expected that private events require a certificatezhts manager in order for the event
to go ahead. However, it is reasonable to suggaspublic events regardless of the
potential audience should. To put this into pectipe, individuals will always be
encouraged to decorate their own home, but recedmeofessionals are required as

soon as the effects go beyond any personal level.
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5.8: Considering FDE

EME covers a comprehensive range of subjects,2@md themes and will always
have to meet the demands of a broad range of otonpa Taking into account the
destination of the prospective student in desigiinegcontent of EME may well be
beneficial to the award and industry alike; althougreality it is largely unworkable
without clear direction provided by the institutitor students to consider before
enrolling. Aside from the uncertainty of FDE itsed is not always in the interest of
an institution to risk developing an award basedhanrequirements of a single events
profession because apart from the complicatiorsswiould bring in delivery and the
ongoing necessity for highly specialist knowledg&ould have a direct effect on the

potential intake.

In an ideal situation, FDE considerations shoulgd of the process before HE and
contribute towards the final choice of institutioHowever, being aware at such an
early stage of the decision making process is caapld for a number of reasons.
The availability of information on an institutios a whole, employability prospects,
the influence of peers and league tables and theetos of parents have all become
contributing factors that cloud the decision makpngcess. The relevance of these

concerns is an area for further research.

Arcodia and Barker (2003) suggest the HE envirortrhaa become increasingly
competitive with prospective students comparinggtagluate employability prospects
of different universities. This is in contrastdata gathered from parents’ whose
views can have a major influence on the prospestivéent’s decision. The questions
asked at open days had little to do with graduateleyability. Parental priorities

were also unlike the priorities of their childrehewn selecting a university. Rather
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than being questioned on the content and focuseo&ivard, graduate employment
figures, or where graduates went on to work, parespeatedly asked me about the
added costs the award might incur on top of th@gsed tuition fee, the living
quarters, safety and the local environment. Copntathe guidance provided by the
Complete University Guide (CUG), these priorities aot considered important when
choosing a university (CUG, 2015a). Such influecaeld be pivotal factors in
choosing an institution. Considerably more redearchis area would benefit an
informed response as the effects on a good matereba the individual and the

award may not be in the best interest of either.

FDE will remain a discussion point for some andtowre to provide valuable data for
institutions, industry and academics. However,rtbed to consider it in the design of
an award is of little value in the early stagesbelcomes a much more useful tool as
students head towards graduation. However, torwork, the honest and informed
perspectives of UG students are needed. The numhlerel 6 students who are fully
aware of their FDE is limited. Furthermore, chogsiFDE can also be considered

unhelpful as it reduces potential employment oftion

5.9: Attention to detall

While further research needs to be undertakenltpdaderstand the student
perspective on EME, the responses from studentsuayely positive and reflect a
considerable amount of satisfaction in their aw#rdir individual preparations for the
workplace and a great deal of confidence in thdse t@ach it. This research suggests
that more attention needs to be applied beforedanidg the influx of new students.

Lecturers could place greater emphasis on undelisgstudent learning styles and
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experiences as soon as they come to universitydier o improve academic
achievement. For example, a review of early engege would allow for more
freedom in the first year of study to adjust to e world. Give new students time to
focus on their own future, how to study and gainmdustry experience seems better
than submitting assessed work that does not comérito their final mark. By doing
so, the process of autonomous learning can begmandistinct route applied, rather

than expecting a whole new cohort to fall in linghwan institution-wide process.

This thesis has discovered that EME students drenacely interested in the practical
skills but that the academic skills are just asantgnt. Allowing students to become
autonomous learners from the outset will improweldarning experience and the
individuals perceived capability to perform. Byimp so, institutions can go some
way to managing their students expectations. dppoach is endorsed by Jepson
and Clarke (2014b) who looked at group dynamidbénlearning experience at an
early stage. They argue that lecturers responfblecademic delivery at level 4
should seek to establish group efficacy and aipeséixchange of views with students
to ensure students have the best possible chartmzoiming autonomous learners.
This can be achieved by identifying and respondinigwer confidence levels that are
communicated by students in the initial weeks afoadion. Creating or implementing
less-curricular activities to address new recrelit-gfficacy and confidence levels

should go some way in reducing these barriers.

From a lecturer’s perspective, line management demaf performance indicators
such as student retention figures have been exjpede This is not simply a drop out
or non-continuation issue as many students eiti@nge awards or institutions during
the course of their studies. If the institutioodsed its concerns more on the personal
issues raised by students in this study, it isiptesghat retention figures would

improve.
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Institutions pay considerable attention to detaiso many levels within the processes
of education. However, it is aspects of attentmdetail that affect the student
experience that will make considerable improvememthe quality of EME. The
bigger picture and potential of an EME award islewtly attractive to students.
However, the recognition of individual needs andaans are often lost in the

education process and only realised when it idateoto effectively respond.

5.10: Fixing the holes

Much of the criticism that has been evidenced ftbenevents industry and EME
graduates appears to refer to a time when EME mwis infancy. The effects of a
poor award appeared to have some lasting memaridsose who either graduated
from these poor awards or created the wrong immmess the workplace. During the
course of this study, EME has developed considgtatd has become much more
relevant to industry. The comments of Nikki (Unsigy C graduate 2001) and
William (University-C, Graduate 2000) when addedhiustry criticism are evidence
of the state of EME awards in the early stagese mbre recent comments such as
Donna (University-A, Level-6 student), ElIma (instibn-C, graduate 2013) and others

agree that EME awards are meeting their needs.

Problems still exist in the design of the EME cculum and academics agree that the
challenging and unique set of circumstances evaats&agement apportions to HE
because of its breadth and continued developmeniyrdoer of difficulties still need to
be addressed. These problems are highlightedchyrégs in the study in how
institutions remain insistent on stretching theiecalist knowledge taking them out of

their comfort zone, asking them to share modulés mon-EME specialist and their
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lack of autonomy when designing awards. Ultimatélgse are factors that if

maintained will always affect the ongoing qualiyg®ME awards.

The way in which EME is delivered is an area tha tesearch suggests, would
benefit from a re-evaluation. Subjects such ahitelogy, Health & Safety, Design
and Logistics advance our industry and event psodesls embrace every possibility
to simplify, upgrade and improve the delivery oépts. Without a comprehensive
review of the approach to the delivery of EME, sam&rds may struggle to keep up
with what industry requires in a graduate. A coumdéid belief in long-standing
education delivery practices that suit generalrmess management awards do not
appear to be fully conducive to adequately teachimgsting the necessary skills for
event management. This state of affairs cannguibeown simply to the lecturers
who teach on EME awards as this research suggesjsepsion is sought by those
who teach it. The comments of some lecturersigirtsearch who have come from
industry serve to amplify the frustrations indudigs with the education system at

some institutions.

