Editorial: Thinking Geographically

Fiona Tweed on behalf of the Geography Editorial Collective

This is my first editorial and I am delighted to introduce an exciting and diverse collection of papers. In
this edition, three articles focus on aspects of geography education, two articles provide insight into the
historically embedded geographies of an everyday object and one article confronts the shocking nature of
some UK poverty statistics. The papers clearly deal with different topics, but each of them provides
examples of thinking geographically that can help to extend students' knowledge beyond the limits of their
everyday experience. Understanding and thinking in ways that are outside what is immediately familiar
are central to the concept of ‘powerful knowledge’ (Maude, 2016) that is explored in the first paper in this
issue. Fostering powerful knowledge is argued to be the main purpose of education in and beyond
geography, with this in turn enabling new ways of thinking about the world, better forms of analysis and
explanation and more empowered and informed participation in debate and discussion. The papers in this
issue are also characterised by a focus on overlooked or understudied geographies and the diverse and

often novel methods used by geographers to derive answers to important questions.

There has been much recent discussion of the nature and cultivation of powerful knowledge in geography,
some of it in this journal (e.g. Winter et al., 2024), and this issue begins with an article by Minsung Kim
that focuses on leveraging geospatial technologies to explicitly develop such knowledge. Their study uses
the theoretical framework of the five types of powerful knowledge in a geographical context proposed by
Maude (2016; 2018), designing practical learning and teaching strategies to enhance them in the context
of modules for secondary school students in South Korea. Using the themes of regional change, civic
engagement and population visualisation, these strategies include exploring landcover change using ESRI
StoryMaps, mapping emotional geographies with heat maps and representing population density using
dasymetric data. Kim also highlights that ensuring students can gain powerful geographical knowledge

through their schooling is an aspect of social justice.

Danny Dorling urges British geographers to focus on issues beyond most of their personal everyday
experience in an article designed to raise awareness of UK child poverty. The analyses of statistics that he
discusses make stark and uncomfortable reading. Economic inequality that began in the UK in the 1980s
has been maintained by successive government decisions. The rate of child poverty in the UK is growing
faster than any other country measured by UNICEF; child death rates are rising and the UK is now an
international outlier. Dorling contends that UK child poverty is ‘off our mental maps’ and emphasises that
most human geography academics in Britain have never experienced poverty as a child. The paper calls
for more research to understand the geographical differences in child poverty both within the UK and

across Europe.



In the first of two articles that focus on an everyday object and unpack the geographical interconnections
and interdependencies represented by it, Atiqullah Malik, Mumtaz Yatoo and Rayees Ahmed reveal the
origins and dispersal of Malus sieversii, the wild apple, from which all apples are derived. Using evidence
from archaeobotanical excavation and ancient writings, they trace the geographies of apple domestication,
cultivation and distribution, emphasising the significance of trade routes to the diffusion of apple growing
beyond its origin in Central Asia. Not only does their work illuminate the historic and the current economic
and cultural significance of apples, it also highlights the importance of understanding the production,
distribution and genetic varieties of crops given changing climatic conditions and the need for sustainable
global food production.

Recent international survey results underscore calls for students, educators and activists to provide more
justice-focused climate change education. Even though geography is in an ideal position to offer
appropriate space for considerations of climate justice, Catherine Walker argues that it has been little
explored by geography educators. Drawing on research conducted with migrant-background young people
and secondary educators in Manchester, UK and Melbourne, Australia, designed to explore
intergenerational and cross-cultural responses to climate change, Walker's article examines how
geography can do more to enhance understanding of climate justice. Once again, thinking geographically
is emphasised; the geographical concepts of space, place, and interconnection are joined by mapping,
and other critical skills such as interpreting and debating the injustices of climate change and developing
future solutions. The article concludes by suggesting that classrooms could be incubators for procedural

climate justice.

So, what does it really mean to think geographically? Why is geographical thinking essential? Tomas Bend|,
Miroslav Marada and Lenka Krajnakova contribute to these debates by deconstructing the concept of
geographical thinking. Geographical thinking should be an essential outcome of being educated in
geography, but the term’s ambiguity and nuance can make incorporation into lessons feel challenging.
This study used thematic analysis of data derived from interviews with ten geography education experts
from the Netherlands, Finland and Czechia, who provided their perspectives on what geographical thinking
means and how it can be developed in school settings. The analysis revealed the importance of factual
knowledge as a basis for the interconnected dimensions of procedural, content and affective domains. The
study offers advice for incorporating geographical thinking in schools based on the education experts’

views and calls for more research.

Gordon Walker and Bronte Crawford use mahogany as an entry point into the study of colonial
enslavement and trading practices in their ‘Challenging Assumptions’ article. The mahogany cut by
enslaved Africans in colonial Caribbean outposts and used to make fine furniture back in the UK is an
enduring product of the salve economy of the 18™ century in contrast to other commodities such as sugar,
rum, coffee and tobacco, which were rapidly consumed. Through research focused on the 18th century

port of Lancaster, using shipping, local and business archives, the authors trace the geographies of cargo



flows and relationships between people to understand how colonialism shaped the economic and social
fabric of a place. They conclude that more could be done to highlight that slave-produced mahogany is

still with us and accruing value in both heritage and monetary terms.

With this last issue of 2024, we are pleased to welcome Dr. Margaret Kadiri to the Geography Editorial
Collective. Margaret is Senior Lecturer in Physical Geography Education at King’s College London and
brings knowledge of coastal environments and processes to the Collective, strengthening our physical
geography expertise. Her research includes the study of nutrient and contaminant cycling in estuarine and
saltmarsh environments and the hydro-environmental impacts of tidal renewable energy extraction.
Margaret is committed to research-led learning and innovative teaching, particularly the use of technology
to enhance learning. We are excited to be working with her.

Finally, Geography strives to reflect the breadth and scope of a discipline that essentially presents a mirror
to the world. If you have an idea for an article that you would like to write or to see published in the
journal, please get in touch with the Editorial Collective.
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