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Introduction

The aim of this book
As a teaching assistant (TA), you are a key professional within the education workforce. 
Your flexibility and ability to take on a variety of roles and responsibilities enables you 
to provide targeted support to learners. Your role is therefore vital to your school’s pro-
vision and success.

Although additional support staff working in school is not a new concept, the greatest 
increase arose as a result of the changes to teachers’ conditions in 2003 in the National 
Agreement (Department for Education and Skills (DfES), 2003). Additional staff began 
to be employed in schools to take on a range of tasks to assist teachers, many of which 
were administrative in nature, allowing teachers time to plan and assess. As time has 
passed, this role has developed, and support staff or TAs are increasingly involved in 
direct support of the teacher, assisting the learning of individuals and groups as well 
as being responsible for a range of specific, targeted interventions. Furthermore, TAs 
may have a great deal of responsibility for supporting children with special educational 
needs (SEN), often regardless of their level of qualification or relevant experience.

As a TA, in order to do a good job, it is imperative that you know what is expected of you 
and that you have close liaison with your classteachers or the teacher responsible for 
SEN. Additionally, training on the relevant interventions and self-study regarding such 
things as school practice, behaviour management, the curriculum and SEN may well be 
needed to complement an in-depth working knowledge of the procedures and policies 
of the school you are in. A good grounding in English and mathematics is necessary and 
you may also find that you have a specific skill that your school begins to draw upon, 
such as being good at sport. You will be a role model to the children, so it is important 
that you feel comfortable with your role and take on board the need to ensure things 
like your competency in the English language and your ability to dress appropriately for 
the surroundings. The Office for Standards in Education (Ofsted), responsible for school 
inspections, is increasingly interested in the deployment of TAs, so it is good to feel con-
fident and clear about what you do.

This book has been written for people who want to develop their skills and knowledge 
regarding supporting teaching and learning in primary schools. Specifically, it helps to 
develop skills beyond level 3 and is therefore particularly beneficial for those beginning 
study at higher education level. The book is divided into chapters which cover a number 
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of relevant topics that will assist both your study and your practice. You may be consider-
ing a long-term goal of training to become a teacher, with gaining Higher Level Teaching 
Assistant (HLTA) status as an intermediate objective. With this in mind, the chapters 
also have links to the HLTA standards. Regardless of your career aspirations, this book 
aims to support your professional development as a TA as well as help you enhance your 
career prospects.

Content and structure

Chapter 1 Reflective practice and study skills
This chapter introduces a range of theories and strategies that can assist your under-
standing and application of reflection. It also explores how reflective practice can help 
you to identify any areas for improvement and subsequently to consider what you need 
to do for your continuing personal and professional development (CPPD). Finally, and in 
relation to your CPPD, this chapter provides guidance on the development of study skills, 
for example, time management, referencing and grammar. Activities and examples relat-
ing to reflection, CPPD and study skills can be found throughout the chapter.

Chapter 2 Education, learning and development
This looks at the theoretical background behind teaching and learning and considers 
how children learn and the barriers that may exist. It provides a critical reflection on a 
number of educational theories.

Chapter 3 Behaviour management
Chapter 3 is concerned with behaviour management. It outlines some of the reasons 
behind poor behaviour and helps you gain an understanding of what might trigger it. 
The chapter considers how the environment can influence behaviour and includes some 
detailed strategies for dealing with problem behaviour.

Chapter 4 Safeguarding and child protection
Chapter 4 considers the area of safeguarding and child protection. It identifies some of 
the key cases and subsequent legislation that has influenced the area of safeguarding, 
as well as outlining your role and responsibilities. It clearly describes what action you 
should take should you see any of the key indicators of abuse and neglect.

Chapter 5 Inclusion and special educational needs
Chapter 5 examines inclusion and SEN. It outlines some of the key legislative changes 
that have taken place in 2014 which will impact on schools, in particular the 2014 SEN 
Code of Practice. Although not an exhaustive list, it examines some of the special edu-
cational needs that you are likely to come across in schools, such as Attention Deficit 
Hyperactivity Disorder and dyslexia, and suggests strategies to support these learners. 
In addition, when considering inclusion, it is not always about SEN and the chapter cov-
ers suggestions for supporting children with English as an Additional Language (EAL) as 
well as gifted and talented children.
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Chapter 6 The curriculum
This chapter examines the purpose of the curriculum. It examines what is taught in 
schools, by whom and to what ends, as well as who decides what goes in and, just as 
important, what is left out. It examines opposing viewpoints to the ‘new’ national curric-
ulum and gives practical examples for applying literacy and numeracy requirements in 
your workplace.

Chapter 7 Assessment and accountability
Assessing learning, either formally or informally, is a key part of your professional role. 
This chapter provides an overview of the principles of assessment to help you reflect on 
and develop your practice. You will consider the benefits and challenges of assessment 
of learning and assessment for learning. This chapter also looks at how assessment is 
central to the curriculum, from early years to Key Stage 2.

Chapter 8 Teamworking
This chapter examines the area of teamworking. In particular, it considers how TAs work 
in partnership with the classteacher, and the relationships that exist between TAs, learn-
ing support assistants (LSAs), learning mentors, teachers and other professionals.

Chapter 9 Career development
This final chapter reviews your rights, roles and responsibilities in the workplace, as well 
as employment opportunities. As a TA, you are a highly skilled professional and you will 
have developed a broad range of abilities. This chapter will help you focus on how to 
develop your role and consider further employment opportunities both within and out-
side of the education sector.

There is also a list of useful acronyms.
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