As the end of the study nears, a number of coni&iopk were considered including
why the thesis did not ask if the events industoyld survive without EME. The
answer to this is that the question is too indulsicpised. On reflection however, my
thoughts are that it would of course survive. fhestion that must then therefore be
asked is, is the events industry healthier becallBE®ME? This is more education
focused and | believe | have managed to answeqthastion in the study. While a
number of critics will always remain, the eventduatry is without doubt healthier
because of EME and this will continue to improvédie increase in student numbers
alone will increase the amount of research undentakhich will in turn go on to

inform the industry and the way in which it opegate
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By reviewing these considerations, the questiogaps between education and
industry is in effect answered. It is not aboytgyat all, it is about the difference
between the two sectors and how one feeds the. obifferences can be critically
viewed as gaps, but knowledgeable observers vatigeise collaborative
opportunities. This research has discovered thatydo improving every aspect of
EME and the industry it serves is through increg$inese collaborative opportunities.
There are numerous academic opportunities that Ediid exploit as there are
industry needs that would bring education and itrgudoser together. However,
much of these require considerable investment adel/&ation from the regular day-
to-day teaching and learning processes. Thesedathe widespread availability of
HE apprenticeships and work-based learning at Wél |elirect research links with

industry, a review of placements and industry a&tyixontributing to the curriculum.

This study is not suggesting that the long-stangiragtices of institutions are the
entire cause of the differences between industdyemucation, but it is suggesting that
institutions can learn a lot more from how the @¢gendustry works. Greater
consideration for the nuances of EME from the lestitution is the first step
forward. This may be a major challenge for somaraveaders; particularly if they
do not obtain the backing of their school to impégrinchange. But without a
comprehensive review or the adoption of measureetinental adjustments, it is
difficult to understand how EME can consistentlgguce graduates that meet the
needs of the industry. Moreover, without a coesiy dedicated programme of
teaching that is evaluated by a representative buatycan accredit EME, the awards
will never gain professional recognition. Withahis, anyone can still organise an

event.

Data from the study has unearthed a number oflgsarent realities and therefore

provides a vision to inform the future developmeithe EME curriculum beyond its
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current natural path. The events industry as aglts supporting and closely related
organisations should also benefit from the data @earer understanding of current
practices and content of EME awards is presentédve demonstrated that the issues
raised are often complex and to some extent deepted in the differences between
how education and industry interconnect. From aioal perspective, they can be
summed up as existing in different rhythms. Thaetimes measured and cautious
pace of education is not always conducive to thaity of the industry. For a
contrapuntal existence to work, it is necessaryfmh to maintain respect for the
other. When this is achieved the results are $atimg; when it is not, it is a

cacophony.

The breadth of the events industry coupled withinkésidual specialisms of lecturers
can lead to problems for EME award content andrdeti Then the actual design of
EME awards has to ensure skills, knowledge, alalitgt experience are integrated
through classroom-based learning and EL activitigsis study should inform
employers while assisting lecturers and particulavward leaders tasked with meeting
the complicated demands of designing EME awardsntie@t the considerable

expectations of events employers, students andoyensl.

5.11 Strengths and limitations of the study

A number of limitations have already been discussdle design section of the study
which includes limitations from insider-researcbXjp the limitation in the use of
guestionnaires (p74), and the decision to adopsa study approach to collect
primary data. Case studies are generally perceovzedve a number of limitations,

including the subjectivity that underpins the agmto and the confidence level of
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research users to generalise the results. Assadsyable amount of this research is
gualitative research, it is accepted that this @@gh is also criticised (Anfara et al.,
2002). Itis not the intention of this study taioh that the results and findings are
applicable to all types of management awards on éw@®ther EME awards not
covered by the N820 JACS code. However, if takearaintended representation of a
phenomenon at a particular time, the findings stheeltve to contribute to further
research in variety of contexts. There may alsave@rding institutions outside of the
post-1992 group that this study is focused upontihae different approaches to

EME.

Throughout this research | have been constantlyeathat it has been undertaken with
a limited number of participants. However, whhe breadth of the research is made
all the more representative with the inclusion BAS, | appreciate that it still leaves
the research open to a claim that it may lack gdisability. It is not claimed here

that all awards will have the same issues but radtiet similar situations might also
exist on other awards. Possibly one of the linutet in the early stages of the study
was the lack of research in EME. This posed amr@gdoblem of new research
continually being released during the study thanfie were new findings. Another
researcher might want to look for factors emergiace to see if they help explain
trends in their own area of research. Moreover dissign of the study is robust and if

used in another study, a set of reliable and Valdings should again be the outcome.

The key to the strength of this study lies in mpenkence and understanding of the
events sector and EME activities. This has enafledo simplify and present
complicated situations while maintaining the exaapl qualities of data collected
from the contributing stakeholders. The breadthtakeholders also made a
considerable contribution alongside the methodavé dollection. The two

guestionnaires, qualitative and quantitative daiaygulation, one-to-one interviews
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supported with desk research has made for valdirfgs that can be considered to be
reliable and credible. Furthermore, while alsoratation, the capacity of the case
study approach to investigate EME in such closatioal to its setting is undoubtedly

part of the strength of this study.

5.12: Contributions

Because of the lack of EME research that exisésirttpact of this study is all the

more significant. Prior to this research, far littte was understood about the nuances
of EME. This study makes an original contributtorknowledge in this field and
provides a solid foundation for others to undertakther research; both focused and
longitudinal that will provide even further undenstling of this broad area of
education. Further longitudinal suggestions ardarater in this section while every
topic covered in this thesis provides opportunit@smore focused research. In view
of the fact that this is the first in-depth studyoi EME, this thesis claims five major

and three minor contributions to knowledge as fedio

Major contributions

=

Collectively communicates the inside/outside perpes of the four main
stakeholders

Provides evidence of widespread satisfaction in EMiards

Highlights how future development of the subjeciidd be obtained

The LEGS framework

Application (or not) of lecturer specialist knowtgl

ok owbd

Minor contributions

1. Provides guidance towards professionalising theipatton
2. Revises the discussion between education and nydust
3. Demonstrates contemporary perspectives on EME
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In order to provide a clearer account of theserdautions, both what and to whom,

this section has been separated into two disteattans, namely:

1. Contributions to knowledge and,
2. Contributions to policy and practice

5.12.1 Contributions to knowledge

This thesis makes an important contribution togipecific study, delivery and
understanding of EME through the extensive dgbaavides on the state of EME.
Unlike other studies related to EME, | have ideatifthe perspectives of the four
main stakeholders and reviewed the differencesatkiat between them. This detailed
approach conveys added transparency to EME thrthegperceptions of the
stakeholders. This has in turn produced informegd dn the expectations of each
participant and how these can be managed. Formgathe thesis demonstrates the
contributing factors in the design of EME awardsrovme and articulates how these
have developed (p90-113). The thesis demonsthatesaware institutions are of the
complicated assessment of both hard and soft skaksindustry requires in a graduate
and how these are addressed all through the clumicwith EL and classroom-based
teaching (p125-126). Throughout the thesis thedgdgate between education and
industry is tackled and the thesis demonstrategtiieaevaluation is flawed and
instead provides more beneficial ‘managing expextafsection 5.2) area for

discussion.

Throughout the thesis, data is provided for thesttggment of the subject that is
beneficial to both lectures and students. Cha@érand 5.7 provide guidance on
professionalising the occupation highlights the am@nce of widespread co-creativity

and collective communication in the design of awasthich also contributes to the
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debate between education and industry. While noefithese contributions will be
beneficial to LEGS, employers and graduates ar&eldoeneficiaries. Each of these
three major elements contribute to improving thaligy of education, the experience

of students, and the value of the award.

The thesis contributes directly to the progressdirettion of future EME awards by
determining uncertainties such as the challengasettist in providing a consistent
curriculum and the sometimes vague levels of sudpdiE receives from host
institutions (p142). As well as determining unaeertties, this thesis is demonstrating
new and contemporary perspectives on EME delivedyraakes available a pathway
to improve the quality of EME itself which in comgeence leads to more fitting and

able graduates ready for the workplace.

EME has now been delivered in the UK for 20 yeaith student numbers and courses
in EME increasing faster than all of its immedietenpetition. EME has managed
this organically simply through demand rather ttfaough evidence of widespread
satisfaction from within the teaching environmegtzents management is not an area
of study that guarantees employment, high earrongs exceptional working
environment. This makes EME’s growth and develapndéficult to both understand
and maintain. This is a particular area of rede#rat would benefit from a
longitudinal study. However, without this studyVIE was unable to demonstrate the
widespread satisfaction (p91/92) that exists. Wlitthis data, any future
development would be defective. This study noy@mbvides evidence of
widespread satisfaction to move forward from, dayydes an opportunity to build

upon and move from satisfaction towards excellén¢eaching and learning.

Furthermore, in contrast to the well-documented @ardeived gaps between
education and industry, this thesis has providedegxe of established collaborations

(P129, 157). Not only have these collaborationsted for some time, strategies to
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develop such arrangements are advanced betweeankzenof institutions and events

associations and businesses.

Because of the contribution of EME graduates, negigihas been able to contrast the
perspective of longer-served EME graduates witlselaf the present day. This has
demonstrated the ongoing development of EME awiatdsa more focused education
that is capable of preparing students for the wlade (p125, 137, 151). The
graduates’ perspectives on the relevance of modughasised that while
improvements can still be made in communicatingtied for certain topics (p119),
the importance and value of their inclusion is eeed once the graduate enters the

workplace.

5.12.2 Contributions to policy & practice

Through this research, | have measured the pergpedf stakeholders on the ‘inside
education’ and ‘outside education’ viewpoints. Stinique approach brings much
needed clarity to the future practice and policEME. It offers new insights and will
contribute considerably to future curriculum desidior example, my research
demonstrates the importance students place onrchsaad academic skills and how
industry places non-academic demands on educatioave established the
institutions responsibility to ensure that industiyany other external or internal
demands do not affect the quality of educationdpeiovided. It is also considered a
significant contribution and to highlight the LE@&mework that has underpinned
the research. Not only has it provided rich datatiis thesis, it is a valuable
collective framework that can be used for furtmaiusive programme development

and review for a broad range of study.
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The presence of a lack of co-creativity within tsaand the absence of collective
communication through EME as a whole suggests deraily more effort needs to
be made in ensuring information is shared withid gmoughout EME. This is
achieved through an active lead organisation dnettar effort within teams to share

information with colleagues.

As EME moves forward, it is likely that demandsnfrandustry will continue to be
made. Institutions are focusing on maintainingsearch-based award designed for a
practical occupation. The widespread adoptionlofsEprogressive and meets many
of the employers’ demands, while the more acadeomntent not only meets the
student’s desire, but also provides other skilé tontribute to providing more
productive employees. It will remain importanttasure the values in each of these

are well communicated to students at the earliggbdunity.

What is also a significant contribution to knowledaye the results of lecturer
specialist knowledge (p99/100). This data woultlhave been extracted without the
contribution of this study. How institutions usié lecturer specialisms is central to the
quality of the award. | have emphasised the ingmme of communication here and
suggest that more effort needs to be reflectedaratiocation of modules. Moreover,
the significance of a desired learning approackgnse to a more root and branch

review of EME strategy beyond the individual detiwprocesses.

The distinctive review of FDE provides reliable alan the plans of EME students and
benefits the design and content of future EME awarlongside this is the
consideration of when placements should be postdanthin the award. By offering
placement opportunities after graduation, the tuistin can provide incentives for
students to do better. Itis expected that ingustruld engage if places are obtained
through merit. This would naturally increase ediaces engagement with industry

while at the same time improve figures on FDE.
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As my thesis developed, opportunities to implensemie of the research findings
have emerged. For example, after being appoiot#uetexecutive of AEME, | have
been in a position to highlight issues of EME a@xive meetings. This has led to
direct action including increasing the activitidgloe association as a representative
body, contributing to the QAA benchmark statementHLST to include events,
reviewing the predominant presence of EMBOK ahdautleer respected industry
models and bringing the question of accreditatmBME awards into an open
debate. The QAA benchmark statement is due taibbghed with a revised name of
events, hospitality, leisure & tourism (EHLST) witle removal of an EMBOK focus.
Accreditation will form the basis of a workshoptla¢ forthcoming AEME Annual
Forum 2016. This will give EME stakeholders th@ofunity to consider the best

way forward to make this a reality.

5.13. Future research & recommendations

While the findings of this research are valid amstifiable, it is nevertheless accepted
that EME still requires considerably more reseandtile it can be frustrating in
some respects to research an area where reldiitielylata exists, it has been
rewarding to anticipate the range of different arefresearch which are still to be
conducted. Suggestions on further research haae ihade throughout the thesis
including; EME itself, the adoption of availablafeworks of study for EME, the
effects of minority groups and individuals in growprk and EL, the extensiveness of
NOS in EME award design, discrimination or cliqguathin teaching groups, the
effect of desired teaching approaches, the impaoiceeasing reflective assessment
and decreasing examinations, events accreditalierconsequence of institutional
quality systems and their effect on specialist kieolge contributions, the effect of
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students losing faith as they progress throughr gtadies, the volume and split of
hard and soft skills taught in EME, post-qualifioatsupport for graduates, the impact
of work experience opportunities in comparison kodpportunities and placements,
the demand for UG study from people in full-timegayment and the value of

academics taking up positions on industry boards.

While a review of UCAS and university websites wasducted to supplement the
data in this study, a more detailed approach thiasiders how awards are promoted is
an area worthy of considerably more research.gdsst this because the influence
these activities have on choosing an institutiomoisregulated and claims can be
misleading. If this occurs and tuition fees aiestainto consideration, these decisions

can prove to be expensive and become problematicange.

Taking the suggestions above for further researtchdonsideration, | would also
make recommendations based on the resulting fisdifgst, in order to extend the
scope of this study, it is recommended that furtBeearch on this topic should
consider a much more inclusive data set. One appravould be to take account of
the whole of the UK and consider the different apghes to EME across each nation.
Taking this a step further, a review of internasibimstitutions may also provide
fascinating data. EME has come a long way dutiedite of this study and the

availability of awards is much more international.

The most apparent recommendation based on thercbsgauld be to capitalise on
further collaboration between LEGS both inside antside the sphere of the
academic world. Not only would this improve comnuation and understanding, but
would establish an opportunity to develop the bessdemic aspects of EME such as
EL and placement opportunities. Adopting suchliborative approach to teaching
and learning will, for some, require a review ofremt award design practices.

However, the advantages would create opporturfieimvolvement with local
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business while broadening the learning experieace such activities become
established, further opportunities to develop gatelengagement are produced to
advance and inform the curriculum. In doing be, éxpectation of each stakeholder

is better understood and can therefore be betteageal.

Finally, it is also recommended that communicatieide EME should be improved.
Greater recognition for a lead organisation needtetelop from within. To achieve
this, communications between lecturers and institstneed to increase. However,
this is only achieved through noticeable activeagiggnent; something that EME is
lacking. With an active lead organisation, EME Vdoprovide itself with genuine
opportunities to influence the sector and discsisgas of common interest in a way
that ranges far beyond its current reach. For @i@nthe acknowledgment of NOS, or
any other standard, in designing awards would rptad more widespread and the
reality of a professionalised industry can be nwitkngly addressed. An active lead
organisation increases the likelihood of stratégng term planning which is essential
to ensuring that the quality of EME continues tgatte and a sound academic

experience is upheld for the events students yebrnwe.
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APPENDIX 1: A SELECTION OF NATIONAL & INTERNATIONAL
MANAGEMENT ASSOCIATIONS

Association of British Professional Conference Q@igars
Association for Wedding Professionals International
Association for Events Management Education
Association for Conference and Events

Association of Conference and Events Directors
Association of Destination Management Executives
Association of Event Organisers

Association of Event Venues

Association of Festival Organisers

Association of Independent Festivals

Connected International Meeting Professionals Assion
Entertainment Services and Technology Association
Eventia

Event Hire Association

Event Industry Alliance

Event Services Association

Event Supplier and Services Association

Event and Visual Communication Association

Event Supplier and Services Association

Exhibit Designers & Producers Association

Hotel and Catering International Management Assmcia
Institute of Events Management

Institute of Hospitality Management

International Congress and Convention Associatithh Chapter)
International Association for Exposition Management
International Association of Conference Centres
International Association of Convention & VisitdBsireaus
International Association of Culinary Professionals
International Association of Fairs and Expositions
International Association of Hispanic Meeting Pesi@nals
International Caterers Association

International Festival and Events Association
International Food Service Executives Association
International Institute of Convention Management
International Society of Meeting Planners
International Special Events Society

Meeting Industry Association

Meeting Professionals International (UK&lI)

National Arenas Association

National Outdoor Events Association

National Speakers Association

Professional Speakers Association

Professional Publishers Association

Society for Incentive Travel Excellence

Scottish Events & Festivals Association

The Association of Event Organisers Ltd

The Association of Event Venues

The International Institute of Weddings
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The Nationwide Caterers Association
United Kingdom Crowd Management Association

Others

Alliance of Meeting Management Companies
Association for Convention Operations Management
Association of Female Exhibit & Trade Show Managers
Exposition Service Contractors Association

Mobile Industrial Caterers Association

National Association of Casino and Theme Party &pes
National Association of Mobile Entertainers

National Limousine Association

Professional Convention Management Association
Trade Show Exhibitors Association
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Appendix II:

EVENTS MANAGEMENT DOMAINS OF KNOWLEDGE

A. EMBOK
Administration Design Marketing Operations Risk
Financial Catering Marketing Plan Attendees Compliance
Budagets Menu Selection Flanning & Reqgistration & Statutes &
Costing & Pricing Service Style Development Ticketing Regulations
CashFlow - Alcohaol - Target Markets Admittance - Controls | Accessibility
Management Management Messages- Mediums | Movement & Traffic | Froperty Rights
Accounting Catering - Operations| CustomerGuest Flow Compliance -
Relations Crowd- Management| Instruments
Human Resources | Content Materials Communication Decision
Crganizational - Communication - Promotional Materials| Internal/External Management.
Structure Objectives Collateral-Materials | Modes Decision Framing
‘Workforce - Relations | Educational - Design & Production |Egquipment & Rezources & Criteria
Volunteers Obligations & Protocols Deliberation &
Employment- Topic & Format Delivery Briefing & Debriefing | Collaboration
Legalities Selection Production Book Althority &
Speaker- Selection Empowerment
Information Entertainment Merchandise Infrastructure Emergency Mgmt.
Information - Sourcing & Selection | Product - Transportation & Medical Services
Acqguisition Entertainer- Development Parking Evacuations
Distribution & Contral Reguirements Brand- Management | tilities Crisis - Management
Documentation Entertainer- Contrals | Manufacture Waste - Management| Disaster-
Record Keeping Ancillary - Programs | Distribution Sanitation - Services |Management
Procurement Environment Promotions Logistics Health & Safety
Solicitation - Decor & Furnishings | Advertising Task Seguencing Fire Safety
Documents Site Layout Fromaotional Events | Contractor Occupational Safety
Source Selection Way finding Cross Fromotions Coordination Health & Welfare
Change Controls Learning - Contests & Equipment & Materiel | Crowd Behaviour &
Confract & Environments Giveaways Mowve-Infout Control

Administration

Maintenance

Stakeholders
ClientManagement
Constituency -
Management
Farticipants &
Providers
Communications

Production
Lighting

Sound

Visual Presentations
Special Effects

Public Relations
Image Management
Media Relations
Fublicity

Crisis Management

Participants
Speakers &
Performers
Celebrities &
Dignitaries
Athletes/iCoaches/Ref
erees
Officials/Experts

Insurance

Loss Prevention
Liability

Coverage-
Reguirements
Faolicy - Management

Systems Programme Sales Site Management |Legal
Database Systems Agenda- Ticketing - Site Sourcing & Contracts &
Knowledge - Choreography Operations Inspection Megotiation
Management Activities & Sales Platforms Site Selection & Licenses & Authority
Accountability Systems | Attractions Concessions Contracting Policies &
Technology Ceremonial - Cash Handling Site Flanning FProcedures
Reguirements Site Development Ethics
Amenities &
Hospitality
Time Management | Theme Sponsorship Technical Security
Activity Architecture Purpose & Message |Sponsors & Donors | Production Personnel
Timelines Cultural - Benefits Packaging | Staging & Equipment | Equipment
FProduction - Schedules | lconography Solicitation Installation Deployment

Schedule Controls

Image & Branding
Theme Integration

Servicing Sponsars

Operation
Technicians

Command & Control
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B. CMP-IS

DOMAIN A. STRATEGIC PLANNING 1o

OF EXAamM

Skill 1: Manage Strategic Plan for Meeting or Event

COMMON KNOWLEDGE cam Ghu ons in Domain A.

Questions fn Skill 1.. ...

. Basic business management skills

- Trend Analysis and forecasting methods
. Methods to analyze and interpret data

SUB SKILL 1.01 - DEVELOP MISSION STATEMENT, GOALS AND OBJECTIVES OF MEETING OR EVENT

KNOWLEDGE ABILITY (KNOW HOW TO)

. purpose and objectives for meeting .
or event

rike with, communicate anc

retand stakkeholder

. mission statement, goals and -
ochjectives of organization and
stakeholders

ecify purpose

*+  target market{s)

. tvpe of geographic l[ocation and local . E ctives to specify actions, time frames and
culture envisaged by arganization

. tvpe of meeting or event envisaged
by organization, e.g.. spectator, -
participatory

. sustainability objectives, e.g., .
financial, environmental, social

. financial resources that may be
available

. target date(s)
. cross-cultural issues, e.g., holidays

. special conditions

C. CIC

MBECS Curriculum Levels

Gurriculum Levels

1. Manage Strategic Plan for Meeting or Event

1.01 Develop mission goals & objectives

1.02 Determine feasibility of meeting or event

1.03 Determine requirements to carry out meeting/event

1.04 Develop financial summany

1.05 Monitor strategic plan

2. Develop Sustainability Plan for Meeting or Event

2.01 Implement sustainability management plan

2.02 Demonstrate environmental responsibility

3. Measure Value of Meetings and Business Events

3.01 Develop evaluation plan

3.02 Measure return on investmeant

3.03 Evaluate/audit meeting or event

3.04 Evaluate effectiveness of risk management plan
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Appendix IlI:

STUDENT SURVEY 2013/4 STATEMENT OF INVITATION

Dear student,

| am a level 8 research student completing an Eat Staffordshire University. The
focus of my research is event management educaitbrthe main area of secondary
research well under way.

However, in order to complete the front end of mynary research, | need to gather
the views of current UG students in a selectionrofersities to complete a short
questionnaire about their event management awlasd! then conduct semi-
structured interviews with academic staff, emplsyand a number of graduates to
complete the primary research.

Please take a moment to complete my short UG ewanagement education survey.
It would be appreciated if you could answer eaodstjan as accurately as possible.
This survey is completely anonymous and your camiility is treated with the
upmost respect. The survey will only take a fewmutes to complete and is accessed
via the following link.
http://staffordshire.eu.qualtrics.com/SE/?SID=SM9#RQ4GjY|otcp

Your contribution is very much appreciated.

W. Gerard Ryan BA (Hons) MBA FHEA

About the survey

The survey covers seven universities in Englanites€& have been chosen in order to
maximise the response and to maintain a focus éngeographical area. The
universities have been carefully chosen becausieeafhigh popularity for event
management education in England.

For data purposes, once the data has been gateamtduniversity will be called A,

B, or C etc. Therefore if one university is mengd in the text, the reader will only
see ‘institution A’, ‘institution B’ or ‘institutio C’ etc. No further detail will be
disclosed in order to maintain complete anonymity.

Ethical considerations

This questionnaire is conducted with the followetgical considerations,
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» Participation is voluntary

» Participants have the option of omitting questithresy do not want to answer

» All data will be treated with full confidentialitgnd, if published, it will not be
identifiable to any individual

» All participants will have the opportunity if sosleed to be debriefed i.e. to
find out more about the study and its results.agdeemail
w.ryan@derby.ac.ufor further details and information

This research project will not deliberately mislgemtticipants in any way and does
not contain any realistic risk of any participarperiencing either physical or
psychological distress or discomfort. The natdrne research is considered neither
contentious or sensitive.

| consider this project to have no significant edthimplications requiring a full ethics
submission to the Staffordshire University Facltiics Committee.

The questionnaire has been checked and approvB8thffigrdshire University. A full
ethics form has been completed and logged witHd@tighire University. A copy of
which can be provided if required.

THIS PROJECT HAS BEEN CONSIDERED USING AGREED STAHRDSHIRE

UNIVERSITY PROCEDURES AND WAS APPROVED.

Student Survey September 2014
Title of Course on which enrolled:  Doctor of Educat
Name of student researcher: W Gerard Ryan

Name of supervisor: Prof. Tehmina Basit
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Appendix 1V:

CONSENT FORM

“How Do You Do Event Management Education”
A study into event management education (EME) wathsideration for the design and

delivery processes in higher education.

| have opted in to the one-to-one interviews vedhiginal EME Yes/ No
online questionnaire
(Please select)

| have had the opportunity to consider the infororgtask Yes/ No
questions and have had these answered satisfgctoril

I understand that my participation is voluntary émak | am free to | Yes / No
withdraw at any time, without giving any reasontheut my
business or legal rights being affected.

| give permission for the interview to be voiceortrd for future | Yes/ No
evaluation.

| certify that the information shared with the rasser can be Yes/ No
revealed in the study

| certify that my personal details will not be raled for the study | Yes/ No
and made anonymous to protect my identity.

Researcher: Gerard Ryan

(Ed.D. Staffordshire University)

| hereby confirm the information and consent, giabove, and therefore agree to
participate in the above titled research study.

N F= T
OrganiSatioN: ... . e
SIgNALIUNE: e e e e e e
DA .t e
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Appendix V:

EMPLOYER SEMI-STRUCTURED INTERVIEW QUESTIONS

10.

Did the employer have any knowledge of EME?

What were the specific skills the employer wishadrenew employee to

bring?

Do you employ EME graduates direct from university?

Do you get many enquiries from EME graduates asd,iihow are these
handled?

Do you have any graduates of EME in your employment

Do you have any HE graduates in your employment?

Does the reputation of the university affect yoecidion when choosing new
member of staff?

Once employed, did the fact that the new employeeahdegree make any
difference to the workforce?

Where applicable, would you say that you are satiskith the quality of

graduates you have employed?
Do all your new employees stay with the companyniore than three years,

or is there a distinction between EME, other graelaad non-graduate

employees?
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Appendix VI:

HOURS OF DATA COLLECTION BY INTERVIEW AND DATA CODES

CODES BY SECTOR

Lecturers

Bad Old Days

Class?

Discrimination/Cliques Within Team
Experience

Frustrated With Teaching
Frustration With Governance
Lecturer Needs

Lessons Learned

Managing Expectation (Institution)
Managing Expectation (Lecturer)
Negative View Of EME

Positive View Of EME

Regulatory Requirement

Skills

Stress

Teaching Methods (Current)
Teaching Methods (Future)
Teaching Methods (Past)
University Perspective

Employers

Benefits From Students/Graduates
Employed Graduates

Events Degrees

Experience

FDE

Industry Needs

Knowledge of EME

Managing Expectation (Employer)
Negative View Of EME

Neutral View Of EME

Positive View Of EME

Quality of Graduates

Reputation

Skills

Graduates

Learning Related To Student Needs
Experience

FDE

Learning Unrelated To Student Needs
Managing Expectation (Graduate)
Negative View Of EME

Points Of ‘Value’ In Education
Positive View Of EME

Skills

Stress

Breakdown of interview
Lecturers

14 one-to-one interviews
Employers

10 one-to-one interviews
Graduates

10 one-to-one interviews
Students

25 one-to-one interviews
Combined Total
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Students

Complaining

FDE

Frustrated

Group Work

Learning Related To Student Needs
Learning Unrelated To Student Needs
Managing Expectation (Student)
Negative View Of EME

Points Of ‘Value’ In Education
Positive View Of EME

Stress

Student Needs
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APPENDIX VII:
QUESTIONNAIRES

I. Staff Questionnaire

ind

e

1. lam...

1 Male

2 Female

2. Your background

1 | am and have always been a lecturer 3
have no hands on event management
experience

2 | have always been a lecturer, but | als¢
work in events

3 | worked in events before | became a
lecturer

4 | came from another area of work outsi
of events into event management
education. Please state.

5 Other, please state

3. Click to write Column 1 Festivals
Specialist and teaching Conferences
Specialist and NOT teaching Exhibitions

Teaching but with limited knowledge

Conventions

Do not teach

Incentive travel

Total Responses

Theatre & live arts

Venue management

Marketing

Law

Health & Safety

Sustainability

Fund raising

Sponsorship

Corporate events

Cultural events

Logistics

Operations

Public relations

Promotions

Business start-up

Community events

Other

Private events
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4. Of these specific areas above, which
3 do you consider to be the most
important to your event management

award?

1 event management subject 1
2 event management subject 2
3 event management subject 3

5. Are there any areas of event
management you DO NOT teach that
you think should be included in the

award?
1 Yes, these include,
2 No

6. If you would be prepared to take part
in a 10 minute telephone interview on
this topic, please include your details
below.

Name email

7. Please rank the following to descripe
the focus of your event management
award. Top (1) being most important

1 Managing the creative and commercial
aspects of an event

Managing event operations

Managing event marketing and sales

Event evaluation

ghlwnN

Other, of your choice

8. Are there any areas of event
management you DO teach that you
think should be excluded from the

award?
1 Yes, these include,
2 No

9. Please rank the following to best
describe the ACTUAL learning
approach of your event management

award

1 Focus on learning through experiential
activities

2 Focus on learning from classroom
delivered lectures

3 Focus on learning from industry experts
and visits
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Focus on learning through academic
sources

10. Please rank the following to best
describe the DESIRED learning
approach of your event course

1

Focus on learning through experiential
activities

2 Focus on learning from classroom
delivered lectures

3 Focus on learning from industry experts
and visits

4 Focus on learning through academic

sources

U7

11. Do you consider your event
management award to have a particul
focus area of event management? Fo
example, festivals, conferences,
marketing, live events, incentive trave
etc.

ar

# Answer

1 Yes, please state
2 No

3

| don't think so

12. Is your event management award
designed with consideration for the
event National Occupational Standard

s?

1

Definitely yes

Probably yes, but I'm not sure

Probably not, | wasn't aware they exist¢

1%

2
3
4

Definitely not

13. Do any of the other level 6 event
management modules include any
group-assessed work?

1 Yes

2 No

3 | don't know

14. Is the level 6 event management

final year project (FYP) group-assessed

work?

4 Yes

5 We do not have an event management
FYP

6 No
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15. Where is your institution?

1 UK
2 Mainland Europe
3 Other, please state

. STUDENT QUESTIONNAIRE

1. What is your current level of study?

1 UG level 4

2 UG level 5

3 UG level 6
Total

2. How prepared for the events job

market do you feel at your current level

of study?

1 Not very prepared

2 Adequately prepared

3 Well prepared

4 Very well prepared
Total

3. How effective is your Event

Management course in preparing you

for work in the industry?

1 Very effective

2 Neither effective nor Ineffective

3 Very Ineffective

4. Are you planning to work in a

particular area of event management?

1 Yes, I'm certain of the area | want to
work in

2 | have a preference, but | have a number
of other options I'm interested working |n

3 | haven't decided at all yet, but I still want
to work in the events industry

4 I'm not sure | want to work in the eventg
industry anymore

5 No

6 If so, which area of the events industry|do
you want to work in?

If so, which area of the events industry

do you want to work in?
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5. Even if you have not decided what
job you want to do, rank in order of
preference the area of event
management you would most want to
work.

Conferences & exhibitions

Festivals and outdoor live events

Incentive travel

self employed support business

Theatre

Venue management

N0 WN| -

Other, please state

6. Do you get to deliver real events a

part of your events management course?

Yes, in all 3 years of study

Yes, but only after the first year

Yes, but only in the final year

Yes, but only as part of a placement

b WINEF

We do not put live events on at all

7. Does your event management cou
cover the event management areas of
most importance to you?

rse

1 Yes

2 Sometimes

3 No

4 If no, what should it cover?

If no, what should it cover?

8. To what extent do you agree or
disagree with the following statements
about your HE education and tuition?

Completely disagree

Question

Disagree

My tutors have the skills and subject
knowledge to support my career
intentions

Neither agree or disagree

| have regular contatt muy tutors and
it is appropriate for my personal needs

Agree

My tutors provide feedback that helps
improve my events management
knowledge

me

Completely agree

My tutors help me identify myrirag
and development needs

9. Have you at least one tutor who has

worked in the Event Management
industry?
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1 Yes

2 No

3 | don't know

10. To what extent do you agree or
disagree with the following statements
about skills development?

Completely disagree Question

Disagree My event management research skills
have developed during my studies

Neither agree or disagree My critical analysidiskiave
developed during my studies

Agree My confidence to be creative has
developed during my studies

Completely agree My understanding of 'researclyiitie

(e.q. rigour, ethics, plagiarism) has
developed during my studies

11. In relation to the previous questio
which of the following statements best
describes your views on the type of
skills you have to learn in HE?

>

Completely disagree Question

Disagree | only want to learn the practical skills

Neither agree or disagree Event management thewsry useful
to my career plans

Agree Critical analysis improves my
understanding of event management

Completely agree | don't understand critical analys

While the practical skills are essential,
understand the need for theory and
critical analysis

12. Which of the following statements
best describes where your event
management education and tuition wi

take you?

1 After graduation | will seek work in the
events industry

2 | had planned a career in events, but |
will also consider other options

3 After graduation | intend to remain in
education

4 I'm still not sure what | want to do after
graduation

5 After graduation | do not intend to folloy
a career in events

6 Other
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13. Please confirm the university you
are attending

1

2

3

4

5

6

14. lam...

1 Female

2 Male

3 Prefer not to say

15. Have industry specialists delivere
guest lectures during your course of

d

study?

1 Yes, regularly

2 Yes, occasionally

3 They are in the course handbook, but |
haven't received any

4 Not at all

16. Would you consider guest lectures

to be important to your studies?

(Whether or not you have them)

1 Yes very

2 They make little difference

3 Not at all

17. lam...

1 Under 25

2 25 34

3 35 and over
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APPENDIX VIII:

LIST OF TEACHING SUBJECTS PROVIDED BY AUTHOR IN
QUESTIONNAIRE

Festivals
Conferences
Exhibitions
Conventions
Incentive travel
Theatre & live arts
Venue management
Marketing

Law

Health & Safety
Sustainability
Fund raising
Sponsorship
Corporate events
Cultural events
Logistics
Operations

Public relations
Promotions
Business start-up
Community events
Private events
Other
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Appendix IX

SPECIALIST AREAS OF TEACHING

Specialist| Specialist | Teaching but

and and NOT | with limited | Do not
# Question teaching | teaching | knowledge | teach
1 Festivals 17 2 7 6
2 Conferences 14 1 5 10
3 Exhibitions 11 2 9 9
4 Conventions 8 0 10 11
5 Incentive travel 4 0 6 19
6 Theatre & live arts 10 2 4 15
7 Venue management 17 5 4 5
8 Marketing 14 5 6 7
9 Law 5 1 7 18
10 Health & Safety 13 1 9 9
11 Sustainability 10 2 12 8
12 Fund raising 7 2 10 11
13 Sponsorship 9 1 10 10
14 Corporate events 12 3 4 10
15 Cultural events 17 4 6 5
16 Logistics 11 4 5 11
17 Operations 17 5 2 8
18 Public relations 7 1 7 15
19 Promotions 6 1 6 17
20 Business start-up 3 3 3 22
21 Community events 13 3 8 8
22 Other 11 0 2 3
23 Private events 9 4 3 14
Other
Production and staging
Sport events and Project Management

Celebratory events

Event Design

financial planning

Project Management

Creativity

Texhnology

Project Management

Legacy and policy

People Management

Finance and strategy, small business, consumerioeia

Entrpreneurship
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Appendix X

FUNCTIONAL MAP 2013

Key Purpose revised 2013'Create and deliv

er opportunities for people #éotigipate in an event to

meet audience and stakeholder needs to achievemimrprofessional or social objectives.”

What needs to happen to achieve the Key Purpose?

E. Managing information

Key Purpose

F. Managing Resources

Create and deliver

A. Manage cre

ative and commercial aspects of an event

opportunities for

B. Manage the

marketing and sales of an event

people to participate in
an event to meet

audience and

stakeholder needs to

C. Manage operations for anfevent

D. Evaluate an event

Key Role A: Manage creative and commercial aspects an event

National Occupational Standards 2013

Source NOS

Al. Develop and agree the concept for an
event

Events Management specific

A2. Research and agree the scope of an e

v&ents Management specific

A3. Manage risks to your organisation

CFAM&LBB1 — Manage risks to your organisatio
from the Skills CFA suite of Management and

Leadership NOS.

A4. Ensure compliance with legal, regulator
ethical and social requirements

VCFAM&LBB4 — Ensure compliance with legal,
regulatory, ethical and social requirements, from
Skills CFA suite of Management and Leadership
NOS.

A5. ldentify, negotiate and secure a venue
an event

oEvents Management specific

A6. ldentify and negotiate contracts for an

Evevitsiagement specific
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Source NOS

event

A7. Develop and extend critical and creativg
thinking skills

2 CCSDE19 Develop and extend critical and creati
thinking skills, from the Creative and Cultural Bki
suite of design NOS.

ve

A8. Collaborate in a creative process

CCSDEZ22 Collaborate in a creative process, fron
the Creative and Cultural suite of design NOS.

=

A9. Clarify creative and production
requirements

CCSTP24 Clarify creative and production

of technical theatre and live performance NOS.

requirements, from the Creative and Cultural suite

Key Role B: Manage the marketing and sales of an et

National Occupational Standards 2013

Source NOS

B1. Develop understanding of your market
and customers

5 CFAM&LFB1 — Develop understanding of your
markets and customers from the Skills CFA suite
Management and Leadership NOS.

of

B2. Develop a strategy and plan for
marketing campaigns or activities

CFAMAR23 — Develop a strategy and plan for
marketing campaigns or activities, from the Skills
CFA suite of marketing NOS.

B3. Use digital media in events

New NOS developed for Events Management

B4. Manage the product or service portfolig

CFAMAR22 — Manage the product or service
portfolio , from the Skills CFA suite of marketing
NOS.

B5. Obtain sponsorship/other sources of
funding for an event

Events Management specific

B6. Plan your selling activities

CFASS5 — Plan your selling activities, from the
Skills CFA suite of marketing and sales for non-
specialists NOS.

B7. Plan and monitor the work of sales tean

NEFAS9 — Plan and monitor the work of sales teammns,

from the Skills CFA suite of marketing and sales
non-specialists NOS.

fo

B8. Sell products/services to customers

CFAS16 — Sell products and/or services to
customers, from the Skills CFA suite of marketing
and sales for non-specialists NOS.

)

B9. Negotiate sales of products/services

CFAS17 — Negotiate sales of products and/or
services, from the Skills CFA suite of marketing
and sales for non-specialists NOS.

Key Role C: Manage operations for an event

National Occupational Standards 2013

Source NOS

C1. Plan and implement a critical path for
event

arEvents Management specific

C2. Develop and implement policies and
procedures for an event

Events Management specific
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Source NOS

C3. Develop detailed plans for an event

Events Management specific

C4. Implement operational plans

the Skills CFA suite of Management and Leaders

NOS.

CFAM&LFA?2 — Implement operational plans, from

C5. Manage contracts for an event

Events Management specific

C6. Plan for the safety of people attending
spectator event

aSKAC216 in the SkillsActive suite of Spectator
Safety NOS.

C7. Manage physical resources

CFAM&LEB3 — Manage physical resources, fron
the Skills CFA suite of Management and Leaders
NOS.

C8. Oversee health, safety and security at
events’ sites

Events Management specific

C9. Manage the setup and breakdown of af
event

n Events Management specific

C10. Manage the running of an event

Events Management specific

C11. Ensure the safety of people attending
spectator event

aSKAC217 in the Skills Active suite of Spectator
Safety NOS.

C12. Use technology in events

New NOS developed for Events Management

Key Role D: Evaluate an event

hip

National occupational standards 2013

Source NOS

D1. Evaluate and report on the impact @
an event

fEvents Management Specific

Key Role E: Managing information

National occupational standards 2013

Source NOS

E1l. Communicate information and
knowledge

CFAM&LEC4 — Communicate information and
knowledge, from the Skills CFA suite of
Management and Leadership NOS.

E2. Research information

CFABAD323 — Research information, from the
Skills CFA suite of business and administration
NOS.

E3. Collect and organise data

CFABAD321 — Collect and organise data, from the

Skills CFA suite of business and administration
NOS.

E4. Analyse and report data

CFABAD322 — Analyse and report data, from the
Skills CFA suite of business and administration
NOS.

E5. Manage and evaluate information

CFABAD122 nhtge and evaluate information
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Source NOS

systems

systems, from the Skills CFA suite of business ar
administration NOS.

nd

E6. Lead meetings to achieve objectives

CFAM&LDD6 — Lead meetings to achieve
objectives, from the Skills CFA suite of
Management and Leadership NOS.

Key Role F: Managing resources

National Occupational Standards 2013

Source NOS

F1. Develop and sustain productive workin
relationships with colleagues

gCFAM&LDD1 — Develop and sustain productive
working relationships with colleagues, from the
Skills CFA suite of Management and Leadership
NOS.

F2. Develop and sustain productive working
relationships with stakeholders

) CFAM&LDD2 — Develop and sustain productive
working relationships with stakeholders, from the
Skills CFA suite of Management and Leadership
NOS.

F3. Manage customer service

CFAM&LFD3 — Manage customer service, from
the Skills CFA suite of Management and Leaders
NOS.

hip

F4. Recruit, select and retain people

CFAM&LDA?2 — Recruit, select and retain people
from the Skills CFA suite of Management and
Leadership NOS.

F5. Manage people in non-standard contra

ctblew NOS developed for Events Management

F6. Provide leadership in your area of
responsibility

CFAM&LBA?2 — Provide leadership in your area @
responsibility, from the Skills CFA suite of
Management and Leadership NOS.

F7. Build teams

CFAM&LDB1 — Build teams, from the Skills CFA
suite of Management and Leadership NOS.

F8. Manage peoples performance at work

CFAM&LDB4 — Manage peoples performance at
work, from the Skills CFA suite of Management
and Leadership NOS.

F9. Support individuals’ learning and
development

CFAM&LDC2 — Support individuals’ learning and
development, from the Skills CFA suite of
Management and Leadership NOS.

F10. Allocate work to team members

CFAM&LDB2 — Allocate work to team members,
from the Skills CFA suite of Management and
Leadership NOS.

F11. Quality assure work in your team

CFAM&LDB3 — Quality assure work in your team
from the Skills CFA suite of Management and
Leadership NOS.

F12. Monitor and solve customer service
problems

CFACSCS5 — Monitor and solve customer service
problems, from the Skills CFA suite of customer
service NOS.

F13. Develop and agree a business plan fq
an event

rEvents Management specific

F14. Manage budgets

CFAM&LEA4 — Manage budgets, from the Skills

CFA suite of Management and Leadership NOS.
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F15. Manage the use of financial resources CFAM&LEA3 — Manage the use of financial
resources, from the Skills CFA suite of
Management and Leadership NOS.
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